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A Study wa^; coir. missioned to dov*-: 
t'^st to assess th-^ .attitad'^^s or Albertd (Janida) students toward 
world'' of work.' An instruiU'^nt was needrd to examin-i tt\^^ fcllovung 
arf^-as of concern: (1) attitudes toward irning a liviriq; (2) 
perceptions about ^.aiplcy^?r ? xp-ctitions; (3) perceptions about' 
available opportunities; (U) rr^jl-rvanc- of school prepara-t i'on for • 
•employment; and (5) characteristics of d^siratle 1ob3. Two pilot 
instrutannts wer^? administered to a pproxim 1 1 z'l y 360 students' in grades 
riqht and elev?n. Analyses of the student apinions" r -sultod in an 
instrument of 75 items which could b? qroaped into the followinq 15 
scales: preparation, by school, inter^^st i:id variability in lobs', 
diligence, laziness, -jo b ^s^curi ty, positive -mploy--r characteristics, 
ihdep^^ ndence, mon<?y,^- ambition, locus ot control, confid^?nce in ^ 
succeedinq, neqativA^ ^^niployer characteristics, social relations, 
attitudes tdward unemploy m^j nt , and qenerii attitudes toward earni^q a 
livinq. The revised instrument w ds admin ist er t-.d to ^67 ninth qratde 
students and 568 twelfth qrade stud-^nts. The stui'-nts, wer^ sampled 
froffi eiqht s-^parate qaoqraphic locations in Alberta. Analyses of the 
student opinions indicat^^d t hit the seal js w^r^i r«=latively 
independent of each otk^r^ wer-:^ ^structurally vali^, and sh<5uld be 
retained in the revised ijastrum^nt- Several attempts were made to 
-:)ramine the validity and Assess th-^ r-. liaoili t y^of the subscale 
scores. (Results are reported in' detail la this technical report and 
ar? summarized in a companion document, Z'i 021 510^) (Author/BH) 
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The Minister's Advisory Committee on Student Achievement (MACOSA) 

was established by ministerial^ order in October 1976 in respoi>se to 

growing concerns expressed by ;the public at laipge, government, labor, 

business, students and,, educators regarding the quality and standards 

of basic education in Alberta. . * 

... ^ * . 

MACOSA commi$sioned^a number of* studies, primarily to provide 
basic information for a summary qf current levels of/achievement in 
Alberta cjand to provide baseline data for future assessi^ent. These 
studies fell into three categories: (1) preliminary studies, (2) 
achievement studies, and (3) other studies. 

t ^ ' * * 

This study, Development^of Scales on Attitudes Towards The World 
of Work , was commissioned to develop and validate a test to assess 
the attitudes of Alberta students towards the world of work. 

This report, which represents the findings ajid conclusions of • 
the researchers, was presented to MACOSA as information. 
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ABSTRACT 

•0 

Recently, a subcommittee of the Minister's AdvlHR^Pimittee on 
. .Student. Achievement (MACOSA) ms struck to assess .the'a'tT:i:.^^Hff Alberta 
Students tov;ard the world of work. The suboommi ttee "^i ded that an in- 
strument was needed to examine the following five areas of co'ncern regarding 

• AlbeiMi^ students: attitudes toward earning a living, perceptions about erii- 
ployer expectations, perceptions about avai 1 abl e opportuni tjes , relevance ^ 

• of ''school* preparation for einployment , and characteristics of 'desirable jobs. ^ 
The intent was to provide an instrument which would provide useful feedback 
about attitudes t*'/ard the five areas. 

Based uppn a literature review, and the. five areas of concern 
documented by the subcommittee, two pilot instruments consisting of 125 items 
each were developed. Each itdm consisted of a statement about the world of 
work, al»ng with a five'-point rating scale. which ranged from Stror^gly Dis- 
agree to l^trongly -Agree. Each ^ilot i nstrumenf was administered to 360 

students in-June, i 978. . H'he students were in^nrades eight and eleven, and 

" » ' _ ■ ■ 1 

were sampled from four locations ira Alberta. The sample was obtained from 

two southern Al-b^rta cities and two central Alberta 'towns:. Analyses of the 

student opinions identified the foUoV/ing fifteen seal es : preparation by 

school, interest and variabil i ty >n jobs, diligence, laziness, job security, ^ 

•positive employer characteristics, independence, money, ambition, locus of 

control, confidence in succeeding, negative employer characteristics, social 

relations', attitudes toward unemployment, and general attitudes toward 

earjiin'g a living. \ ^ ^> 
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Based upoq'the analyses •of'the two p'ilot instruments total of 
250 items), and the fifteen scales which were identified, a revised instru- 
ment consisting of seventy five items was assembled. The seventy "five items 
were grouped into fifteen scales, each Containing five items. In October, 
1978, the revi sed ■instrument"'was administered to 467 ninth grade students 
and 568 twelfth grade students.. The students were sampled from eight sep- •• 
arate geographic locations in Alberta. Erohasis was placed upon sampling 
students from a large city (27;, of total sample'), small c/ties (39'.), and 
from centralized schools with a mix of rural and urban students (34^;). Ana- I 
lyses of the student opinions indicated that the fifteen scales were rela- 
tively independent of each other, were structurally valid, and sh^ouUJ be 
"peata^ined in. the revised instrument. 

Several attempts" were made to examine the validity of the subscale 
scores in the revised instrument. This was ac'atf)m|:^ i shed by dividing the 
total sample into various groups and then checking for differences based upon: 
junior high school and senior high school membership, sex, school program, 
job aspiration, holders of part-time jobs, students with fun-time summer 
job experience, and, as well, comparisons with seventy seven students" enrolled 
in an academic upgrading program at the Northern Alberta Institute of Xech- 
nology and forty eight students enrolled in a similar program at the Alberta 
Vocational Centre, Edmonton. The results of the analyses support the valid- 
ity of the revised ir>strument. 'y 

Finally, a number of attempts we're made at assessing the reliability 
of the subscale scores. Although the results were not conclusive, the sub- 
scale scores appear reliable 



fft the end of the revised if}$trumen t , the students were provided 
with sp^te /-or v;ritten Comments, Approximately one-third' of the'students 
responded with c6mments.. The most prominent opinion expressed by the ' 
students wa-s'tnat thyere was an inadequate level of vocational counselling 
being^ supplied in the schools. * . . 
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• ' ' !• Introduction 

* During the past* two years^ the Minister • s Advisory 
Committee on Student Achievement- (MACOSA) has been 
investigating various aspects of student achievement in the 
province- of Alberta. The activities of ^MACOSA and its 
various . subcommittees have ranged from surveying the 
opinions of Alberta citizens about student achievement to 
assessing levels of student achievement in core subjects. 

As ^ a small part of the MACOSA activities, a 
subcommittee was struck to investigate the feasibility of 
assessing objectives in the affective domain* As- a result of 
the deliberations of the MACOSA Attitude Test Validation 
Steering' Committee a study was commissioned to develop and' 
validate an instrument for assessing student attitudes 
towards the world of work. The present document is the 
report of the "MACOSA - Attitudes Towards the World of Work 
Study". 



Hi'' Background and Focus for the St-udy 

In the report of the Steering Committee to MACOSA 
(April 3, 1978) , note was taken of the need to delimit the 
investigation of affective . objectives to fit the time 
constraints* One Gfoal of Schooling (Alberta Department of 
Education^ 1978) t^heat seemed relevant to the affective 
domain U-as Goal 6 -which made reference to attitudes about 
the ^ worid of work- Fiv^p^'^/dimensij^ns df this topic were 
delineated for initial consideration. These were: 

- Attitudes t'owards earning a livij/?g; ^ ^ 

■ ' • i, ' ■ 

- Employer expectations; 

- Perceptions about available oppor tunitie"s; 

- Re leva nee of school preparation for empl ojrirrent ; and 

• • • , ■ 

- Characteristics of a good job. 

No instruments exist to' measure thes^ dimensions^ and so the^ 
Steering Committee recommended the development of necessary 
instrumentation followed by validation in, Alberta schools. , 

In recommending the development of the instrument the 
Steering Committee expressed optomism that th e validation 
results would be adequate enough to support it as a measure 
of group outcomes in program evaluatioti. .The Steering 
Committee was less optpmistic regarding the instrument's 
potential for providing diagnost ic information about 
individual . pupils, and noted that the appropriate use for 
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'^the test would liKely be to collect information about groups 



\with thOs in mind, the investigators began by 
developing items that would have potential for use at an 
individual leyel, but then focused their activities on 
validating and assessing the instrument's capability for 
group assessment. ' • 



in classes. 




systems, or in the province. 



Ill, Review of the Literature 

\ 

A. Preamble: Attitudes^ Values^ Opinions 

The ' domain of "^Attitudes toward Work" is a continuum 
that stretches from personality characteristics th^t rela^te 
to job selection to opinions about work activities. Many of 
the instruments that purport to measure work attitudas fall 
at the personal values end of the continuum. At that end, 
personal values are related to job descriptions to form job 
preference scales such as the Strong Vocational Interest 
Blank. Many of the scales that exist are scales which are 
designed to tap fairly enduring attitudes which fall in the 
f-uzzy area where attitudes merge into \):alues. These scales 
can be used with individuals as aids to counselli-ng and, as 
such, considerable research has been condu^oted into the^r 
stability and validity. 

Moving from the values end toward. the opinion end of 
th^ continuum, we encounter an area where attitudes beqin to 
blend into opinions. This is the area in whic h- a person • s 
perception of self in relation to the world of work is 
important. It is not a value because it is not an enduring^ 
underlying psychological construct. On the other hand, ir^is 
more than a transitory opinion about a particular job. The 
present study is focused on this area. 



Little work seems to have been don^ directly on high 
school "students*^ perceptions a nd . an ticipa tion s a bou t some 
Aspect's of the world of work in spite of the number of 
occupational preference scales and work value scales that 
exist. Specifically^ little has been done on perceptions of 
the adequacy of training and about perceptions of employers!^ 
Perhaps thx^ . is because most investigators have been more 
concerned with^ vocational counselling than with describing 
the shifting directions of population attitudes. The body of 
literature that is closest to the present study is found in 
the work values inventories summarized below. These were 
developied between 1957 and 1977, Table 1 lists and compares 
the individual values purporting to be measured by each of 
the instruments. 



B. ^.Review of Some Previous Work Value Inventories 



The Occupational Values Scale '(1957) developed by 

Rosenberg consists of ten items to be rated on a three-point 

/ 

scale or importance as requirements of the ideal job or 
career. fiosenberg showed that most of the items fell into 
one of three clusters^the extrinsic-- revards--oriented value 
complex (work viewed mainly in instrumental terms) e.g.^ 
"Provide me with a chance to earn a good deal of money"; the 
self-expression-oriented value complex (work as an end in 
itself) e.g., "Permit me to be creative and original"; and 
the people-oriented value complex (work as an opportunity to 
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A Comii.uisun of Sbbscdl^l'. Measured ti> Pro/ious'Wnrk Vdlup Instrwnf, 
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be with other people) e.g., "Give ^e an opportunity to work 
with people rather than things". .Rosenberg's scale was 
reported on. by Smithers (1969,1^75) 'as he utilized at at-the 
University of Bradford, England. 

lipboye aad Anderson's instrument (1959) consists of 
nine "items, each ^ criteria for choosing a job e.g*, 

• ■ . - ■ ■ ' ( 

"Advancement (a job with a chance to get ahead 
promotion)". Respondeijts are to rate the items from one to 
nine in order of perceived importance^ * 
^ The Work Value Scale (1962) constructed by Eyde 
consists of 8U items divided into fourteen sets, ,each set 
representing one of six Specific , w.ork value factors: 
' Dominance-Recognition (influencing others" and receiving 
recognition for work) ; ' Economic (desiring money for 
necessary and incidental expenses); Independence (depending 
on oneself); Interesting Activity/Variety, (filling life with 
different events); Mastery-Achievement (developing and using 
skills); and Social (desiring to be with many different 
kinds of people). Glogowski and Lanning'(1976) '^referred to 
Eyde's i.nstpument in conducting their research at a 
communit y college. 

The Occupational Value' Scales of Kilpatrick, et al. 
(196a) was an attempt to assess the relative importance of 
values among groups. The instrument consists of" thirty 
statements to be rated on a ten-point scale. Kilpatrick 
identified three- domains of vaJLues: Intrinsic, inqluding 
'Achievement, Affiliation and Influence e.g., "To me, a vety 
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-important part pf work is -the" opportunity to m^ake frieflds"; 
Extrinsic,, i 

"To me, wor>^is nothing more than a way of making a living";^ 
and General Work Values e.g., V- J^erson has a right to 
expect his work to be fun".. , , 

An Qr6upational Value Scale ( 1966)' was devised by 
Thompsoh. It consists of ten items such as, "A job where you 
could become leader" and "A job where you could work on your 
fown^'. ' Each item represents a job characteristic or 
..occupational value to be rated by the respondent in /rder of 

importance. - 

•The Hall Occupational Orienta^tion Inventory {^%Jo3Y^s. 
3t45-item self-descriptive inventory based on: (a) Maslow's 
personality- need theory as adapted by Poe to a theory of 
occupational choice; (b) worker trait \ theory ; and (c) 
job-content characteristics. Responses to items are scored 
on a five-point Likert-type scale. The inventory consists of 
23 categories: thirteen measure need categories e.g. 
Self-actualization; eight, worker trait - job 
characVei;i sties e.g.. Co-worker Concern; and two are 
validity scales. This Inventory was used by Pentecoste^ 
(1975) in his study of ninth-grade inner-city students' 
perceptions of the world of work. 

The ' Hork Values Inventory (1968) developed by- Super 
consists of a5 items, representing fifteen intellectual and 
social values used in determining 'a<h individual's vocational 
satisfaction and success. Foj: example, an item measuring Kay 



of Life is "can be the kind of person you would like to be" 

and one measuring Sec^irity,, "are "feure 'Of another job in-the 

company if- your^ present job en^g".- Responses' ta-itjems- are 

scoredNon a five-point Likert-type scale.' , 

V The Ohio Hork Values Inventory -was constructed by Hales 
— - ^ . ^ - • . - . 

and Feniier in 1972. It consists of 70 items, ' rated on a 

five-poiht s|ate^i'. .Ten. work values are each calculated by 

the animation of seven of the .seventy items from the 

inventory. For example, one indication of the valu^ of 

Control Jbeing in charge of others) is thie. item "How^nhi^h 

would you , like ' to have a job where others do the work you 

say?^ and\ an it^m measuring Object Orientation (handling or 

paking physical things) is "How much would you like to have 

a job where you make or build things?" 

Perrone's Occupational Values Inventory (1973) was 

devised^ while undertaking '* longitudinal ' study df • 

occyipational values of adol'escents. The /eight items or valu^ 

phrases originally taken from Rosenberg were grouped into 

three value categories which paralleled the" three 

need-levels hypothesized by Abraham Waslow: Security e.g., 

"Provide a chance to ear^i a good ^al of money^ Affiliation 

e.g., "Permit one to have' ^ough time for family"; and 

Independence e.g., "Leave 'one, relatively free from. 

s 

supervision". ' . ^ ' . ^ . - ' 

Burton (1^75)' developed ' a ^(irvey ^to cecocd students' 
; ^ perceptions 'of their job values and aspirations. Fourteen 
^ job. values were listed on' .th^ questionnaire: seven w^6 



intrinsic values e.g., "Opportunity 'for self-de velopinent" ; 

■ ^ "'^ ' • : ^ 

a^nd seven, e xtr i nsic e. <5 • , "^Corking Cond itions", >.Respondei>^s 

were asked t'o'ra te t'he relative ' impbrtan<:e. , of ea'CU-' job v^iue*" 

^ * \ ■ ^ > ' 

orr' a Likert scale ranging from one to seveji. - 

**Schab X1976) devj.sed a ' 3U-itein Wotk Ethic Survey to 

in<^asure students'^ work perceptions in 'six d'ifferent areas; 

Independence e.g.; "I would prefer to work f or . myself " ; 

Hdrking^ Conditions e.g., "Would you work on an assBmbly 

liri^?"; Salary e.g., "The pay'is more important than the 

job"; Sex Discrimination e.g., "Would you work under a woman 

bpss?"; Success e.'g. "Job success depends on who you know"; 

and General' Work Philosophy e.g., "All should start at the 

bottom and work up". . • 

The xJackson Vocational Interest Survey ( 1977) ^ measures 

preferences for work roles (i.e. occ upationa lly- rele va at 

activities) and work styles (i.e. situations requiring a 

certain .mode of behavior and interest in working in such an 

environment). These latter ^ eight "work styles", each 

measured by responses to seventeen items from the survey, 

are comparable to work values. They are further classified 

*as: Interpersonal and Job-Pelated e.g., "Discussing subjects 

which require ^ concentrated thoug^it"; Academic e.g., 

"Part icipa ti!mg in thoughtfuJL discussion^s with experts"; and 

work styles related to Job Activities e.g., "Developing new 

' wori: techn;iq\ies on my own". . 



"C. Worlt Attitudes an^ ^Foa|<^E?'ere nces - » 

. ■ .^i^ . ^ . \ ■ 

This sectit)n r.eview's previous resfte^rch studies th,at ^ 

• • <^ , ,1 
have found wor4c attitudes , to diffec significantly for 

diffe^nl^' groups.' Discussed iij alphabetical ordec, these 

•groupings^ arei age^^' cult ural back gr ojatfa ^ g^de*^ leve'l, 

occupatldnal orienta tion ; ' sex-r^ social class and urban-rural 

differences. . 

♦ 

A^e. Glog^Wski and Lanning (1 976) administered Eyde's 

Work Value Scal^ to 153 community college students. They 

compared work^values for two age categories: Young, 21 years 

of age and younger; and Mature, 27 years of" age and older. 

There were significant. differen|:es for five -work? values: 

Economic, Interesting Activity and Hast ery- Achievement were 

rated higher by*^he Mature group; Social and Independence 

were rated higher byr'the Young group. 

Y 

Cuiturar. vBacl^ ground. Friesen (1972) compared the vfelue 
orientations of three groups of adolescents from different 
sub-cultural backgrounds. The High School Values Inventory, 
which is. an inventory purporting to assess many values 
including some work values, was administered to a total of 
1007 students in two Canadian cities^ SjLgnificant 
differences were found for sub-groups with respect to: the 
students' perceptions of security of a steady job as the 
most important criteria for job selection; having already 
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choaen a profe^ssion; and perceptions of the importance of a 
future education, i . 

Schab (1974) surveyed the work ' attitudes of 7*09 
students .in vocationalrtechrfical schools in Georgia by 
administering his own four-part questionnaire which covered- 
^■^J-yllJh^ follow areas: Freedom- or Independence; Future Working ^ 
>^ Sex Differences, Training and Job Success; an^ 

Pay Considerations. He. found that Negro students tended to 
rate Pay as more important than the job itself ^ whereas 
Caucasian students tended to tie^more choosy about Working 
Conditions. In a further study of 29U N^ro and Caucasian 
^ vocational high school male students, Schab (1976) found 
that. Negro students tended to give a higher rating than the 
Caucasians to: Independence,. Being Resigned to Accepting 
Less Desirable Jobs, and Tolerating Job Boredom- 
Burton (1975) administered a survey to measure fourteen 
job values, both extrinsic and , intr insic, t o a group of 
Nonwhite and White graduating students at North Texas State 

Ujiiversity. He found that the Nonwhite graduates 

it ^ 

demonstrated a job value structure significantly more 
extrinsic in nature than that 6f the Whites, More 
specifically, the extrinsic job values for which Nonwhites 
recorded a greater preference were: Job Security, Fringe 
'* Benefits, Working Conditions,' and Job Title-- Nonwhite 
^ responses were significantly T.ower for five intrinsic job 
values (i.e. Opportunity for Advancement, Challenge and 
Responsibility, ■ Type of ■ Work, Working with People, and 



ERIC 



c 2i 



Training) and for three extrinsic valu^ -(i.e. Salary, 
Company Reputation and Location 'pf Work) . ' - 

Grade^k§vel, Dip'boye and Anderson ( 1959) had 1181 ninrh 

' - \ . . ■ ^ 

^nd twelfth grade students in Central /New York rank nine 
occiipat ional values. ^Two of . the^'nine values' indicated a 
significant difference for t'^e two grade levels: Interesting 
Work and- Advancement ' were given greater inipor-tance .by the 
twelfth gl^aders. d-, » 

Hales and Fenner (1972) administered their Qhio Koxk 
Values Inventory, to 116 ^ fifth, eighth and eleventh gi^ade 
Ohio students. The .results showed that the development of 
work values is "Siraei^w^y for most fifth graders and thaf 
eighth graders displayed v^lue j^rof i Xes similar to the 
younger group. On the other hand, eleventh grade responses 
indicated differences from the others- on two o£ the ten 
scale variables: , Altruistic Jobs knd Work that Permits' 
Self-Pealization were given higher ratings by .'the older 

In a six-ye;^r longitu^nal study, Perrone ( 1973)- traqed* 
the occupational' values of 170 Wisconsin adolescents as they 
progressed from Grade s^ven through to Grade tweive. He 
found that males and females held • different values in 
importance at different grade levels. Males in the seventh 
ar^.d eighth grades were most concerned with Job Security and 
least concerned with Independence. By the ninth and tenth 
grades, males wefe less concerned with Job Security and 
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placedAa^ gre'ater val\je on usiftg their unique, capabilities in 
th^ir future' wor k. ' Ele ve nt h grade ma le s va lued * Go^od Incomf: 
m^st fci'^iily. On * the other, handr sevfenth and eighth grade, 
females held two diffe.ren't Valties in iinportance^" the more 
intelligent^^ y.er e, most ^ concef ned '\wit h Independefrce Bnd t he ^ 
less intelligent^ with Jab "Set'urity, In t h'e ninth and tenth 

. • r . . • ' ' * 

grades, females' weire' more concerned that V/ork, of fer some 

Fulf i Jrlm'ent. ' By the eleventh grade., . they -valued Herpjrn-g.^ 

Others, . Wo*rking v;ith People, and H>avixia Time for Oneis 

Family-.' .- . 

Q££ii£g:ti2Il^i QtiSHl^tiSH- Thompson ( 1966) administered 
his ten-st at en\ent scale i^presenting ten occupational v^ilues 
to 1790 high schpol ' students in California, The importance 
that students pla-ced on the > values of Leadership and 
Securit^was reflected by t h^e otrcupatiorf the student thought 
he ,fnight pursue; those choosing a high-status vocation rated 
Leadership more highly .'and rated Security less 'highly than 
those choosip*g: a low white- or blu.e-collar vocation- 

.Smithers ••(1969) administered Rosenberg's scale to 88 
Second-year engineering 3tudents, The im port ance attached to 
people- orden ted. va lues was ^much less th^n the desire for 
GoodMoney, Security, and' Qt)por t unit ies for Self -Expression. 
Anticipated future employment of the 88 students seemed to 
be related to people orientation . Those who could be 
described as p^opie-oriented tendeqt^ toward the management 
side of indust;^ry^ while the nonr peop le- o^rlen ted 'students 



tended "towards design, construction and production works, 

SmitKers (1975) 'again administered Rosenberg^s 
Occupational Values Scale to a group of 713 university 
Students at two' time intervals:, university entrance and two 
years later. Although the initial survey indicated that work 
values were a functipn of sex, the. tvo-year followrup showed 
that values were linked ,primari ly to field of study; namely. 
Arts and Social Science, Health Science or Applied Science. 
Individuals who made similar career choices tended to have 
similar ' value patterns. For example. Applied. Scientists 
attached significantly less importance to both Working with 
People and Being Helpful to Others than did students in 
other fields. Health Scientists tended tp place low 
importance on Creativity ^ind Adventure. 

Glogowski and Lanning (1976) in their afore-mentioned 
study of T53 community college students found a 
statistically signi f icaikt difference for individuals ,in 
diffprent curricula with respect to the following four work 
values: Economic (*rated lowest by Education- students and 
higher by Medicine and Business) ; Independence .(rated much 
higt\er for Business students) ; Master y- Achievement (highest 
.for Registered Nursing, lowest for: Business) ; and Social 
(much less for Business). . v 

, .Sex* From past studies, occupational attitudes' of males 
and females have been found to differ. In general, studies 
have shown>' males .to be more concerned with such values as 



Salary, Independence, Leadership and Advancement, Females 
have seemed to favor such values as Helping Others, Working 
with People, Expressing Ideas, and Creativity. 

Although Dipboye and Anderson's 1959 study indicated a 
general overall similarity in the patterns of mean rankings 
for the sexes, they observed that different sexes tended to 
give higher rankings to certain values. Boys rated Salary, 
Advancement and Independence much higher, and glials rated 
Prestige, .Interesting Work, Working Conditions, and 
Relations with Others higher, i ,r - \ 

In his 1966 study, Thompson found sex differences on 
six out . of . ten occupational veW-ues, Females placed 
significantly less i^mportance on: Becoming a Leader, 
Becoming a Boss, H^igh Pay and Recognition, Males placed 
significantly less - importance than females on: Expressing 
One's Own Ideas and Helping Other People. ^ 

. Hales and Fenner (1973) administered their Ohio Work 
Values- Inventory to 84 sixth grade students from a junior 
high school in Ohio, Significant differences between sexes 
were found on three of eleven- scales. Boys scored 
signj^f icantly higher than girls for Object Orientation and 
Solitude, while gir^s were higher for Altruism, 

Perrone (1973) administered his eight-item instrument 
to 170 students as they progressed from Gt?ade seven through 
to Grade twelve. He found that males and females efxhibited 
different value ratings, at different grade levels, 'At the 
seventh and eighth grade level, males were most concerned. 



with Job Security and least concerned with independence. The 
concern • for Job Security was echoed by the less intelligent 
seventh and ^eighth grade females whereas Independence was 
rated most important by mofe intelligent females. Ninth and 
tenth gra^ males placed' a greater value on. Using Unique 
Capabilities, in Future Work while females at this grade 
level were concerned that work Offer Some Fulfillment: By 
th^ eleventh grade^ males valued** a Good Income more than 
femalesr. whereas^ females rated Helping pthersr Working with 
People^ and Having Time for One's Family higher than did the 
males. Also at this levels females were more likely than 
males .to indicate the job of their choice would 'not require 
a college education: as high school seniorsr males were for 
the \first time indicating higher occupational aspirations 
than fentajes. - 

In' his \97U study of 709 vocational-technical students^ 
Schab found several sex difference's. Regarding I ndependence^ 
males appeared t,o value personal Ireed om inore than females 
and a higher proportion of males 'indicated possible 

ii ' ^ ' • 

? 

indifference to the Rewarding Qualities of Work In Itself. 
Regarding Future Workiag ConditionSr males showed a greater 
preference for a Shorter Work Week and indicated a -greater 

willingness to Jpi n a Union When Nec essary. Fema les were 

/ 

less ' interested in Working under the Supervision of a' 
JRelati^e* The third section of the instrument was concerned 
with- Sex Differences and Job Success. Here^ males tended to 
agree on four points whereas females we re not convinced. 



17 

Th.ese points of male agreement were: that Marriage should be 
the Hain Goal of Women; that Who You Know Influences 
Success; t^iat Everyone Needs to Work.; and that Individuals 
Hant Hore Successful Careers than Their Fathers Had. In the 
fourth and final section of the instrument regarding Pay 
Considerations, females were niore markedly opposed to Pay 
Differentials Favoring Men than wepe the male students. 

Smithers (1975) administered Rosenberg's scale to 
university entrants at the University of Bradford and found 
that valua^tion of extrinsic rewards was mainly a function of 
sex.' The males in the sample were, significantly «ore 
con'cerned with extrinsic rewards such as Security, Good 
Money and Status and were also more interested in Exercising 
Leadership and Being Free from Supervision- Females were 

s 

significantly more concerned with Working- with People and 
Be4^nq Helpful to them. ^ 

Burton (1975|| surveyed the ^xt;:insic and intrinsic job 
values of graduating seniors at North Texas State 
University. He found that, ffemales ^ exhibited a job vaLue 
structure^lightly more intrinsic in nature than that of the 
males. For both sex-es, the prefejrred job cha racteristics 
were intrinsic in nature': "for females, the most important 
'characteristic was Challenge and Responsibility; for males. 
Opportunity for Advancement. Intrinsic Values highly rafed 
were: for females. Challenge, ' 'opportunity tor 
Self-Development, Working with Pe'ople, and Type of Work; 
males preferred Opportunity for Advancement, Freedom on the 
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Job, and Training. With regard to Extrinsic Values, females 
rated Salary, Location of Work, Working Conditions, and Job 
Security whale males indicated Fringe Benefits, Company 
Reputation, and Job Title. 

k. 

In discussing the emerging attitudes toward work by 
males and females today, Daniel Yankelovich (1978) predicts 
.that, in the pursuit of self -fulfillment, leisuxe is 
becomin.g more important ; for males while the symbolic 
significarme of ^ ' paid job is becoming intensified for 
females: "'that is, the paid job is a symbol of self-worth rand 
a me&ns of achieving their autonomy and independence. 

Social Class. Tl<pmpson (1966), in h'is study of 
California high school\students, found that students whose 
fathers had a high- prestige vocation rather than manual or 
skilled trades tended to place more importance on Leadership 
while students whose fathers were in the low-prestige 
occupations tended to place more importance on Job Security 
and High Salary.' * , 

Pentecoste (1975) " administered the 23-scale Hall 
Occupational Orientation Inventory tc compare family 
occupational level and work perceptions of, .180 ninth grade 
inner-city students in Chicago. Dsing Hollingshead • s Index 
^of Social Position, High, Medium and Low levels of 
occupation were established. Students in the High catiegory 
rated three work values significantly higher than the other 
two groups: these were Creativity-Independence, 
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Belongingness and Security. The High, group also rated 
^l£-Actuali2ation higher than the Lo w- ocfcupat ional -level 
,^,group^ The Medium group rated the following five values 
sigfiif icantary> • higher than the Low group: 

Creativity-I ndependence^ Personal Sati sf action ^ Co-wofker 
Concer,n^ Aspiration and Security, The Low grpup rated seven 
values significantly higher than either the Medium or High 
group: Location conce'rn^ Aptitude concerrfr Environmental 
concern^ Riskr . Object Orientation, Monetary concern and 
Physical Abilities concern,. 

J 

Utban^Pural. Thompson (1 966) found that urban /dwellers' 
gave aore importance to What Others Would Think About You 
Because of Your Occupation than rural dwellers. Students 
from rural areas tended to be more interested in a vocation 
in which one would Gain - Power • T hrough Being^the Boss.. Rural 
students also placed higher importance on Security tha:n 
urban students did. 

Nelson and Scanlaun (1977) compared 316 urban and "rural 
Illinois high school students* perceptions of - 21 
occupational survival skills, such as "Get along with a 
variety of people" and "Use initiative and i magi-nation 
Each skill was measu-red by the rating of its importance on a 
five-point scale. Eatings of three skills were not congruent 
for the two student groups. Urban students rated "Work As a 
Team Member" and "Manage Time ,and Materials Efficiently" 
more highly than rural students. On the other hand, the 
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latter group rated "Dependable" more highly. 
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D* Emerging Work Attitudes in the Seventies 

In . Work In America, Daniel Yankelovich • s att:^tude 
studies ^of.college^tudents 'conducted bet ween 1968 ^and 1971 
are described ^and interpreted. According to the authdrs, the 
findings indicate a shift away from a willingness to take on 
meaningle5.s work in authoritarian settings that offers only 
extrinsic rewards. Yankelovich found that attitudes towards 
authority are changing rapidly, in 1968 , of the college 

•Students indicated they did not mind the future prospect of 
i)eing "bossed around" on the job; by '1971, only 36% saw 
themselves willingly submitting to such authority* Regarding 
expectations of intrinsic rewards, Yankelovich also found 
that students ranked the opportunity to - "make a^ 
contribution", "job challenge", and the chance to find 
"self-expression" as their most im portant work values. Also, 
a 1960 survey of high school students readmini;stered to 
students in 1970 indicated a marked shift: in 1960, students 
valued Job Security and Opportunity for Promotion most 
highly whereas in 1970, high school students were valuing 
"Freedom to. Make my own Decisions" and "Rork that Seems 
Important to Me", (p. U5) The authors feel it may be useful 
to analyze the views of youth not in terms of their parents' 
values, but in terms of the beli^^s of their grandparents. 



"Today's youth believe in independence, . freedom, and 
Disk - in short, they may have the entrepreneurial 
spirit of early capitalism. Certainly they are more 
attracted to small and growing companies, to small 
businesses and to handicrafts, than- to the 
bureaucracy, be it privately or Dublicly owned," (p. 
U8) . . ' 

Borow (1973) argues that adolescents and young- adults 
are now expecting and demanding more, not less, from the 
work experience; that they see worth or worthlessness in 
work in proportion ^to its capacity tO' allow them to organize - 
their l^fe in a meaningful way. It is not the abstract idea 
of woDdc \hat students are rejecting, but occupations which 
are perceived by them to be meaningless and stultifying to 
the human spirit. According to Borow, the challenge for. 
educators is how to discover a way to provide work to 
encourage potential and self-realization. 

Klingelhofer (1973) describes an evolving situation in 
which a small percentage of young people are searching for 
nontraditional^ work as^ opposed to a job. He. draws a 
distinction between "good, work" .and a "good job". The go^ 
job involves salary, security and prestige; good work is 
work that grows * out of " a sense of oneself. 
"Non-Establishment work' seekers" are attempting to avoid the 
following situations: a life that- is compartmentalized and 
processed according to someone else's schedule; a dichotomy 
b€tw€en work and play; a. sense of duty that dictates 
activities; and a loss* of individuality of sel,f. However, 
Klingelhofer concludes that the majority of young people are 
still looking for the "good job" rather than "good work". 
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Gottlieb (1974) reports on a survey of university 
graduates in 1972 in which th'e major concerns of • em pi oy men t 
do not ^eera to ^ be with salary,^ security' or prestige but 
rather with finding work settings' vthich .will allow the 
ind-ividu,a,l to do relevant things, facilitate self-growth and 
development, erihance the use pf unique skills and ideas, 
encourage creativity and learning, and, "of firimary 
importance to many, work setting.s which will enable the 
individual^ to help others and to contr ib ute„ to the quality 
of the society."' (p. 541) He found that graduates made 
little co^ittment to the belief that hard work alone makes 
one a better person and that they were seeking to make an 
intrinsic connection- between ^ork and other important parts 
of their lives. 

Gottlieb concluded that this college survey was an 
indication tJiat a new work ethic is emerging, an ethic that 
"reflects the expectation that work is more than a means to 
an end," more than a means of earning a livelihood", (p. 542) 
According - to his description/ of the emerging ethic, work 
should be: nonexplpitive; relevant and useful; provide the 
individual with opportunities to interact with others; and , 
allow the individual some ^ opportunity to influence the 
policies, goals and procedures of the work setting. 

Appley and Winder (1977) present an alternative value 
system which they call ''collaboration" as a basis upon which 
to view t^e environment. They state that any new value 
system must enhance man's capability to cope with increased 
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levels if complexity^ interdep^dence and uncertainty. 
Exploring .new attitudes toward worR, they presen- the view 
that work . must now be perceived by the individual as 
meaningful to him/her self^ This would require their being 
^able to experience "psychic intimacy" in the work setting 
which, in tu^rn, requires the caring and comraitraent defined 
^s part of the value base in *a collaborative system. 

"Helping people learn to invest themselves in an 
o.ngoing way on the job requires a participative mode 
that we ^ have little experience with'T^^t means 
investing in the people we work with, as much as the- 
product produced. It means knowing we are having an 
impact on our environment, that, our being there 
makes a difference. It means a new^way of working 
, together in which we confirm each other day by day 
as we move from making a living to^ making a life." 
(p. 288) ' * 

Finch (1977) discusses the necessity of collaborative 
leadership ' in work settings. He argues that, to increase 
hufaan gr'owth, satisfaction /and productivity in work 
settings, one key organizational process that must be 
altered is the leadership process. Traditional 
authority- based leadership will have to be replaced not only 
for .the effective functioning of ^^ganiza tions but also for 
the mental and pl^ysical well being of ttie workers involved. 
T)ie collaborative leadership role is based on the . necessity 
of: continuing growth and development; involvement in 
problem solving and decision making; a job, task or activity 
that is interesting, challenging and exciting; and 
competence or expertise and its sharing in a problem-solving 
coat^ext as tHe power base Jio facilitate healthy growth. 

36 
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Schindler-Rainman (1978) reviews some emerging 
attitudes based on observations of the world of work. 
Regarding c olmi tme nt , she. feels society is placing value on 
temporary rather than permanent commitment ; on mobility 
rather than established roots. With respe"^ to monkey and 
materialism, there are n^w values emerging thaV^^^-c^* t very 
clear,- On the one hand, there are people who value , money' as 
a sign of success; on the other, there are the 
antimaterialistic who oppose what their families tliought was 
success. According to job satisfaction studies^ money .is 
ranked less i^nportant than good human relationship^, the 
opportunity for growth, and being in an. ecologically 
comfortable and safe atmosphere, Concern^ing emerging 
occupations, Schindler-Rainman states that, in moving from 
an industrial . society to i post-industrial one, it is 
estimated that by ^1985 at least 76 percent of all working 
people will be in a job where they will be providing service 
to other human beings, 

Yankelovich (1978) identifies a NeA Breed of workers, 
born out of the social movements of the. 1960 's arid grown 
into a majotity in the 1970«s, They hold "a set of Values 
and beliefs so marKedly different from the traditional 
outlook that they promise to transform the character of work 
^ir America in the 80»s". (p. a6) He discusses three of the 
New Breed work-related values. First, is the increasing 
importance of leisure, when work and leisure. are compared as 
sources of satisfaction in surveys, it is observed that wdrk 
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and family have grown less important and leisure more ^ 
important. • Secondly^ the symbolLcv significance of the paid • 
job has greatly intensified, especially for New Breed women. 
The third New Breed value is the insistence that jobs become 
less depersonalized. This refusal to subordinate their 
personalixies to the ^work role is seen by Yankelovich as'; the 
* - essence of the New Breed-! s quest for self-fulfillment. In 
his surveys, the demands that one's individuality be 
recognized and also the "opportunity to be with pleasant 
people with whom I like to work" come ahead of the desire 
that. the work itself be interesting and nonroutine. 

Renwick , and Lawler (1978) reported on the results of a 
77-item questionnaire published in the September, 1977 issue 
of PsicholoaY^ Today that: asked "How Do You 'like Your JOb?" 
to which 23,008 readers responded. Basically, ^he 
respondents wanted more psKrclroJo gi^ l Satisfactions. When 
asked to rate^the things tlhey felT were niost impo^rtant in 
work, priority was giveiV to the possibilities for 
self-growth, including opportunities to develop skills and 
abilities, to learn new things, and to accomplish something 
that would make them fee?, good about themselves. Respondents 
^ ' wanted mor*e control over decisions in the workplace, 
especially those that affected their own jobs. They also 
wanted more say on corporate policy ir general and on the 
division of work in their organization. People reported 
wanting nK>re freedom to set the pace of their own work, to 
control^ their own hours and schedules. 

EKLC 
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Renwick and Lawler acknowledge that this emphasis on 
.personal growth has been shown in. previous studies. However, 
what is noteworthy about these particular respondents is 
their potential for mobility, with o^ly loose loyalties to a 
certain corporation or occupation. Two-thirds of those who 
answered the guestionn-aire reported there was'' some 
likelihood they .would change occupations within the nejct 
^fi^fe years. The researchers describe ,the respondents' 
appro^^ch to work as "self-oriented": 

"•J* * 

• . ' -J- 
* - . c, ■ 

they "seem to believe again in the value of hard 
work^ .and in developing themselves, at the workplace. 
^On the other haad,'they are not likely to be easy to 
sati-sfy or retain as employees. They are likely to 
demand • a great ^deal", and', if they don't receive it, 
^ Will, look elsewhere." (p. 65) 

They conclude that results of theit survey seem to indicat 
a healthy - .new commitment to th.e importance of work, tl^ough 
not a traditional one. There is: not the strong commitment to 
working for a particular organization if bettering oneself 
can be done by changing job^. 
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IV. Development of thp^ First Test 



Early* in the study it ^was decided to develop a large 
pool ojE items that could be*used to e:licit* the attituOQS.of 
high school and junior high scjiobl students. . The fajniliar 
Likert format - was chosen for the items. "^Three hundred 
statements were create* using .ideas-' from th^ wdr k valuefe 



inventories reviewed abover from ^ihe emerging work values in 
the seventies, from the' five\. dimensions suggested the 
Steering C^Dmmit^^e^ and-from materials and ideas qain^d in 
discussion with^he committee. After editing and ^selecting, 
250 item's were placed rairdomly into^two forjps of 125 it^ms 
each. These forms were then presented' to a small group ^of 
f ifth ^ grade ^ childre-n who ^indica^ed words and' phrases vhich 
could lea^a to pfoblen\s/ ^ under stan'ding. The item^ were 
revised and presented to the ^first i:est sapple. 



V. The First Test Sample 



The twc forms were presented to 720 students in 
^Medicine Hat^ Lethbridge^ Lacombe and Ponoka. The i)reakdown 
in the sajprple between junior and senior high school 
students^ and among the four centres is giv^n for eaCh form, 
together with the items and the ^ proportion of ibhildren 
responding to the various alternatives in Tables 2 and 3* ' 
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Tabl^ 2 
Attitudes Toward Work 



, Form A Rjesu 1 1 s 



'Denographic Data 



NO RhSPONSE 
WEUICINE HAT 
LETMbUILGt 
LACOnUt: 
PUN OK A 



0 ( on 

6U ( 16S) 

BS ( 2'3*) 

lib ( 32%) 

105 ( 29i) 



SCHOOL TYPE: tiO RESPUSSE 0 ( 0%) 

JUNIOR HIGH SCHOOL 18U ( 50%) 
SciNlOR Ultih SCHOOL 181 ( 50%) 



SEX: 



NO flc^PONSl:: 

FEMALL 

HALE 



0 ( 0*) 
2la (. 59i) 

ibi I ur^) 



SCHOOL: 



CHcSCENT HEIGHTS HIGH SCHOOL, MEDICINE UA^ 
WINSTON 'CHUivC HILL HIGH SCHOOL, LETH BRIDGE 
rllLSON JUNIOR HIGH SCHOOL, LLTHBRIDGE 
LETHHRIDGE COLLEGIATE INSTITUTE, LETHDPIDGZ 
'HAMILTON JUNICH HIGH SC HOOL , , LETH BR I D GE 
ALLXANDPA JUNIOR HIGH SCHOOL, MEDICINE HAT 
i.ACOrtbE COriPOSITE HIGH SCHOO*., LACOMdE 
LACO.'IBE JUMOti HIGH SCHOOL, LAC0?1BE 
POiiOftA HIGH SCHOuL, PONOKA 
PONUKA JUNIUS HIGH SCHOOL, PONOKA 
ALi. JUNIOR HIGH SCHOOLS * • 

ALL SENIOR HIGH oCHOOLS 
ALL SCHOOLS 



J2 


I y . . 


2d 




< 1 1 


I- 3' 


\3 


( 


1>S 




2d 


Vsd* 


44 




7 1 


( 19/ 


uu 


( 12;. 


61 


( M% 


Ida 


i 5j; 


1J1 


( 507. 


3b5 


(luj;; 



PRpGrtAtJ: NO' RESPONSE 

''TLCHMCAL 6 TRADES 
ACAjJEfllC 

GEM h:KAL 

UNDECIDED 

NO MAIN EMPHASIS 



13 t 

5b ( 

132 ( J6X) 

Ufa ( IJa) 

uj ( ^2%) 

6 b ( 1 » it ) 

1U ( 3%) 



•UJCAXIONAL R£gjIRE?1EN15 OF PREFERRED JOU: , 

NO RESPONSE / UO ( 1 ftj 

ivO FUaMAi, ELdCATlON 26 ( 7i) 

HIGH SCHOOL , DIPLOMA 67 { 13%) 

i-OST-^i-COliDARY, TECHNICAL TRAINING 132 ( 3^'^) 

UNDERGKADUATE UNIV-ERSITY DEGREE 73. (-20%) 

GRADUitTE UNIVERSITY DEGREE , 27 .(,,.7};), 



4 



Attitudes Toward Worlt - Forn A . 



*. strongly Uisagcee: Disagree: D tjh:iecidea: U 

Ajre*: « StLonyiy Agree: SA No Respoiiiiu: Ni. 

SD J "J A 5.\ 

SD U U A. SA ^ * V, . 

1. A good is one vith hi^h pay. 7 35 1 3 35 1o 

2., A yooa 301) is one where you. can help ? 

25i25j23 

ptople. 



3^ A vjopa ;;)ou is one where- you have to thinK 
.a lot. 



5 29 2a 3'J K 



a. A .300a joD is one tnat is still there when 

other people are bein^ laid-oft. X 9 17 23 3d Id 



5. A yood joo is 010 tuat allows tor quicK 
p-rofljotion. 




3t> 29 22 7 



b. A good job is- onii wnere you resell the top 

or tne income kc^le quicKly. 7 37 2^ 2 1 o 

7. Amount ct income should be related to the - 1 

amount ot risk tha-t is' involved. 6 19 2b 32 lea 

d. 1 wouiu ra.ther have a joD that Wouldn't 
involve lay-ott, tnaii have a higher payiny 

jon wneie I co4ld laid-off. U 9 1 / bU ^ 

9. It ir> bettei to have d 30D that allows you 
to have holiday:. ai.U legular hours than to 

h-^ve a jon m wnicn you arp your own boss. 9 2b 22 30 ^ 

10. 'Lciployers ate always trying to push their , 

employees to work haiaei. ^ -'^ ^ 



ttost enployers tninit that one of the most 
important ijualitn-s an employee can have 
is crca tivit y. 



3 19 37 35 



Stioii^ly Di;;a'jroc': 3U Disdjroo: p Undecided: J 

/*»jlcl: A 'StLori'jly Ayruu: 'Jk No Respon.'ic: 

SD i) i; A 3A hi. 

4 

Ayroe: A Stroiivjly At;rue: SA .\ 



12. Most employers thinX that one of the nost 
itiportaiit yualities an eoployoo can ha ve 

xs gooa mdnucri. 1 9 15 50 2u 0 

.13. Most employeLs thinK that proJtits are raort»' 

inpoLtdnt thdii sta£t benefits. 5 20 2 5 7 1 

*• * 

It is easy tot an employer to fire someone 

who doesn't measure up to t ^e job, 5 21 17, M2 -la 1 

15. Most employers are flexible aoout the way * 
in which their eaiployees dress, provided 

txiat tne employees get the job done. 5 22 19 Utj 7 1 

1 6» U nonpio y Bifc nt insurance is a form of 

welfare. 6 16 20 a6 ,12 1 

17. ^People should only nave to work for^ 

twenty-fivtf years. J2 U1 19 u y 1 

IB. Edrnin^ a livinj should be tun. u 9 16 ao 3u 1 

19. > Ine Government should create jobs for 

those who are unemployed. 2 7 17 a6 2d 1 

20. A per son • s na ;) or re spoil si bi li t y is to , 
support hisornerfamily. 2 6 1 un ^4^ j 

21. |To yet d ijood joc^ you have to be prepared 

|to move away from your hooe community. 9 3a 14 ja lu d 

\ 

22. 1 d^m prepared to wait for a good job to 

come along, rather than leaping at the ■ - 

first opportunity. io "29 27 2J lu u 



) 



Ay'ttfc: A stionyly Avirce: SA No Rf»s|.oiKse: NP 

• ' S L) U ' J A 3 A ;w< 

23, I will JiKely iatisfiea witn the first 
job tiidt 1 >jet after I have iinished my 

eaucatioiu " ^1 3^ 2J 1o a j 

2;<*. Ky iipeakin*/ sJtilXii drii good enough fot .me 

to be ijucceiisful ia the jou tnat I chooye. a 13 21 51 11 u 

r; 

ft ■ 0 

25. 1 think tnat 1 will be able to' meet the 

requii eaeiJts or the job thai 1 choose. 0 2 8 69 1*^ 1 

2-6 • ftost employers want someone who can work 

wit ho utdiotot supervision. , 1 2 U56jd 0 

0 ' . ^ 



27. A person should feel a little dsha:ned for 
doiatj a slcppy ^ob. 



3 2 5 5 J J 



28. Ine tore work experience you have, the 

hivjner your salaiy should be. ,^ 3 17 21 35 24 

29. 1 uould"^ liKe a j6b where tde tasks are ^ 

chanycd every ^lew weeKS. u 1 3 28 3 9 17- 



30. rost employers rfould preter to h^vo you 

uorKii.y on the same thing every day than 

have' you siiiftiii«j trom one task to 
another. 



if 



31. People should uot^ hard to please their 
etiipioyers. 

32. One oi the post important tilings about a 
job IS to M19W that you are doing the best 
you can* ^ ' 

> 33. Uuo or the moiit important things about a 
30b IS to L>e auie to kc/rp it as long as 
you Wdiit it. 



3 13>ai 35 



1 , 7 12 5U 27 1 



1 0 1 36 0I 0 



1 a 13 ^6 31 J 



ERIC 



AqiCM : A iJttontjiy Aqioo: :'»A No i'*^s^>iini><j: Ki' 



3 J J U A 



3U. I ipu 111 1 vi 30b wliuic over y btxl y wor ki: 



bdiii; 1 a 13 So ^1 o 



3S. I woulii aot liKe to wor K tot a cpmpany 
whose bu:>ines5 practices contlict witii my 

standdtilb ot ti*jht anJ wroi»g. 1 2 22 U3 3*: 

3 1. Opp'oL tun it y tor growth 1^ more important 

tlidii cia K.inv^*' 1 1 le nd s on «i joj. ^ 22 3d 26 1u j 

37. To be J success you must hayo a ^ob with a 

high -.alary. 23 50 12 12 . u 

38. Soiretiiaes a t^et^-ioii will hj vt? to ma k a 

sacLMtices in oidct to :3ct ahead in "a 30b. 2 t)3 1i» 



39- Sometimnj^i you have to choose bet weei. 
naviiuj tuienus, and getting anead on t ho 
3 Ob. 



3 1 b 1 ^ bv) 1J 



aO. I wouij li/te a jod where I am m charge of 

severalJtherkorKers. b2jUl2U 7 ^ 

Ul. Schools aro pietty good at teaching you 

auout how to look tor a joi». 21 2^ 19 2*4 5 0 

U2. Ir. mo it occupations, it is difficult to 

get to r,no^ the bosii very well. u 3 5- 3 1 2 d j J 



U3. I li^c 'to worx under ptessure and to meet 

deadliiies. 36 2 7 ^ 1 



aa. NowaaayJ*' tueit^ 1^ not enough worK to go 

arouiKJ tor evotyotie, lio I'll not worry too \ 

iLUch ajout getting a joii. ' 51 3fa 6 3 ^ 



I 



btroii-^iy Ui:5d»jiy.e: SJ Disdgrec; l> Undccitiod: U 

Ayiee: A Stroiiyly Agree: JA No hesponbo; Nh 



T» J D a A SA «a 



t 



U5- I doi iooKiny torwara to supporting myself 

by getting a job. 14 5 5u» Ju u 

U6. 1 :iee tliat a lirst jot is really a 

stoppiiig stone for a career. 0 5 -J 58 27 J 

•iV. I woulu like the Kina of job where .people 

in the comnmnity ibpK uptooe. 1 d3lU6lu J 

U8*' It my job got Loring, I would quit. 11 32 J7 16 5 J 

r^pm It ismoreioiportant foi boys to find jobs 

with a tutore than it- is rot girls^ 2i* y 18 10 J 



i ■■■ 

jO* The 

F is Oil 



j^i iiti bii joc t.lia t I would ii^te to have 
oiie whero you can eitner stand on youL, " . 

own reet or tali on your own tdce. 7 17 35 32 o 1 

51- Thete aLe not many differences Doing ioade 

anynoie uetween ira le jobs and female jobs. U 19 15 U9 12 j 

* 

52. i woulj rather worj^ ror a small company 

tnan a large coiapany. 3 21 U2 2o o U 

53. I would rather be on a job from beginning 
to eii^i than to be in on a part of several 

different ;)obG. 2 6 26 51 15 0 

c 

SU. A goou ;)ob is oiie wnere you can be your 

. own bosii. ' " 4 JO 35 2U 7 1 



55. A good job is one wheif? you operate 

machineiy. 12 J7 J2 15 5 0 

56. A goou job is one wiiece you worK indoors. 15 U3 2 9 11 2 J 

\ 



ALL SCllOULli 



Stronyly Uiiiafitee: SD Uisayree: D U.ndrcidoJ? J 

Aijiec: A- Strongly Aqree: 3A . No Kofihunse: NH 



57* A yood job is one that doesn't have any 
shirt rfoiTJC* 



SD D U A r>« hl< 
U J 1 31 25 i 0 



58* A uooa joo is one where it is difficult to 

t)e fired. '. , 5 32 27 28 o 0 

• .. 

59. Generally speaKin^y boys and .yirls have 
the same oppor t uni\i es io tinding the 

Kinds of jobs tnat sae^sry them. ' TB TO' 52 N 1 

%. \ ^ ' 

%0. A good job is one that h^s some excitenent 

associated witii it. \ u 2 8 6^* ^-^ 1 

61. It is better to be your^wn boss than to 

work for someone else at hisaher pay. - 7 36 U1 12 0 

62. Most employers at£ prepared Ao givn a fair 

wdge tot an ncnest day's jtxytK. . 1 6 9 72 lii 0 



63. tlost employers toink. [that one of tne most 
important qualities Ian employee can have 
^ is honesty. 



1 3 6 UU '•D 1 



6U. Most employers tninA. thjdt one of the most '^f/i^ 
important qualities an employee crin have^ , > 
i^ ooeJience. /-. .^^ ^ ^ 

6 5. nost employers tniiiK that one' of the moBt; \^^^. 
i mpcrt a n t q ud li t le^ dii employee can ha ye 

IS frienaship for tneir employers. ^ 1 22 52 It. 1 

66. Employers are looking for people whd( vXl\ W ' . ■ 

stay on tne job for several years. , , 1J' . tj^7 50 U 0 

67. Kost employers are prepared tc^ Vlwar^ good 
effoLt. ' 




ALL oCllOOLS 



IStLonijly Uiiia^rco; 5U .Uis<nKee: D. . Unueciaed; U 
' Av^Li-t-: A Strongly AjVoc:. - No Hes^johiie: 



6B, iMost eoiployeisi trust thoir empioy^es. 



69. 



To' nave a 30D is the rivjht of every 



SO \) U A 3A NH 
2 10 5b o 0 

1 7 13 50 2o 0 



70. People who lionet wotf are -ye nera 11 y lazy^. 16 35 19 17 11 1 

\ 

71, For most people, earniny a living is an. 



ejnjoyauie experience. 



72- All people should worn. 



2 1 1 21 52 13 1 
0 17 23 iU 20 1 



7 3- Usuaxly tlie person, with the .best 

quailL ica tions yets tlie job. ^ Id 



5U 2d' J 



Hi(,^ iiheu i linish tay ed uca tion / I • 11 be atiie 

to yet the kind or 30b" that I want-, 1 13 33 39 13 1 



75. vJltuin tae next few years, in order to get 
a 30b you are yoing to need sqoie skills 
that are in demand. 



76- rt> school has done* a good job in preparing 
BG ror turtiier education. 



7J. My aatuematical sKiiis are good enough for 
me to L:e succeiistui in tte job that I 
choose. 

Jiaistii. ^ time on a job wouldn't bother me 
- r. v irjer y iDucr.. 

^^•: .79- '»o^xt:1^^ Are pretty iluii. 



1 2 a 59 2o 1 



7 1 6 26 Ul o 1 



5 13 17 UU lo 

2d U3 16 10 2 
24 U4 22 7 ^ 



/ ■ 

^itioii^ly Disdtjiee: So Dxsdgree: D Uiriecided: U 

Agree: A Sitr|jiiyly Ayiee: SA No l<esponiit»: 

i;L) . D U A 3A 

' ^ ■ ' 

80. For a yood job, your iiicorae does not 
cnaiii^t: very nuch, out you can always 

depend on it. 1 11 3U 47 fa 

81. The greater the amount of risk involved in 

d jot), t he h igher tut; sala r y suould be. 2 1 U 16 u 7 1 ^ 

a2« I would not liKe to work at a job where 

the piocedurcs are olten changedV 2 27 31 33 o 



employer 13 don't wa/t em 



r 



83« rfost enlploye,ri3 don't want employees who 

have minds ot their own« 7 3) 25 29 o 



du. One o£ the iDos.t important things about a 
joD iii to have the, respect ot the other 

people who work at the sarae, place- 1 1 U 61 31 



BS. One of the raost important things about a 

jo^ IS to nave a pleasant place to work. 1 d 1 1 59 2^ 

86. I would like a jub thit is easy to do. 7 ^^ 3U 13 *4 



87. I wouia lii^e a jou wnece tiie re'^uir emen t s ■ 

' are cle^irly understood. 1 '2 7 62 27 



88. khdt you do tor a living , does not 

determine Vo^i^ woitn as a person. 3 9 13 U7 ^7 

89- I Will worit at a ^ou ^s long as I find it 

i.nteresting. 2 IS 23 15 



90. More than ever uetore, there is a greater » 

variety oi job opportunities. 9 20 23 38 9 



91. 



I woaia lijtc a joo whete 1 can see the 

results ot What I do. 1 2 B 61 27 



1 



ALL SCi.OJLii . . $ 

Stroci^jiy Diiidijret: JD Disdyret-: D Unilc>ciLifc*u: J 

H^rei.: A Sticn«jly Aycee: No h^fsporiiie: Ni ^ 

92. Muat joDii a Ee coinpetiti vti, so you liave to 

do d butter job tl.an the 'next person. a 2 1 26 a 1 t) ' 1 

93. Hy attitudes towdrds work dre much like 

tbose OL my^friends. 9 23 Ju 24 a 

9*1. I wou la like d joD where 1 don • t ha ve to 

irakc too nany tiecisions. • d uO 2y i1 J 0 

95. Aoove dli, I would like to ^et a job in a 

good clicidte; u 16 28 U2 o 1- 

96. If you nave a tamily, tnen it is yoyr duty 

to them to vjet the best job poi^sible, 2 13 16 u5 lo 1 

^ ". ' 

97. 1 would rdther ndve a buss who is not nice 
but wiio jcnows what ne or she wants than a 

^ boss WHO is nice but uoesn't give enough 

airectxoa. 3 7 26 U7 17 1 



9 8. .Tne attitudes learned in school are the 

attitudes that are needea in adult life. ' 6 16 27 J6 13 2 



99. There snouLcln*t be any ditrerences in jol) 

op port unities tui girls and tor boys, u IJ 14 Jd Ja^ 1 

100. I would ' r>ither worK in pleasant 
SUL round ings loi less money than work in 

u ucoinio L tdDle surcoundinigs for mote monpy. S lu 32 37 13 1 

10*1. It Xi, unlikely that you can get a decent 
job it \-^you dcn't join a union or 

dssocia tion. la 3fa 37 ^ 2 1 

102. kiidt you are m thi^ life' is determined to t 
d lat^e extent what you do o'jtsidc ot 

t lie joi). I 15 2950131 



EKLC 



A- 1 u 



St.! oii^l y Uii^agree: SU Ui say tec: D Unaeci ded: J 

Ayiet-: A * Strongly Ayiec: 5A No Hosporuii: Ul 

Si) D U n 5A N 

103. Geueially spcdkimj, the Kinds ol things 
that influonce decisions duout jobs arp 

about t ne same tor boys ana girls. 3 21 30 39 5 

\ . 

10^*«*1 w<n»t to have some say aoout what happens. 

to Diu in Duy JOD. 0 1 10 70 lb 

10 5. i'o 1 1 nd a good job , Grade 1 2 is a 11 t he 

* education that is needed. '^^ 1^ ^ 

106. When I woulc, 1 don't like to be pushed too 

hard. ... 2 19 2U U7 7 



107. rA good, jou is one where you work by 

yovrrseii. ^ 3d 3u 13 ^4 



lOd. A gopj jou is one that allows you to learn 

while on the job, * 1 3 6 'iB 31 

- V 

109. It is bet t er to have a ]ob that encourages 
you to iearii a lot than to have a job 

where tnere is not muca to learn. 1 5 8 56 2i 

11u.' Most employers tniait that one of tne most * 

linportaat qualities an em pi o ye e can' ha ve ^ 
lii initiative. 1 5 32 a7. 12 

111. :ioGt 'orat.loyer^ think that theii employeeii'' 

•stjoula take a[i interest in the company. J 5 lu bd 12 

112. for . most employers, satety is more 

injpoLtant than protit. ' 3 1^4 35 37 ? 



113. Alt or you nave worr.ed for several months, 
you havfc every right to guit your joL and 
go on uucpjj.loyment insurance. 



33 3 5 15 d 2 



.1- 1 1 



lit*. I am pcepaceu to work hard lor yood wages. 



5 J D J A liA N 



1 1 b Jo 



115. iihen I am coddy to yo to work,* I'll 
i^Lobabiy. have to taKe what xs available 

cathec than wnat I lealiy want. - ^ ^ *♦ ° ^ 

• ■ . ■ V. 

lib, I reel conciUent that I will be able to 
\ :handi>c thf next step in my training. 1 16 63 15 ^ 

117. iiployurs 'are IpoKioy tor empioyBes who* 

can get alony with people/ 0 O 10 62 22 4 

118. Beiny uueDpioyed pays otf xn the long run. ' i*4 JJ 12 b j 2 

llj. One OL the oost xnportant things in a job 

xti to aavG cixtrndiy co-workers. 0 3 9 66 2J 

120. /l would like to bo tree to move trom on« 

V^compari) to anotnor' as ciy interests change. 3 1^^ 36 36 5 

'. ^ 

121. My success as ^in adult depends on my 

success 011^ the job. 3 20 23 4 1 lu 



122. I would liKtJ a 9 to jou which I can 
1 or get abou t w hen 1 go home at the end of 
tht aay. 

123. traai^ly, I Uon't really want to work .very 
hard. 

12a. Vou uoa't have to linish high school to 
get a jocd j ob. 



-125. It evtrrypoay believed that the G^overnment 
OWB.J tneni a livxnj, tueii the country would 
tali dpait. ^ 



5 21 2d 30 15 



30 4 5 16 5 I 



2^ l\ 17 16 5 



4 3 Id 35 Jd 



ALL SCHOOLS 



Table 3 
Attitudes Toward Vork 



i 

Form B Results 



Oeiographic Data 



CITY: 



NO RESPONSE 
MKDICiNE HAT 
LKTHlft<iUGE 
LACbnSE^ 
i'ONOKA 



0 
57 
85 
111 
102 



( .0%) 

( 16^C) 

( 2U%)' 

( 31%) 

( 29^) 



4 



SCftOOL TYPE: NO RESPONSE 0 
JUNilOH HIGH SCHOOL ISd 
S&NIOR HIGH SCHOOL 171 



( 0%) 
( 52%) 



SEX:HNU REi>PONSh 
FEflALE 
nAL£ 



0 ( 0%) 
187 ( 53)t) 
168 ( a7%) 



SCUOOL: .CHESCENI HEIGHTS HIGH SCHOOL, HEDICINE HAT 
WINSTON CHURCHILL lilGH SCHOOL,. LETHBRIDGE 
WILSON JUNIOR HIGH SCHOOL, LETHBRIDGB 
LETHBRIDGE COLLEGIATE INSTITUTE, LETHBRIDGE 
HAHILTON JUNIOR HIGH SCHOOL, LETHBRIDGE 
ALEXANDRA JUNIOR HIGH SCHOOL, MEDICINE HAT 
LACOHBE COMPOSITE HIGH SCHOOL, LACOHBE 
LACUHBE JUNIOR HIGH SCHOOL, LACOHBE^ 
PUNOKA HIGH SCHOOL, PONOKA 
PONOKA JUNIOR HIGH SCUOOL, PONOKA 
ALL JUNIOR HIGH SCHOOLS 
ALL SENIOR HIGH SCHOOLS 
ALL SCHOOLS 



31 


( *9X) 


27 


( 8%) 


12 


( JS) 


32 


( 9%) 


la 


( 4%) 


26 


( 7%) 




( 11%) 


72 


( 20%) 


U2 


( 12%) 


60 


( 17%) 


184 


( 52%) 


171 


( 48%) 


355 


(100%) 



PBOGfiAH: NO RESPONSE 

technical & trades 
' academic 
business 
general' 

OhDECIDED 

NO HAIN EMPHASIS 



lU ( U%) 

6a ( 18%) 

105 ( 30%) 

( 12%) 

( 13%) 

( 21%) 

( 3%) 



a 1 

46 

7a 
11 



EDUCATIONAL REQUI REM ENTS *0F PREFERRED JOB: 

' ,110 HE'aPONSE 39 ( 11%) 

NO FOiiMAL EDUCATION • . 20 ( 6%) 

•HlGH SCHOOL DIPLOMA ' 67 ( 19%). 

POST-SECOND ABY TECHNICAL TRAINING 123 (. 3 5%)^ 

UNDESGBADDATE UNIVERSITY DEGREE 81 ( 2,3%) 

GRADUATE UNIVERSITY DEGREE 25 ( 7%) 



A m»C ItO jLli 



Attitudes lovacd Work - Pors B 



Stiun«jly Disayrwu: SU Diiia^rce.: D Uiidecidod: U 

Ayiee: A Strciiyly ^gtee: SA ^ No Response: Nft 

. . , SD D J A 



A yoou ;job is one wtieit* you can do youc 

own thiny. ' 5 2J lO^i^J^lu 0 




A L}uuu ;]Oii IS ono where y cu don't tiavc t6 

aval With cthec teoi)le. . 37 U7 9 Q 1 J 

u joh is one where ypu wotk outdoors. U 21 "JU 29 1^4- 0 



A wod ;job is onf^ that, has no more than UO'' 



hours a ueeit. 



5. A 90od jou is one that involves travel. 



7 30 28 2H 3 d ^. 



a 20 23 ^0 12 1 



A .jocu jojj 1^ cne wnere you can become * 

weil-Vnoun. 22 23 37 1j o 



Seasonal joys iik.e construction should 
have higheL pay than permanent jobs like 

buiidiuvj maintenance. * r 10 26 28 2^ o 1 

A tjoou joi) IS one m uhic;»n you are in 

charge, ot a lot of people. ' 0 25 10 a 0 

A 900U job is ono tnat you ca.n work at for 

several years. 1 3v B 51 J7 j 



10. 



1 1. 



Most t'^r.pioyers iceo^ an accurate' account of ** 
the 'a^aour.t or 4:iioe tnat their -omployees 

. work. ° 0 b 12 6 1 2J 1 

. - ^ . 

Most ei^pioyeis tfiio*^ tiidt one or the most 
i;u^crtant Ljualitit^ an eirployoe can have 
iii int vjiiiijf nco. 



J 2 1 . 17 U5 1-4 u 



0^ 



ERIC 



55 ' 



ALL iCllUULJ 



A^Lct;: A liii^nijly A»jreo: ^JK No Response: 

SD«' U U K Zh 

^2^ Most onployct^s t,hink that one of th^ most , * 

inportdnt qualities an HOployee can have- 

in ces^ect tor their boSs. 1 7 >1 5 bd I*:* 0 , 

13. Employers .would rather have a happy staff 

than, a lai^je staft. ^ 1 b 21 49 il, u 

14. Host emplcyers are eager to train people 

to tit t'fte job. ; - 3 20 ^5 41 1j ' J 

15. Host eia^ployers tbinn thatahigh school ^ 
gidduate is . well Xprbpared to enter the * 

^ world of worK. [ 6 28 2,0. 37 1j 0 * 

16. To up uuemi:loyed is suanief;$tl', 19362117 6^0 

r, ' • • 

}1% It' is oetter to ue une^mployed than to be** 

unhappy id your job;- ' • - 10 J2 25 23 1J 0 

„- - ^ f 

18. ^' La ruing a living can be run. - '^^s!' 2 5 51 41 u 

19. No mat t er what anyone' Qo^s, therewill /- 
alway^ uk: some people wno cannot get a 

jo;j. ' 5 1 1 13 52 1:» u 

20. In getting a ;]ob, it israore^iniportantto', 

itncw somebody, than to know something. 22 41 19 12 6 0 

21. It is always possible to get a good job if * 

. you looK 'long enougu. ^ 1 12 14 5/ Id 0. ^ 

22. There aLe joi>s available for those who . . . 

want theol ^ 2^15 fS 49 1o J 

23. Tno first joD that I get uill liKely be «. ^ 
interesting.' . J 2U 29 31 o -u . , 




^ ALL iCfibuLS . 



i ■ 



A . ^iLou^iy A;jk..'^o: SA \ No I>^spon:ie: S7 



/ 2U. hy , writ iiuj \^i5)ti'lls are, goftil eiTouyh for inf? 
^* ' to be liuccti^stul in the job that I choose. 

25/ I have aictiaay decided op what I am yoing 
^ t^ ao Lor a 'livinj"* ^ ^ 

' ,^ ' « ■* »• ■ 

26. li^ mo*if 3oi;# it iii^ tnjjfo ^important to be 
aLle t o 'ioilo. i tr uctions than to find a 
f ^ oett^ way o^^doftiy somethioja. 

-» If y » • 

■ ..■ ■• '^^ . ■ • i 

'27. A *"^oa jou ^ir^' "^^e where the* harder Xpu 
/ worK, thg hiijijer. your sa*ld]y|^/t>ecomea. ^ 

ja'^l^^^^^ amount ydu , product snould d**\:erinine 
^ ^yoar* iaiary* * ^ 

29. I would not lai^e to worK on an aoseobly 
* ' line' wheie^ you aave to uo^tUtf sa(nie thincj 
ever J. day. * 



SU 1) U A^ , Nn 
J 15 23 51 d u 

U 1 7 35 30 U ^0 

J 17 ^-19 ua 17 . 0 
2 12 1U 46 27 0 
U 1 8 23 ^2 13 J 

6 12 1i) 2a Ji • 0 



■30. It would bo ;nicre important for me to :5tay 
' at one joL> tiia t I k. iiew^wtll, rather than 
yettiu-j mere m'onej^ to shift to another 



8 29 27 27 0 0 



jl7^Xt'ii» important td work hard to survive in 
thiii comt^etitiVQ world. 



32. Oiie oi the most important tliin^^s ahout 4 
j'ob i:iwto bu given recognition Vhen you do 
a good job. 



1 U 10 56 2^ U 
1 7 12 5i> ;io 1 



33. I wo^a lii^e a jo{r^ which is a challenge to 
my, abilities. 



0 2 12 U8 jd u 



3U** I would liKe a jod where the boss lets you 
decide i»oi ^oaiothing should b^'^^done.. 



5^' U 1 V 28 U2 10 

7 



1». 



ERIC 



^Stioji«jly Uisd'ii i-c; U i> • Lisdvjieo: n UjideciUed; U 

AtjLifu: A StLopf^ly A*jLt;e: SA No Pcsponi;^: Ni( 

S J i) U A SA r. 

■'35* 1 woula liKt?. a joij m which you don» t ha vo • 

• « to woiJ^ wore than 3f) houcs a wenx. la U0,25 ll j 1 

36. li. ^ettin.j a 30D, it is mocfe important to . 
worry aiiout today tiian to ae concernevi 

dLout tae faturo. Itt 33 20 22 o 1 

^31.m TiiCte are vote iiapoxtant things in life. 

ti;an a bi^ salary. . ' * „ 2 U 10 ^8 3o U 

38« Tiiere is very little that is taught in . 

higii iicliool tliat will be of ust? on a job. 17 36 22 15 10 1 

3 9. A tt ei y6u . begi n to :3U pport a t a rally , t he 

jorr becotfies niOLc lapo Ltan^t. 2 3 5 46 o 

4iO. -The ^ooimz that I can b>come my own boss, 

Vuv ottter oXf I'll uc. • 5 31 35 17 11 1 



C. 



1. In our high school we can get all of the ^ 
1 111 OL ma t ion that -e neoU about different 

kinds of 30DS. 10 22 26 33 8 1 

42, hoiit eut^loyorii don't roally* want to yet to 

Know t iiei r e oployots verywell. ^ 14413210 3 u 

.* 

4.;3. I would ' rdi ttier have a ]ob with low pay 
thd\ I li/^ed, than- a ] ob w i t h bo tt er pa y 

that 1 aid not lir.ti. 4 7 23 'io 1 

■ -o 

4^4. tto^t girls ate only looKing lor temporary 

jobs. Id 32 28 18 u . 1 

45. T person who work shard nrjvt^r needs to 

-.^orty. 4 12 39 19 23 o 1 



if. ttosf emi'loyetJ die prepared to stand 
behind thoit employees. s 

U7. 11 I won a miUion dollar lottery, I would 
^ pLouauiy iJtili.wccK. 



SL) D )U A iiA UR 
1 12 32 U8 o J 

0 7 B 50 1 



UB. schools donU tidiiu you ^tor the common o 

kin.ds b£ job^. \ b J« .J^ 11 

V ► . 

49. r The dChools do an equal job in preparing 

bo^s and Jills tpr entry ii.to tne world of ^ 

^ " •■ 

50. l' would like to rind a job where you iiave y-y ' \i "'7 

to Keep your mind active. , t ^ ^ 

5 1. I would liKe a job, that allows you to 

'daydream while you work. 39 U 5 0 5 ^ 0 

V. 

52. It would.. De, nice to have a job where you 

■ ' \. tfclt that you were doing something ^ 3 u9Ut, j 

important. 
. .. ■ y. 

^ 53. 'In looKir.g for a job., I am concerned auout 

^ the a:utuye opportunities it will open up ^ 
fOL me. " ^ 

' - ' ■ * ' 

5a. I would not mind being bossed around on j u 

t ue jou . 

^ ■ 

55. Hheu Lh^j worn day i:i over, a person should _ ^ 
toLgi?t the* jou. 

"56. A gooa :)od is or.u that is interesting. 1 2 6 ^3 0 

57. A gooa 30b 1^ one where you work in a _ ^ 

group witn others. * r ■ 



ALL .'>Cli(u.^^ 



AyLtic: A Sttoujiy A'lii'c: S-n No Pesporuse; NP 

.31) i) "J A I>nl<H 

^8, A yood job in cnti that has a lot "of 

pnydicdl work. U Id 37 J3 7 o 

59« A ^oud jbu is ono tnat allows you to na^e 

lot:i. of overtime iMy. 2 25^4 30 a U 

60. A* Ljooo joD is one where y cu don*t havo to 

think too cuch about what you are doing. 25' 61 9 J 1 j 

» • . 

6 1. k 9boJ job is one that does not involve 

d.ny risk ot being injured. . 1 22 30 6' 1 

62. A yood job i5 one ^na-t hiis some variation 
in the thin^j::> to oe done tioa one day to 

the next. 0 3 1 1 57 3j {f 

63* Employe rs are core concerned with what you 

dotnan'wj.thhoi.'weliyoudoit. 15U3 2515 J J 

6U, .loiJt einployeti; think tnat one of the most 

important qualities an employee can ha Vf- m *. " - 

is tnat ot ueiny a aard wotker. • o 5 d Sd 27 1 

65. Kost employets .tninK that one ot the most 
Important qualities an employee ■ can have 

IS neatness, 2 15 29 ^7 7 j 



66. Most enit^loytis tiiink that one ot tho most 
inipcrtant qualiticii an eirployee can have 

is snort nait. 29 "UO 1 ^ 1 0 J 

67« Ettipioyerts ate pretjared to pay good wages 

in OLuer to »Keep ^ualitiea stafi happy, 4 27 31 ii 5 0 

t 

60, Employer:* seem cciicernea only i^ith getting, 
as inucii ou t" oi tneir eia { loyees f or as 

litMc as passi:)le. 7 3a 3a\^l a j 



7 3a 3a^^l 



6^ 



ERIC 



.*f' 



Atjtois: A Stcoii'^iy A^rce: SA No ricspou.se: NH 

SU D U A Hit 

69* LBployorfi dre much like cvei yone else; * 

soiLe are ^ooM, sonic dr« bad. 1 0 4 6 1 3** U 

70* To ,luivo d ]oo is the duty of every ^ 

Cdnadian. ' U 21 2^ 36 o u 



7 1 . i'ld^ people who dr^* unemplo yed^ wou Id 
Tdther ue working* 



3 20 21 Ud 11 J 



72. I dm looking focward to earning my own 

living* ' ^ _ 1 1 8 47 4j J. 

73. V When yobJ joLs ate available, people will 

take them. . 0 9 11 59 21 1 

7a. Gcttih-g d 9ood joii is UiiU^aliy *d mattef ot 
luck 7' boing "in the^ right Vlace at, t ne 

rii^hftin'e. . >. \ ""^ 37 1 9 23 d 1 

•V . ' • 

- ' '■•>' ^ 

75. I ,,would rabvf a^^y ' ^'^^"l ,Tiy KOtupftjovn in 

Older to yet the jofb ^that suit'ea .nei* J b 16 50 21 1 

76, ^It your first' joL* does hbt\, ift^et yquL._ - / 

needs, you cdii.dlways yet a not her' one^., : ^'''•.2 6 20 ^59 10 1 

7 7, My aiyu school has ptepaced me to enter 

the woclHi cf worj^. d 20 37 27' o 2 

78. -Schooxs snoui^ s^teud ^more time teaching 

vocdtiondl oKills tnaii tney do. now. 2 10 41 32 ^^ 1 

79. I wouij iiJ^i-' to wjcK ds part of d tean. .2 d 32 43 lu 1 

80. Most people r,no^ wiiat tney w^nt to do for 

d living uy tue ,tiLti they dLe fifteen. 16 37 22 20 1 



id 



er|c 



C:;: 



ALL SCllOULIi , :. i , . - :. -J.' 

Stioibjiy i)iKrtyr«»c: SU Disagree: D" Unijc»,cx.4v*'^f » ^• 

. A.jL'fo: A itronyly Agree: fiA No riesponbOz^'ifiii-. v :i ; /^^^ 

8U ioui* sdldry lihouid be dctei nsi nctl by J^w ' ; ' ' / .'..^^ • 

well > ou perform on tM« 30b. ' , 1- .) 2: .1;! .^h Va- ' 1 .'1 

82. Tne core trdining you !»dVr», the higher . ^ - ''. \ ' V. 
your iidldry snoulU be. • • . 3 ^i y^^i^/ti 2} U 

83* I wouiil Tdtner l^aru one task dnd aticK to - ' / ' \ ' ■ ] ^ . ( ^ ' ■ ' . 
it rdthei than being abided to do J ii fere nt V,/' 
' tasn.i> eveiy fe^- days. , \ Zip X^V^i/ i 9/ '5_^0^ • . 

8u, 111 iioidinj a jou it is very impo rtan t to '5 J 

a-^'ree with your doss even though you ni.i^h.t\^ ■: - "...'^ '■■ ', 

not teel liKO it. . . . , ^3^ 27. 1 

^ ' • • '.'"/■•■^ ■ 'S' ' '-^ .'*..' ' 

85. One 01 tne coiit importdat things about a* : * ' ^ 
job IS tu HQ trec^ted .wi tu resppct by j^Oui* ^ ■ 
GDpioyer. M -VV ^^.^^^^ ^ 

86. One of the uest joUo is orie with iqis[ qi ' V ' • 

vdcdtioii. ,., ' . . ■ . ■■ '■'^ •'^o 2^ yu . *** • 

• ■ ' * , ' , / . *• V ■ ' ■''.'.■•"*'. 

87. I -woulu line d job whic^h let's roe leU'iy^^-f a . : ■ ' . .: , 

lot. ' ■ ■ - '-i ■■■"^ > <)-^5£>-;Jo t 

o, ■ ■ , ;■ :;. . ^- .y' 

88« I woula lino d .,jor, tf*ip^re' all: ^ot .-ithfc;- ' • " ' . 

wocXort* ai t dule /tc m^Ke siii^gestip.rV^^'fVo to - ' . 
how ^omcCuin J shou'ld , D^»"'Jone, ■■.■'','*■..' ' ?^ ^ 

V ' - • : ^ \ " * J. ' /-■ ■ 

39. Wheri 1 go -to woiK',^ 1 Would li^o t o , .hav*^,' > ■ , 

joD 'wnere . T ^ f ee i t ha t I rid ve^ a ,'Xo,tj''t 6' ^ 

con tiiuu te t-o' t he job.' ' y' [ ' . /'^■■'■ ^ ; '"^^ ^"^ ^ 

90. Society oweii ,i}.e hk i*D te'i Cii^t i n ^ jiib.. V- ;■; j ,/ **8 :.2 d 'U'a ,1 U ^ .1 

" ^ \. .. ■ v 

.91. It'^ 'Li«;tter to hold on to d* ;bori'nct "jfob^, \ y ■ - ; 

than ro.. ras^ ttianxjing to d nt-w o.ne/s- ,', ' ' ; :.it 9^1' 



4? 



Stioinjiy UiiiagitJe: i>U l)ii;aqieo: D' Unaocided: 

i»yiou: A Stron^jiy A;ioc: No Pe:^i'onJo: N!' 

. ' ' 3D U U A 5A Sit 

♦ .• " 

92. Even when d job is not ifitorost ing, it is 

impoitjnt to do your oest. , J 2 7 6d 2^ 1 

93-. I wojlu not woLK if I dinn't have to make 

a liviny. 1^ ^0 19 9 . 1 

9U. To" ijuccesstu 1, it i^ impottdnt to know 

sofln?5one ih t he r ht place . 12 J2' 27 J 2 c 2 

95.. 1 would hdtt? to wotk alone. 5 23 29 29 1^ 3 

> ^ 

96, 1 wouldn't minu workift^ long hours if the . 

■- pay is.good. ^ ' . / N_ 0 1 1 19 av^'J:* '2 

9 7. Lurnlinj d livLng ismoLein-portantthan 

doinj wridt you ledlly want to dp. 17 33 26 1 6 7 2 

98. Trie most desirablo jibjj ds ohtr-.h high 
pay toi little efrort. ' . 



17 39 16 17 ^ . 2 



99. I .^ould never let earninij d living prevent 
oefLonieiooyiiHiii^^* ^ ^ iiU3»*^ 2 

100. Most employers are pi^epared to give their 

'.employees creait tor- their orivjinal ideas. 1 8 30 51 2 



3 1o 3u 3J 1o 2 



'101. *1 wouiJ leaily ii ke' to* d«, in ■ Dusi nepfc^ f or 
myseli . ' . 

^ ^ ; ■ 

y ■ , i ., 

102. (ienordlly ^ped/.invj, scnools, colleges, a nd % 
tcdde schociL. cveitrain people for the 

jobs tndt thty will hold. 12 37 35 J 4 2 

103. I want to tmd i joj in which at the end 
of the udy, 1*11 Knew that I nave done a 

gooa aay'ij wolk. ^ 1 5 5o 3b 2 



AL4« liCliu\*L,.> L-1j 



\ 



Aijitie : A S 1 1 oii j i >• Atji t'c; iJ A No Responi;»J : N r 

. 3D D' U A S; 



^0^• it .imi^ortani to nave a boss or | 

iiu^icivi^oi who sees .ooth sidef; of an 

105. I do not want to live two lives: one for 

my jou jnU.ontr for my .oth«>r activities. « ti ^6 26 26 f j 



jol I can »jet. " 1 11 17 Ufc^^ ''j 



106. The BOLO traiiiiuj'l nave, the uotter the* 



A «jobd joii will proy.i'<ie nip with an 
o|:fJor t uuit y to develop" ir.y c-n special 
skills' and a bill ties. 0 1 6 1 J 

lOd. A 'yooa ]oi;isouetaatallo*r. youtoijet 

ricn iai,t.' 12 U2 2J iu i> 3 

10i». A >jooa J OD IS one tndt is located in the 

cojimuLity where younou Live. 6 2^ 2^ 2^^ u 3 

11J. iinjpioyeis are usual 1 y conce rn ed aftout liow 

tnoireiaployecslooK. J1ui7511u u 

' ' ' N 

111. Most"? e^ployeiJ t.iiiiK that one oi tlTe most 
iniportani jualities an employee can have 

IS t-i^ojptiiess. ^ .'1 5 22 57 1J J 

11^. /»ost tj«iployv*rs wouiu ttithor havchapgy ' - 

bmplo/oos ,wtjo are a bit ine^icient than . " . ' 

a'. ,. uii happy L' I- ploy COS who are very efficient. 5 2 6 3 2 2 5 J 




' * SU D J A S.V Ki^ 

Tib. I thiiin tiidt'i jtno- .*hdi tne ceyuicements 

•u£ mom jobs acc'. o 34 27 J7 i J 

110. ■•It M liu nucn u noraijl oyriiea t , I'll' be lucky 

to yot a joii when I tini-sh school. S2cjl-^J7 7 ^ 

117. It»o uiiuaiiy 'possible to got the tcaininy 

needea lot a jou, 1 J 10 70 12 4 

lid. A pei^on siiould try to do a good jpb 

' wnetnci OL net thf» doss is acOfUnd. 0 1 3 m6 Mo M 



119. Eaca rfocKer faoulu ce able to decide hov 
to ao a job. 

12U. -I would iiKe a joD »iherp I have-a chance 
touaK^^goodccienab. ,y , 

121. 1 1. a }OD, ^noney is not as iniportant as 
hufiaii r eld t L cns/i ips. 



122. It's voty 
. top. 



importdiit tor ire 



to qe t to t ho 



3 21 27 39 ; - 

0 2 5 t)5 2j J 

1 1 9 26 a3 17 -h'' 

9 32 27 Id 1j " h ■ 

if' 

5 30 27 2^ ri. ^4 

&^ 

2 1U 35 37 :) b 
o 22' 19 33 1o i4 



123. It boulQ hard icc me to see ry f**llow 

woiK.ei,s gott ing aiiead faster :than I am. 

12m. Tiio aouLii ot wprr.-, tne vacations, and the 
east* OL jetting to woc^ are all less 
inpottant than the ^tindo ot things that 
ycu QO tiuen you art at wotk. 

' . * ' 

12d. riiti ^j.riattiJt iiponsiji li t y that a peiiion 
has IS to edrn a living. 



1 




VI. Initial Results 

Alt hough the sample used for the initial ' ' test v 
development cannot be^ considered representative .of ^^^"^ 
province since the two largest .cities were exclvided, the 
initial results provide an interesting description of 
students "in two rural regions ' of - A/lberta. The overall 

i'impression that pne^^ets from the mo^l responses (^fables 2 
and 3) is that the students have a pretty traditional and 
responsible view ''of the world of - work. They seem to^ 
appreciate the importance of hard work, they appear to have' 
faith ia' the economic system's ability to provide them with 
meaningful employment, and they seem to have caftfidence in 

^^.^rkeir own abilities. These are not the "do your owh thing", 
"welfare bums";? stU(ien$s, that, the /popular literature would 
lead us to believe. Because the purpose of the sample was to 

^ssist the investigators in selecting ite ms / pa rtidular 
attention paid to the proportion of students who: 

selected the "Undecided" option. Generally- speaking the 
items that elicited a large proportibn of undecided votes 
fell into two Categories. The smaller category was composed 
of ^ems like, "I would rather work in pleasant -surroundings 
for less money than work in uncomfortable surroundings for* 
more -money. " {33% Undecided) These items tended to be 
expressing more tha& one idea, it seetqed as if th^ 



29 



6't 



students were unable to respond to the item as* a ^iiiit.. 

^ Th*e second category of item^ that elicited^ a large 
^und^ided response was the kind^^ of item for, .wlv^h nariy 
Students lacked the experience or knowledge necessary for 
making a solid response. Often these items referred to 
fairly Specific future choices like, "A good job is one that 
allows you. to make lots of overtime pay.". {3U% Undecided) In 
o^thep cases they referred' to the student's perceptions of 
employer perceptions/ ''Most employers would prefer to have 

you working on the/ same thing every day than, to have you 

■J 

shifting from ortfe task to another." {^^% Undecided) The 
first category was of most concern, and items that f ell ^ntb 
it were dropped or revised. The proportion of students who 
were undecided is shown in Tables, U and 5 in the factor 
analysis section. - . * , , 

In developing ^the ' instrument for use in tjoth junior and 
senior high school, there was need to ensure that the items 
be relevant to both groups, yet capable of ^tecting growth 
over the five or' six years of post elementary school 
education. Cross tabula'tions 'and chi squajre analyses were^ 
run on all 250 items between response / categorie s and school 
level. The results are shown in Tables U and 5, ,by 
indicating items ' where significant differences occurred. 
A'gain the items on which significance • was found f ell ;into 
two categories. There were items the greater knowledge and 
experience of the high school students allowed theta to 
expres^ more definite opinions , (that is the junior high 



group was' nore^ undecided) ^ e. more high school studenjts 

.■ ' ' * • ' 

agreed with, good job is one w here ' you w^ork outdoors." 

.atid also with., " "Most . employers think that, otie of the -mos^ 
important qualities an employee can have is neatness,'* Other' 
items in which differences occurred were items in'which the 
high school .group were more realistic in' their appraisal. 

For example, although -the modal response for "Jhere are jobs 

\ / < ' ' - ' ' : . ^ - 

available for those who want them," was "Agree"; the 

proportion of higl> school students who agreed was'.tLower than 
the .^proportion of junior high school students, • Princfi pal 
coin{k)nents analysis was carried out on th^ item scores from 
each of the two forms. In the first ana lysis, 30 components 
were' extracted in' each xase. Although the results were 
interpre,table, each component was defined .by '3 'dp U items. 
In an attempt. to produce larger clusters/ 10 components were 
extracted and rotated to the varimax criterion.* Loadings of 
.3 or greater were taken to indicate membership pf an item 
to a component* If an item appeared to belong to more than 
one component, it was* assigned to the cojnponent on which it 
loade\3 most highly. Several items did.;,: not ioad'^ any^ 
component. The component to which an i teml^be longs is shown 
m Tables U and 5. The actual varimax loadih^'is are available 
on request. 



Table 4 
At t.itudes<> Towards Work 
Form A 



1 MODAL \ SR/JR 

UNDECIDED RESPONSE DIFFERENCE 



FACTOR 
NLMBER 



'.1.'' A .good Job is one with high pay. 13 

2. A good Job is one where you can help people. 12 

3. A good job is one where you have to think a lot. 

A. A gpod Job is one that is still there when other 

people are being laid-off. ' 23 

5. A good Job is> one that allows for quick 

promotion. 29 

6. A good job i's one where you reach the top of 

the income scaLe quickly. - 29 

J. Amount of income should he related to the 

amount of risk that is involved. 2^ 

8.,^ I would rather have a jo^ that wouldn't involve 

lay-off, than have a higher paying job where I \ 
could be l^id-off. . 17 

9, It is better to have a job that allows you to 
"have holidays and regular hours than to have 
a job in which you are your own boss. . 22 

10. Employers are always trying to push their ^ 
employees to work harder. " 30 

11. Most employers think that one of the most, 
important qualities an employee can have is 
creativity. , < 37 

12.. Most employers think chat pne of the most 
V^' important qualities an employee can have is ' 

good manners. , 15 

13. Most employers think that profirs are more 

important than'staff benefits. AO 

lA . It is easy for an employer to fire someone 
^ Who doesn't measure up to the job. 17 

15. Most emj^loyers are flexible about the way in 
which their employees drqsa, provided that 

the employees .get the job done. ^ 19 

16. Unemp J.oyment insurance a form of welfare, ?0 

17. ' People should only have to work for twenty-five 

years. 19 



A'*' 



U, A 



A'"' 



10 



8 
9 
10 



■•'•Mor* than 50% in tKis category 



SR/JR DIFFERENCE: 



1 More DiKagrecmcnt in Jr. Higb than in Sr. High 

2 More Agreement in Jr. 'High than in Sr. High 

3 More Undecided in Jr.\Jligh than in Sr. High 

A More Disngruemt'nL in Sr. High than in Jr. High 

5 More Agreement in Sr. High than in Jr. High 



6': 



Tabfe A (Cbnt'd) ^ 



18. 
19; 

20^ 



22. 

25: 
26. 



Earning a living should be fun- . 
The Government should createa.<>t^ for those ^ 
'who are unemployed. * " ^ 

A person's major respon.ibilUy to support ^ 
his or her family. 
21. To get a good^ job. you have; to' be prepared to 
move away from your home community. 
I am prepared 'to wait, for a good job Lo come , , 
along rather than leaping at ^he first ^ 
opportuiii ty . • /. 

H will likely be satisfied with the first job 
that 1 get aflTeY I have finished my education... 
My speaking skills are good fertbugh for me to 
>e suc'cess^ful rn>the job that I choose. 
1 think that I will >be able to meet the g 
.requirements of the job that 1 choose. 
Most employers want someone who can wprk . 
without a lot of supervision. 
27. A person should feel a little ashamed for 

doing a sloppy job, , J " 
28.. The more work experience you have, the-^Ugher 
your salary should be. ^ 

29. r would like a Job where the tasks ar* changed^ 
every few weeks. i 

30. Most employers would prefer to have you 
working on the same thing every day than 
have you shifting from one task to another.. 
People should work hard to please their 
employers. 

One of -the mosi! Important things about a Jbb 
is to know th.t you are doing the best you 
can. 

■13 0*e of the most Important things about a job 

is to be^ble to keep U as long as you want it 
34. I woul-a like a job where everybody works hard. 
35 I would not like to work for a company wllose 
* business pract Ices .conf 1 let with my standards 
of right and wrong. 

36. Opportunity for growth is more important than 
uaking friends on a job.. ' - 

37. to b<a success you mu5t have a joh with a 
high salary. 
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17 



31. 
32. 
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lA ■ 




A ' 






'28 
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1 




^20 






■it 
V 

** 
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21' • ' 




A-' 




6 


8 




V 

A" 
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6 






w 

n* 




10 


6 




A»- 




3 


21 




A 

? 


5 


U 


28 ■ 




A 




' 7- 




















^»1 


- 


U 




8 


12 








3 


* 1 




SA^ 




3 


lA 




A 




8 


18 




A i'^ 


y- 


2 


22 




A 




7. 




1 


' D 




9 


12 








I 



0 



0 
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■if - ^ tWI^VvL ■ . ^ SK/JR FACTOR 

UWDEOH)ED sKESPONSE KFFERnNCE I^UMBER 



A- 



38; Sometimes a pe'r-Don will" l^ve to ma}?e . ^.^ 

#• sacrifice^' in ort^er to ^ ah^ajd in d job. - ll*"" 

~ . ' . ' • iA' 

"iy. Somet imeD ;you have to chpo:;e b^ween having ^ 

4fe . friepds, and getting ahe;Did on tfie job,. 19 ' 

V. ■ - : * 40.. r would like a job' where I am^n ch^'ge of^ ^, '"^ 

p '^^ several other wo!;#cers • ^ m A41 



41^ • Sc^gpls are -pretty good at^^edcf3(fcg you ^^out ^ 

how 'to, look for a job. ^ , ?0 D, A ^' 

42. ^n most occupations, it is difficuU to get 

*5to know the boss verv well. '^^^ 



4 , 10 



know the boss very well. 31 D^'wU 8 

43. I like <to work under" pressure and to meet ^t^fe*' 
deadlines. . ** * ^^1^ ' D "9 

^ . ' ■ f' - 

44. Nowaday:: t^ere ir, not epough work to go 
il Around tor everyone, so I'll not wgirry ,too J^^' ^ w . 

much aboutr getting a job.^ 6* SD ' 2 

uS:/ I dm looking forward to 5iippor,t"ing myself* * *v * 

getting a job. ^; ' > e <« A-- 2 

46. I see that a first job is reafly a fetepp'ifig * - ' ^, ^ • 
stona fo^ci' career^* -jf ' " - ''a'"' ^ ' * * 3 

47. I woula like the kind of job wbefe people in ' . . ' " 
the community look up to me. ^ 31;. u " *' A " ' ^6 

48. ^ If my job got-igboring, I wou^ quit. v > 37 D," U ^ 7 

49. It is more important for boys* to f jgbs n i- ^ . 
with a future than it is ^ ^ ^ 

5(?. The ki^- of job that I wouldRke to have i^^ ^ . ' ^ . 

one* whef e you can eitnfih :;tsna on your own ' - . 
feet or fall on your own face. * 35 U, A 9 

51. "There are not muny d ference^; tfcing made ' ■ \ ^ ' 

anymore between male jobs^nd ferotile jobn. ^'^J»t ' ' ^ '3 < 

^2,,.. I .>^©uld rather work for a small; company- than ♦■ . ^ 

M}"^"^^^ compai^y. * • sA? - 42 ' ^^ _ U < 5 10 

53. T would Qather bt.- on a job f rom^^ffceg inn in^^, l6 . 

J end thar. to be in on i part of ::ieverai ^ . '5^ ,> 

^ ■■ different j^b.. ^ jfe ^ ^" ^ ^ • 

ir. one where' you c.::i be your own ' " ■■ ' 

55. A good job is ^jll where you operate mac|^in^>y, 29 ^ D t» ^ ^'^ 

bb. A good'*^job is off^ wbore you work ouic^rs. .^?9 !P ^' ^ 

57. A' good job 'is one that ^doesn't have any shift '-^ T 

5fa. A good job is one vniore^t is difficult tu • W " 
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UHDECIDED' 



' MODAL 
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. SR/JR 
DIFFERENCE 



FACTOR 
:;-JMbEK 



GcncT-olly .pcuking, boy. .t.d fii'^^^ ^.^^^ ]^;'' 
. seme opporturutie. in.andir.f. the kinds of 
job:, \.'.at ^atiLty tuein. - 
00-. A good jab ii: one. that nu; ^ome excUcmct>t 

' "^s:.ociated with it. 
O'i. It i:: tetter to be your' own bosi> tn^n to work 

for soneone^lf.e. dt higher pciy • 
02. Wost eWloyerr^^re prepared to give d fair 

wage for an honest day's work. 
63 Mof:t £.pioyer5 think mat one of the most 
important qualities an employee can have 
is none^.ty. 

Gi.. Most enployor., think thai one of thn n,o:.t 
important qualities an enUoyee cun M^-ve 
is obed lence . ' . ■ • / 

^Most er.ployerr> think that one -oi the most - 
important qualities on employee can hav. 
is' f riend-.nip for their eir.ployer 
EmiloVert. are jiooKl Ui^ '"1 or ■people who 
stay on tne job for :.ever .:l year- . 
MovUr...oy^rs ar*.- pr-eparerl to reward goo.l 
Effort. * . ' ^ 

>>OL^t er^ploy^v^ tru^l U.eir employee/. 

tnc rlr.hi of ev.ry Canadi.ai 

Tor mo : l weop le V e.>T in,\ J- : ^ ^'f- i - '^^ 
enioyaLie experience. .^^ 

All pec, U .hpuld jr'>i k ■ 
a.Udllv'tr.e : e: .c^; wn ;r I 
get:, t e ioL . 
Wher, 1 : ini--;r, ny educat it 
ge:^ t;.v Kinu of jo: it. 



. lt> 
Ml 

• .-Si 



A- 
A- 
D', U 

If. SA 



65. 

'v 

66. 



68. ' 
60/ 
'70. 
71. 

72. 
7 3 . 



To n'ave a ]ob 
People who don 




7M . 



I ,|u/a if icati£>n;.^ 



I'' 1 1 :,('. able to 



'd[it:.i: 

jot yo 
are ir. 



V e 1 Ft. 



Licr:>-.n(J . 



fcier \ o g'^t ' 



77 . 
76. 



tly Lc.'iooi fiai. aone u ^^oo^: 
for 1 u:';.:.er ?'dac.-i^ i • 



Jry nJtner.at ic^i 
to be i;^cce:."ful 

Wa^ti:.r lime o:, c 
yerv rt^^c:.. 



ill . .11 u 
u Int.- ^y: 



; re; :ir i f^c; ^ ■ 



- 8 



2( 
17 
1?. 



A- 

A" 
A'- 

A- 
U 

A»- 
* A ' 

A 

A^ 
A 

' A 

D 



? , 1 



"A 

3"' 



IS' 



it H 
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^79. Mod joDS are pretty dull - 

80- For a gcxad job, your^ incomt.' does not change 
very much, but you can alwayi; depend 43n it- 

81.. The greater t^ie amount of rislJ involved iri 
a job, the higher the salary should be- 

82. I would not like to work at a job where the 
procedures are often changed. 

83. Host employers don't want empJ^ye<iJ whc; have 
minds of their own.. ' \ . • ' 

84. One of ' the most important thyig^ dSoilt a 5<^b 
is .to' have the respect of tl%e other: pe^l,e-- 

^ho work at t»he same ^face^^^ .. 

*B5. One of the mpst^ impoir*(j^i4t ^h'ingeei 'i^^Jui 
>• ' is tq have a pleas^nt^pMce to work'- 

, t*.'8&« .- 1 would ^ike a j^b-r^at is' easy to do 
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34 
16 



MODAL 
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SR/JR 
DIFFERENCE 



FACTOR. 
NUMBER 



31 



U, A 



D, U, A 




88. 

e/j- 

.91. 

9e. 

93. 
94- 
95. 
96. 
97.. 

98. 
• 99. 



I 'would 'tliV^^a job 'where ^he requirements are 
clearly understood. t 

V/hat you do for a living does; not deiermirid 
your worth an 'i person. ^ 

I will work at a job as long as I firid it 
interesting. 

More than ever before, there is a f;roriier 
variety of ] bb- oppor tuni t ies . 

I can see the i'0.~ults 



I would like 
of what I do 



Most jobs are 
a better job tharl 



^PB^lt ive 

thar> the ne> 



ive» .^o you h-ive to .do 
he next person . * 



My attitudes towar-d-. - work are much like those 
of my "friends . 

I would like d^job where I don't have to make 
too many dcCT:Tions. 

Above all, I would like to r.et a job in'-: 
good c 1 ima te . ., 

If you have a family, then it i' your duty 
to them to get tne best job possible. 

I would rather have a boss who ii; : ot n;ce_but 
who knows wtiat he or' sho wit.i:". thai, a hosii who 
is nice but doesn't give cnnuijji dir'cction. 

The Ittitudes leai^ned i.-i scnool -ji'^e tht^ 
attituaes tnat are needed iri aduH l!i'c» 

'** . 

Tnere snouldn't be any-differencer. in job 
opportuii i t i es "for Ei^"!-^ ^-""^ foi" toy... 
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23 



23 



26 



34 



28 



2q 



16 



26 



27 



14 
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10 



10 
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•101. 
102. 

103. 

101. 
IOC. 
iC7. 

110. 
ill. 

ii:^ . 

113. 
11 L . 

lit. 

117, 



I would rulliei wor r ii, : j o.ii-irint surrounding;. 
iov^l^zz money th.ir. wcr • In uncoinf pr'i -iM " 
surrounding^ for more, r.oney. 

n iir. unlikely tfidt you c<jn get a decent job 
if you dgn't join a union or as:ioc irii i on . 

What you are in, tni:: life i;; determined to 
a Ijrpe exteiit by wr.at j/ou do outside of 
the job. * 

Generally speakinj^, 'the kind;:- ot ihin,-. tfi.ji 
influence deciLioni; dbour job:: arc aboul Ww 
same for boy;, and girli.. 



[out what 



.ill tlic 



I want to ndve sqrtit :,ay 
to me, in my joxj. 

To find a good jut., (iraic.l2 i: 
educat ion ih-j t ir- r.eedec . 

When I wpr^s I' ao;i't like ic be puiwied \\->o 
riij I d . V ' ' 

A good* jot) ir, o\i-^ wner-.' you wcrk by ' yonrsc 1 f . 

A ^pod job ii one Ihui .illow., you lo iearn 
while on t«f-ic job.*** 



It is betl.ei' to n.^ve j 
to ^eJirn a lot 1:1^:^, ic 
is not mu CI, t 1 1; ,.: ;. . 

Moct employer:, t.hlr.l ; 
important qualiti*-., _l: 
initiative. 

Mo'- I en*^ 1 Ljycr i:/.:.' \ 
f.houl j I ;iko ar, :r,u:r.t.- 

F"or noL. I employer , 
than pr of it . 

A: • '^T you have wtj; r cl: 
ri-i/e every rif.;.: l^ 
unenploymen I \ii 

I ar, prepared lo w.:-^ 

Vihen I an-i r ti-.-. *. ^ { . 
n.ivp to't-akc ; 
wh^ ' 1 r ea i ly w..:.\ . 

1 i ee J La;,r Laeni t i ' 
ine next r. tep i:. r.v tr 

Lmp icjy er -j Jrc ioo/ 
alon£ wit:, people. 



"J o[ t ria t encotimi^^e.:' you 
. iV*- .1 job whri e Jhe; 

1 ' cjfie (if T. tie v\ot'\ 
Loyet,' ca;: hdvo 1 .\ 



' t he i r '■■•rn;. Icy e e 
I Ti 'l .he oiTip.iny . 

; 7 i : ■ mor*j inipor I arit 



: 01 rood w-i 



: - w L : I- , 
.■ .:]=.. 1.. 



■ i .1 pro; .jMv ■ 
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DCinr unemi ioveG 



i v.- 1 i 1 b^- .ib 1»'. :o t.andle 

_; en; lovf-e-; w.-io can ^,et 
: : : i l uc long run . 



3B 



17 

3U 



33 
IM 
3J» 



D, "U 



U, A 
A'--- 



17 



11 
17' 



A-- 



r 7 



ERIC 



V 
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119. One of the mont importciht thingc^ in job 
i:-. to have Jfiencfly co-worker;,. 

120. I would like to be free to. move from one 
Qomparty to another an my interests chanj^e . 

121. My succe3s ds ar\ adult dependd* on my liuccer.s 
on the job^ , 

122. I wsuld like a 9 to 5 job which i cdn forpei 
about wheii 1 go home at the end of the ddy . 

123. Frankly, I don't really want to work very 
hard. f 

124. You don't h^ve to finish hi£;N :.chooi to 
get a good job. 

125. If everybody believed that the Government 
owed them a living, then the country would 
fall apart . 



28 



1[, 



17 



U, .A 



SD, D 



A, 3A 



\ 



Attituhc:, Tow.ird: 
Torm B 



■ MODAL ■ 'JK/JK 

UMDLCIDLD .RESPONSE DirrCKLNCL 



1 . A ^ood job i r. one wiierx* you c.in do your own " 
'tr.ing. 

2, "A good job i;. out wr:fre you don't have.t^ 

deul with othier people, 

3.. A gQoc '.job i.'=;.oiie wliere you work outdoors. 

• U. .A j^ood jpb, -i^ tine*i ru'it, hds no more .it\3u 

. ' , ucaJr::- a. wee». . " ' 

> •■ ■ >, ' ■ ■ • ' ' '.^ 

5-.-' A gdod job." i-i on6 thai, .ir;volver.' .'ti'vivel . 

6; A good j6b"i,s one- wr, are you ca:_ become 
• ''■ ,w^e;'il-)<nown . , .■ 

V . SeoZondil jobiT. 'l^ke con^truci.'i • • •ijould riave 
•. ■ , '^.hi^ner''^ay '.than 'periDanenv jtib ■-•\^ki? bi^ilding 
f ' tr.4ii:nif€ nance. ■ , ' <, . 

, • ; . - ^. ■• ' . 

^' 6. . A'good . jc^D ■ ii'. one?. in- whicn yoj' are in cnazs^rf 
•of a- lot of people. "m • 

9. .'.'■p ^abd, .^p'b is one tnat you cari^wor-K at for 
''^ .^ ' cever-dl^ycars . ' /'^ , ^ 

i;Q5t etnplDyer;.-. keep dCC\\r^Xf^ ftccourrt of " 
t.'i6 -anottit of time t:.3t li:rv r' ,einp ioy eer. 
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34 



28 
23 



U, A 
A 



23 1 



28 



25 



• XO.. 



-D, U, A 

D ■ 
A"- 

A'f- 



'ii . ' .Kq- I employers t h i n'k t one • pjt/ t he mos l 
■• ir*Do'rtant qualitie" an •otnploYtfc c iii have 
"ir intelligence. •. it 



^,'12. K-cst employers ibi'nk thdj^^one^'^f t^lj^mo^u ^' ^. 
. • . r.ir^ 3o.r tant qualit^vrvaii *1^1 o v e ^- c an ' h ^ ^ ' 

; x:.a:f ' iarge -stat^f ^I^^.^V. *" ' " ' - '21 

;-!ov: t ■ enp-1 a^t o r^Ta r ■ » r ? V -.i p t r ''P e <5 p 1 e" t c?^ ' 



'•■li V- -^t. t^^iD jor- , v ■ ■ ^ 

. • 1-^ x^^. I;;c -;t ■ • oq- lO/« . ^ r-, i ;1 k : . X'-J ' V. ig ■■' ' .-OT^too i 
■ . ' ■ ;^ r a d u a fSt*' itf/ .w o i'i ;v r €iP^4 ' ^- - enter - tl i c^., 

I'Cl ■»-7'a be- tfTiemplpyfeC' . s -if^.rQi'^i. ■^'^ 



.21 



A-"-' 
A 

/(' 
A 



I- 



ih Senior Hif;h 



*S.P7JRMrT£Ri;i;CL;;:.:^.' ;y-:>f p. L : ;.. i,M fen,e:rr iti JunioV Kigf.-it: 

■ * \2 ;-',6*''i'-fyr '?/':ii,'ip.t i'r/ Junior "hif.f i'' Senior Hign 

^ o J-lcf^t y^dcci'deid. irf"'.^jr,ioT .HigVi than in Senior Hign > 

. ■ . > e L i^:ir^7.^(i!t^<.'r.t'.|;, Ler^.;or ^iigh^thr.r. ;n Junior 'lugru^^ 

hir^er'.ii-n^^lu j^-enior* Hi^h'.tharr i:.' Juriior-Hlgn 
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19. 
20. 
21. 
22. 
23. 
2U. 
2L. 
26. 

21. 
28. 
29. 
30. 

3i. 
3?. 

33- 

3S. 



'it is better tq be unemfjloyed Vtha'n to be 
unhcippy in your' job. 

Earning a living can be fu 

No TTir'Jtter what anyone doc/s , tbere will always 
be some people wno cannot get a job. 

In getting a job, it is/more important to 
know somebody, than toyfcnow something. 



It is always possit 
li you look long 



to get a good job 



5ugh. 



ailab^ for those who want 
that I get will likely be 



There are jobs 
them. 

The first ij; 
interest>«1^. 

My writing skilli^ are good enough for me 
to be successful in the job that I choor.e. 

I have already decided on what I- am going 
-to do for a living. 

In most jobs it is more important to be able 
to fellow instructions than to find a better 
way of doing something. 

A good job is one where the harder. you 
the higher your salary becomes 

The amount you pr'oduce should deter^mi 
salary 

I would not like to work or, an assembly iine^ 
where you have to do trie same thing overy day. 

It would be more important for to stay at* 
one job that I knew well, rather than getting 
■more money to shi^t to another job. 

It is importarit to w^i>k hard to survive in 
this corvpet i t i v.e wo^ld . 




impor' t ar. t t hi ngs 'ahou t a job 
tecogriition when you do a good 

r, ^ Challenge to my 



One of the mor, 
is to be giver, 
job . 

I would like d jtj 
abilities . ^ 

I would li4<;e a -job wherer^the boi-.r. let:, you 
decide how something r. hould be done-, \ 

I would like a job in whic. you don't have- 
*'to work more than 3 5 howr:. ri weeV . 

In getting d job, it ir. more important to 
worry about today tnan to be concerned 
about the future. • j 
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19 D 

1*4 A^' 
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1 



35 



16 

27 

. 10 

13 
11' 
?B 
26 

21 



AA 



SA 



D, U, A 
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37. . TliCM (• ufc mot', import thinr,'- in lifr Ui » 
d L i : , a I . ry . 

a'c.'^ There ver7 littU- ir.at i;> l..iujy.t T:i ii'it'i' 
r;c!jool that v/lll b'.- of u..(r on a i^b .■ 

j'j. After you bea,Iri ic j. up; oi l u fumlly, t; 
job becomer. iT.:ne irTiporluriT. ■ 



ir.y 



UO. The i::ooner- c.:. b'-'corac ir.y \wi. , . , 

the better offr.!';! be. 

L-l. Irj our' high lc:.oo1 wr l i:. i't^i ail o: ;hc 
inforn.ation wc i.e»'U .ibout di: \ >r. L-:it 

k indv. o: job-: , 

u?. Mor:t employer uOTi'i r-illy w.hiT to ic 
know their errloyf-- /• ■ ; y wr.- 1 1 . 

m3. 1 would ratht-r hdv^_ .i '.ob witri low j:..jy :h<-i!. 
I liked, thai, a ]ol wl-:. 'hotter .ipy th.U 1 
did ROt like; 



. Most giriG .ir-.- oiti', 

LiS. "Ihe per\;o:r. w:.t^ wor ■ 

^iC. Mcnt emplovt-M ■■ c 
their- empl^oyt- . 

U7 



joKitiV, for- tLfn;;orary jot^.- 
. ird hc-vor ht'L'.r lo worry. 
ir r:G to • t -V- ■ ij^' ^ ^'■'^ 



! !. 1 wo: 



1 1 . : 1 o 1 1 1 



, 1 WOjb'l 



If I wo:i 
probdbly 

i4S . Sct^ocl .". do:, ' '. t ; . 
• of jot 

U9. The scnooU x lU ooual jui pre; ::inr. t»oy. 

cind c-i-r i- "^-'ii'-- ry ■ i-r.to iri-- woi id o: wor'K . 

L.Q. .1 would lif-e : --^ ',pb .wtiej;*.- y ;,.iv.j to 
keep your- mi ;. : ; ■. i vl . 

51. I would like -i joi tr-it .illow.. voi: lo d..y- 

dream w;*!lo V->u '^o: » . ' 

to i 'ob wtit-r" y' u felt 



It VGUicl bi: tO 

■that you wl'.' -'^ t'.o i i.r, 
V- 

Ir. look i : ' ' ^ 
rutur'O o: p .-: i i i 



'ii* . 1 woul:: not r Ir.j. h^r 

dS. Wiier, the wc: »■ .v ^ 
foj-{,;ct t:.^ "io; . 

L£ . A goOG ci^ i c V' t ■. 1 ■- 

L7 . A good ]oi' v^'-.-i: 
w i : : . o t ; , c ? , - ^ 



;,t: ' :. i M^', 1 '"'r t .i:. t . 

i i::: cone*; : :i'- J i.'Out t:.- 
t v: ; 1 L o^ u; 1 o: inc . 

.L".l .-; jrid 01. the }c 

■•■i-'lft^ >t pel •.or. -Luuid 

' :■ 1 i.t *:r 1 i:-r . 

c vc#u wor r i r . rrou: 



2M 
28 

1'} 



5b . A goo:! j or. 
v/ork - 



' A , SA 
D, U 

A 
D 

A 

D 
A 

D 

A'- 



IK A^ 



U, A . 



Table 5 (Cont*d) 



X MODAL i 'SR/JR FACTOR 

UNDECIDED RESPONSE DIFFERENCE NUMBER 



SB. A good job Iw one that uilowrv you to ni^ike Idti- 
of ovei'time pay. , , * 

60. A good job i'j one wher-e' you doh't have to 
think too much about what you aV^o doing. 

Ci« A good job is one that doe:, not involve dny 
risk of being injured. . 

62. A good job ir. one that J, as .oome variation 

in the things to be dorje from one day to / 
the next . " • ( 

63. Employers are more concerned with what you 
do than with how well you do it. 

6M. Most employer:: think that one of the moiit 

important qualitie:. an em^^loyce can have is 
that of being a hard worker. 

65. Host employers think that one of the most 
important qualities an employee can have is 
neatness. ' * 

66. Most _ employers think that one of the most 
^ important qualities an employee cah^have 

is short hair. 

67. En.ployers are prepared to pay good wage^- in 
'order to keep qualified staff nappy. 

68. Employers seem concerned «only with getting 
as much out of their en^.ployees. for as little 
as possible. ' ' 

69. Employers are much like everyone elsei-o^one 
are good, some are bad. 

70. To have a jol> is the duty (jvery Canadiaiy 

71. Most people who cire unemrrio^ed would rather 
be working. 

72. I am looking^ forward to eapi^ing^my own living.. 

73. Wnen good jSb?" ar'e Ji/a i lablii , 'people will 
tal-e them. 

Getting u gooG job 1 . u.\ujll.y a m.^ttci- of 
luck - being ir. the r ig/it • lUace <it tnc right 
t ;me , • ■ _ • 



7U. 
76. 



I would move away from my 
to get the jot that^V-^*^ 



If your fir:. t job .d<^er. \ot 
ycu can alw;;y.- get anoth*^: one 



tow:; in order 
. you r noed , 



22 

11 

25 



29 

19 
3- 



■21 

8 ■ 

11 

20 
IB 
20 



A 
D'* 
D, A 



A" . 
D 



U, A 
D, U 

•A 
A 

A, SA 

A" 



My hign f.c:iocl 
world of wo: k . 



{ r epar'fjd rr,..- ic. 



tho 



A" 
U 



10 



ERIC 



Table 3^ (Cont'*d) 



X MODAL SR/JR FAC.TOK 

UNDECIDED ^RESPONSE DIFFERENCE N'J^^BER 



78. 

79. 
80. 

81. 

82. 

83. 



vocjllori.il .- 



] ^peiiG more ijm6 te^ncfiirij 
111^ tr.an inuy do now. 



I would lvV*c to wor-k <jc pai-t 'of ct' Io.itm. 

Host poopit Know what tricy w^nl to dci for 
a living by tnc time tney are fitleei.. 

Your L;olary inouid be determined by K-Ow we'll 
you perform ori the job. - 

The more training yuu hdve, the hij;',rier your 
'Sdlar-y should be. 

I would ratr.ef led rn- one T.i^Kj^rind -.lick to 
ii rot her tr-i^r. oeing a-'^ked to' do different 
■ tasks every few dayr. , 



it i;. vri^y iinport^r.t to ^^ZS^-^ 
■vcn Uiougn you .migra not frti 



In holding, jo! 
with^your boor, i 
like il. 

One of\ho moiu imporlan: th inp? .li.ou: a job 
is to be treated, wi t n respect by yc..r c-Tnployer~, 



86. 

89/ 

■ 9'J . 
91. 

92, 
9^. 



One of l:;c 
Vucat ior. , 



^ob:" i- ^*rie wi^ lotL of 
ioi' w:iicri lots me If^t . 



I would 1 ik^ 
I woulo'liko -f joL wnere -lii the woikers^-are • 
able to-n.tiki-^^.ULr.'-'^*^ '-^fi- ' -tirr^^thing 
sijoulcl be a jiic , 

When I ■ CO '^'^ w^:: K . I would like to navo <i job 
"wuere 1 feel t:.di 1 ;,uv'_' a lot to cc:it;ibute 
to t'he job. 

Society owei m'e -ii; i iiteresl in^; ]ol, . 

ttl^Ti 



.It's b'.Jtter tc 
to I' U.k c ^ 



\\o\c ofi tcj a bo: i : 
to new orio , 



.y- 



Evcn whe;. 
importaSt 



I would not w.j:| .f 
livinr. 



job 11. not ; ?U ere:: t Lng . ii is 

d idn.' t navo to i:,;ikc a 



|ro be f;^ucc«r 
someone in ' 



: u: 



i L i mpor t .^nt 
place . ; ' 



9o . 
97. 

9b. 



1 would n-it 

I wgjulcr ' t 

Earni'f'ig, J Kvl:. 
what ^QuVj;^e-liy 



e r It 

to w::i k alone . 
r,C 1 nour^r if 



The most, dcL.raLaC 
•for' little Oi: fort . 



27 
13 
27 ■ 

?1, 

23 

11 

2b 
7 



p.ood ■ 
doing 



7 
MM 



» 20 

28 

n 



17 



U 



D ' 



- 2 



Table 5 (Cont'd) ' 

^% MODAL SR/JR FACTOR • 

UNDECIDED RESPONSE DIFFERENCE NUMBER ' =^ 

99. '1 would never let earning a livinf^ prevent H ^ 

me from enjoying life, ' ' ^ 9 SA i " 

100. Host employers are prepared to give their^ 

eraployeen credit for their original ideas. 31 . * • 1 . ' 

101. I Vould really like to be in business; for • . . . 
myself. * ' . ' 3M' U, A ' 2 . ^ 

102. Generally speaking, schools, colleges, and ^ " . " 
trade scViools overtrain people for the - 

^jobs that triey will hold. 36 D, 

103. 1 wdfjltofind a job in which at^the end of 
day, I ' 11 ■ know jthat I have done a good day's 
work . 

lOU. It is important to have ^ bos':; or supervisor 
who sees both sides of an,, argument . 

105. I do not want to live two lives: one for- ^ 

my job and one for my other 'activities. 29 D, U, A , 

10C.» The more training I have, the better the . • 
jor I can get. ^ 18 A 1 

107*. A good job will provide me with an , , » 
opport'uniiy to develop my own special 
. ski 11^ and abilities. , 9 A»'« • 1 

. 108. A good job is one that allowr. you to f^et rich ^ 

fast . ' 2u ' ^ D , 2 

109. A good j ob is one that i s located i n t he * ; 

community where you now live. '26 ,D, U, A 3 J 

110.. Employers are usually concerned about how ^ l 

their employees look. ; ^ , 18 ' A-'*' 5 ' 1 

111. Most employers thirik that one of the moot - , ' 
important qualities an employee cnr, haye is . _ > " 
promptness. 22 A-«- *3 1 

112. Most employers would r-ather nave happy ' 
employee:', who arc i bit inefficient ttian * ' 

unhappy omployeer- who are very efficient. ^''j, U " i 

113-. Earning a living i': the most important thing 

in adult life. ^ 2 2.,;..^ ■ D, A l 

IIM.;. YoJ^should just work enough to.r.upport your-elf, 12 M * 7, 

: " ^ ^ ■ , ... 

115;, ■. I vth-^jfik that I know whi.it the requ i r tmer.t u of . . ' - 

,"w!nip^ Aobb are. ^ « . ■ 28 D. »4 ' 1 

ir6. muc+'i u'nemVloyment , I '11, bo lucKly to 



' '^feP'v'^ 1%^ wher. I f\ni:;h rfchocK 20 

Ipy ■\ri\s'is::fl^ly pos:.ib^ to gf^t t :;e ' t ra i n i ng 
i ."■ ' needed ror: a jo^,.' 



11 A-'"* 



EKLC 



Table 5 (Cont*d). 



I HODAi: . SR/JR FACTOR 

UNDECIDED RESPONSE DIFFERENCE NL'^^BER 



118* A person L;houid try to do a p.ood jot^whclhet' 

J. oi 'pot- ttie bo-:. it ;u'Ound- , ■ 3 

Each worker should '"be dble lo dfcidi.- how 
. „ ' -to a job. ' ' vC^, ' ' '^^ 

120. I would like a job where I have a chcrnce • 

» to make good friends . \ 6 

.121. iJf^ jol^* P<^ney i:: not as import a ni: ur. human 

relat ioniihips . 0 . -• -2-6 

; 122. It'^s very import^rit for m^ to get to ifie top. 28 

, 123. It would be, b-^rd for mc to L.ee my fi.'Uow 

'workers' gett ing at.e^id faster than V tin. 28 

I2t*. The hours of wor^^ , the vacation^>, u;.j I'lio 
ease of getting to work ar-c all it.: 
import'ant thafi the kinds of thing:; liiai you . . 
do when you are at work. ' 36 

.-,125. The greatest respond ib i i i ty ih.ji ,i'j(nr.on 

har; is to earn .j ^ivin>v 20 



A 

, ■ D, U 
D, U, A 



U, A 



0 



VII. Description of the Components: Form A 



A* Component . 1 : Initiative and Indepeadence 

The first " component ' was made up of many items which 
seemed, to relate to the respondents' willingness to work 
hardy ; to learn on the' job, and to succeed. The 
interpretation of ^^^^ component is confounded to some 
extent by an ''end effect". Most- of the items/that loa(3 on 
the co.mponent ^are found at the end of the test; It appears 
that 125 items are too many and, as tKe respondents 
approached the end, they did not make as cafefiil 
discriminations as they had earlier. Consequently, itemS' 
siich as 112, "For roost employers, safety is mare i^mportant 
than profit" do not belong. '^>" 



Although the modaiki-respon ses to the interns which "load on 
Jtlris component indicate . e^ssentia'I disa greement with concepts *i 
.ike, ^"Franklyr 1 don't reaj.ly want to work, very hard", ^he 

-TV ^ • \ ' 
comj^nent^ is made-up of items which indicate low ef^act and 

It is interesting thatr the components 1 and 2 

seen as two ends of the sam^ continuum. Perhaps the 

5iJ^a\a^e'i§s ' idea is so foreign to students in» the communities 

that 'Vere sampled, that they do not integrate it into a 

larger conceptual system. 

C. COmponenl3^3: Employer Demands or Desires 

i ' 

Many t)f fehe items loading on this component are item^ 

that relate, tk students' /perceptions of employer 

, perceptions. ^tenv;6 such as^ "Most employers ^|^hink that one 

of the most important qualities an employee can 'have is 

obedience" illt^strate this notion. In general the students 

' Seemed . ,to view einployers as res^on^iblevand fair, and the 

\ litems, which load most highly. (62,^^7) reflect^: this. The 

.pioblem that was ' en<^ountered with thia^ c omponent was that i|. 

. ^ts."taad.e ub of- two groups of. items*: respondents' pe'tceptions^ 

^of employers; and respondents'^ perceptions of . employer 

/^perceptions yi^f employee^. The latte^^' group wa,s subsequently, 

^^Sri,ewed .by th« investigators as %ot f^elonging to the domain 
■ " * ^ * ■ ■■ . " ' 

-••/,>.,'. . • ^ 

interest .Tjfiie former, groups was seen as 'muoh more central 



to student Attitudes Toward Work, 



D.. Component U: Pay and. Promotion CKarelc teri sties 



This component is a small but clQairiy"'def ined coJ^pt>neht 
.typil^€^d by its ' highest.' loader,, "A^^od job is one with high 




1 



E« Cpmponent 5: Important Characteristics of Jobs/Importance 
of Baving a Job , > 

This component ; is a composite o^ two notions. The 
first, typified by, ^'l' would like a job where the 
requirements \ are clearly understood" , -is made up of 
psychological aspects of job characteristics such as 
respect, seeing thfe results of one's effort, etc. The sedond 
notion relates to the importance of . being employed : *'A11 
peo pre 'should work". • These twp. notions jjere se^airgtble in the 
,thxrty component solution. 



F. Component 6: Prepa^ration and Physical Job Characteristics 

• , ^ . 

Like Component 5, Component 6 is 'composed of. two - 
groups. Group 1 has items like, "My speaking ski\lls -are good 
enough for -m^ to be successful in the job that\I choose". 

These items se.emed m-ore relevant to the .domain of interest 

. ' . ' . i 

than items, which mad^'up the,. second agroup: "A good Job, is 
one where you work ii^iirs". The latter items se^m^d more to 
lie more properly ii^ji-tke domain of jot selection and, as a 
result they were not u^ed in subsequent development. 



G. Component 7: Interest and Variability in th^Job ^ 

Many of the items found in the compoijent showed / 
significantly different, response patterns JDetween thre high 
school and junior high sch'ool' students. ' In general the items" 
relate to jobs that are in texesting and variable^^ e.g., "I^ 
will work at a job as long as I find it interesting", and "I 
woulS like a job' ^w.here „ the tasks, are change^J every -few 
weeks"- ' - 



H* Component* 8: Jop Security 



It was thought that this component would be ^trOnger 
than it turned put to be. There were no loadings H^r^ater 



than and the item clustering was not clear. The ^^Ib^^^est 

loadings, were received by items like, "I would .rather^^e ofi 
a. job /^from beg'inning ^ to epd. than'to be in on a part, of 
several different jobs", and "I will likely be.-satisfied 
with^The f.irst 'job ttiat I get after graduation", 



!• Component 9: the JungJre of Employment ^ - ^ , - « 



This component has been rather glibl-^ named J^e^qse ,it 

is an 3 amalgam of several fldea«, ^oost of wh:^ch <foiil^ b^ 

described as^ right wing and competitive e^. g. , "People who 

don't work are generally la2y",^and "Soijystimes you have to 

' ' ' ' • 

cjioose . between having friends, • and getting ahead on the 

job". Subsequent- efforts wer'^i directed toward* redefining 

*' 

thi^ component* into a more purely c©mpetition - ambition 

« fl, • , 

component. ' ' 
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J. Component 10: School Preparation 



One of the fiesires of the Steering Gommittee was to 
include items on students' perceptions of their -training-^ 
Component IQ reflects t his, 'XinfJortant defining items are^ 



•'The attitudes'' learned in school are the attitudes 



,thal 



are 




needed.- ^ in adult. IjLfe^' . and "Schools are pretty good at 
teaching you about how to Ibok for a jqb". 



K.' Hon Loading Items: Form A 



V" 



It was expect^ed that there would be a component j 




items 



relating to diff ere.ntial opportOri4-ti^S;;><^^.^S^ • 



responsibilities for b'bys and ^irls. Thig. not .occ'qV. V 
Many of these sex related items did/ . not ' load on ii^ 



2^ 



component, either in the 10 component aoWtftipn or .in t,he 30.^ 
comjMOnent solution. Other items that di'^;, Q^^^^^^d seem^^-to 
be logically related to Security, Employ:^^ i:/P4fl*5^ionS, a • 



OnemploymeAit- ^Perhaps such ' it'egHff are .^^^ the 



students' attitude domain. 



4^ 
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VIII. De^^ctiption of the Components: Form B , A 

■'•■•''.■■•*■'.■* , * ' ' ■■ 

A. Component :T: Re'sponsibilityr Fairness , and Opportunity%t6 



. V ■ TixeV .first' ^cbinpo.nenr . rs 'an: bmnibus: component primarily - 
de^fined by it'efli^ *'like/ "I ' want' to f ind a job in which at . the 
;6hd ^ ^'Ofr . Vhie^ ^f.yi' I.^llV' know jtAi^a^^ done a .good dayTs 

•woirk'^, -^if gf "^.'pjers^n shou^ld . try*- t^^ good job , whether or ./ 

not "the bosfe .^is ^around'/. SacK items reflect the employee's' ♦ 



. r^sponsibi li0 ' towar'id = 'the erapibyer:*. Another 'grbu:p of item3' ^ 
refers tjiS ;t-h^ eipl.oyef' ^ responsibility to the- employee, '»it - 
xs impoi^K-t^an^ \ to have a boss or supervisor *who sees both 
sides of: ^n- argument"* Finally, a third group of flKens^T^ 

^jrieflect^^^^p.ort unities for learning *on the . job. 

^5 As?^^ itt. Form A, there is an ' end effect.; 21 of the fina^ 
26 items ^^U9^i,d<^oa this component . 'Many are ihterpretable, flput 



some seem to have been merely caught up in the "end rushV- a 

J'^n a general 'wMy, thi$ component is. relat^ed ' to the first 

• . ■ . ' , *■•'.'.. 

:bbm'ponent of Form A. v • " 
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B. Compohifent 2v^^^ 




4^ 



■^'ndoii\ the Original pool 

. tp Torms ■: A aid B ; fe'Alted |l n more- power items ("A. good job 
is'^' bhe in %ich^;^^^^^^^^ in charge of V lot of ^people") 

\falS^ng\ i nt o:., 'Eqr%SI:^^' ■ ^ Thus - the' Power, -Prestige and^Money 
^ <5;^mpcj^nt^ , is^y^^ in form B than<=^ the Pay and 

PrVoti<^' .c<^^ Form A. Nevertheless, the idea of 



: high<*^pay -i^- COM both. 



r.,^C, Cpi^hi|l^^^ Characteristics Including Variability 



e ^^9^ ^f'^^^^^ highest loading items on this component 

•j^ EG^^t the psychological chaxac teristics of good jobs, "One 



" t, <jit^/^^U^''k&if^i mport ant things about a job is to be given 

•• .■• ■ - . ' . 

^Vec^gnitio-V^hen you do a good job" and "It would be nice to 
. v'ha-^' a job where you felt that you Were doing something 
..: V important'. Other items reflect concepts, similar ^ to 
CojnpopeVt 7 in Form A e.g., "A good job" is one tjiat has some 
fari^tion in ,the things to be done from one day to the 



ne:<t»«, and "i would like a job whereTyou have to keep your 



* >*mind active". 



r 



ERIC 



-D. 'Component 4: independence , , - ^ » 

' ■ • .ti 

- • This ccmponent relates to part of Coiftponent 1 iri^rorm 
A. ^ Because there are more items m Form E that relate to 
independence, the component appears to be stronger here than 
in Form A. Some example it^ms are, "A good* job is one where 
you ca-n do^ your own thing" and a strong negative loading for 
"Earning ^ a living . is more ant than doing what yo-vi really 
want to do". 



£• Component 5: External Control 



This component is . not clearLy defined. Several items 

refer to an individual's life and chorees being controllea 

rom outside e.g.^ "Getting a job is usually a ffiatter^ of 
^ ■ \ 

luck - be;Lng in the right place at the riqht time" and "To 
be -asuccessf ul, it is important to know someone in t^l^ rijght 
<^ place"! ' . ' ' . f . 

A minor part of the component refers to studeii'ts' 
perceptions of employers. These items- a re partly associa^^d 
with ext er na 1 control , "Most employei?s think that one of the 




. moj^p, imp.ortant qualities'^an employee can h^ve is...,i^hort hair " 
ahd' "Most employers don* t real-l^ want to get to know their 
employees verV »w,ell". . ^ a ^ 



F* Comppnent 6: ' Positive Employer Cha rac ter.istics and Job 
Availability ^ 



•w^^h'is component combines the two ideas indicated in the 
title.. The positive em^lo'yer cha ract eristics are indicated 
through i-feems^ li^K^f "Most employers are prepared to stand 
behind their employees" aifid "Employers are {prepared to* pay 
good wages ^ order to keep quali fied" staff happy"*. The job 
avail^Dility items are exemplified by "It is always possible 
to Tget ' a good job if- you look long enough" and "There are 
jobs available for those wha want tHem". The underlying 
theme seems to be a positive attitude toward job 
availability and employers. \ 




G« Component 7: Laziness 

Altho.ugh not as strong^ this coliiponent is very, similar 
to component 2 in Form A. Some 15 f the items tha^: load on it 
are: 'JX wo-uld like a job that i^llows you to daydream . while 



you wo»P"^oand "I would;:pcQt work i^ I didn't have to make a 
living".. , , . ^ 



H. Component's: High "School Influences 

One of the highest loading items on this component is^ 
MByl(||||||igh school has prepared roe 'to enter the world of work". 
Mpst of the items showed signi ficant differences between 
high school and junior high school students^ stemming from 
th% specific reference to high scliool. In subse.guent 
revisions^ ^the wording was changed to include both high 
•school and junior high sch|Ool students. * 

The component is -partly related to Compt)nent 10 in Form 
A, although that component did not have as many ij:ems as» 
this one* . , • 



I. Component 9: Happiness and Team Work * 



Only f oar items had loadings of . 3 or more. The two 
defining items were, "A good job is one where you work , with 
a gro^up^of ot^ers"^ and "I would like to work as part of a 
team." ^ • . / 



J. Component 10: Oneraployraent 



\ 



1 ; \ ^ 

' ^ This Small component-, is typified by "To be unemployed 
is shaoeful": a sentiment that was disagreed with by most 
students., It is related to part pf Component 9 in Form A. . 

K. Non Loading Items: Form B . • , 



There were 19 items that did not have .3' loadings in 
the Form B pool. Many of \hese items related to components 
in Form ^ e. g. r job security items, specific characteristics 
of job^ etc. Other items, define a general' view^ of w'orV: e.g.r 
"Earning a living ca^ be fun" and ''Society owes me a job". 
(Sometimes dtems in this group had a large propjprtion ^of 
undecided respons&s, iri(^icating that the students. may or ro.ay 
not have had enough ake the judgment. 



IX. Summary of Forn A, and B in Relajtion 'to Existing; ' 
> . Inventorizes *' - 



Kany of the components found in Forms A and E are, also 

f.ound tin some of the existing instruments. As Table 1 s.hows, 

' *■ . ' - 

Independence-, Salary., Jo-'b Security , Forking v^th People, 

Working Conditionsr and Interesting W.ork are all value 

groups that have been found elsewhere. What seetns new in the 

present item pool is the extra space defined by Laziness,' 

Desirable Characteristics, of Employers^ and Preparation 

Including attitudes toward ,the school's tfole in preparinif 



students* ^ v t- 

' From the* /analysi.s, there is 'assura^\ce that the' item 
pool captures the' essence of njost existing inventories and 
extends into . areas of interest '"to the MAlfpSA Steering 



Committee* . , . ^ 



. , .X. Creating the New Form 



Based on the components that are in Forms A and 
taking into consideration the' dimensions suggested in the 
ptoject proceedings and asing some of th^ ^ctofs that .arose 
in the literature that relates to itents found, in Forms A and 
B. it W^as decided to use 15 subscal^. ' . ' . * 

A brief description of the scales is given beioK.: 

• • • • ; ■ ■ j 

1.* Preparation by ^School: Students scoring high: orf this 
scale perceive their- preparation for entra nee ' in to tne 
wocld of work as being adequate. School preparation is 
seen as appropriately j.ob related. 

2m ' Interest and Variability in Jobs: Students ^coring high 
seek jobs that are i,n-terestingr challenging' and. Varied. 

3. Diligence: . StuderLts scoring high hive attitudlBs 
favorable to .h^ard work, reg^rdles^ of supervision. - - , 

k'^ La^ziness: St-udents who have high scores on. th'^is scale, 
indicate attitudes of getting as much as possible for as 
-little effort asv possible. / v 

5. , Job 'Security: Tihis scale/ descti.bes students who Vfilu6 

job..' ^security , of^en over other characteristics' of jobs. 

6. 'Po4f!tti'ye Employer*' Characteristics: Student scscorihg high 
*^pn this,, scale ^ view :empUoyers" as honest, ;fair "and 

generally upstanding Kumans. ' , 

7. Indepehdence: , Students scoring high on this 'scale rate 
' ' \tJie preservation of their own independence abovje thai: 'of 

other job ^characteristics. y V ^ , 

'^8- Money; Students , scoring^v^gh ' pn this .scad6 view. salary 
as beiag^ one ^ of the'mpst' important determinant s^ of 'a 
good ^ob. . . : . 

9,. Ambition: 'students scoring \ high On .this scale vieU 
striving success as - more. ^ important thap otheV 

•..considerations like f ri;ends._ ' * * , , 



Mb 



10. Locus of Cpntrol: Students scoring high on this scale 
view' getting and holding a job as being largely a matter 
outside' ^of their control - luck, knowing the right 
person etc. . . 



11. Confidence in sUj^eeding : High scorers on this scale are 
confident of tTTeir ability of getting a job and being 
successful. 

12. Negative Employer Characteristics: Students scoring high 
on this scale see em pi oyer s as greedy and unfair - 
mostly concerned wit h 'looki ng out for their own 
interests, 

13. Social Relations: Students scoringxhigh on this scale 
see social relations as being the injp^'rtant determiners 

. of job satisfaction^ They ^pre^er wof.ki'ng with people and 
a^ part o f a team. 




14. Attitudes Towards aneaploymentV^.^Stiid-0ffts scoring high oir 
this scale view unemployment as undesirable, even | 
shameful. 

15. General Attitudes Towards Earning a Living: Students 
scoring high, on this scale have 'a positive attitude, 
toward earning a living, typified by a statement "I am 
looking forward to earning my ovn way". 



In choosing the items for the scales, certain revisions were 
made. In general items ^which used the phrase "A good job is 
. ..." were changed to make it a personal statement: "I would 
l*ike a job that Specific references to high school 
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were changed to school, and awkward sentence constructions 
were revised'^-'on^the basis of student response^. 

The major effort ^went into creating F^rm I. The items 
that make it up are shown in Table 7, together with their 
location in the new scale. A second forjn. Form II, was made 
up of items that were left oveir-^f ter. the^ creation of Form 
I. Some extra item's were created in an 'attempt to make Form 
II resemble Form I as closely as possible. The items taken 
to\ make up Form II are shown in Table 8. Five items were 

^7 
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TdDle 7: Item Assignnent to Ney Scdles - Fold I 



Scale: Preparation by School 

Source ; A 2a A2 5 Aai B3 8 B 1 17 

New Numbei:: 18 19 32 25 68 



Scale: Interest 6 Variability 

Source: AaS A60 B33 B50 B56 

New Number: ao a6 16 3a 36 



Scale: 
Source : 
New Number: 



Diligence 
A27 A32 

20 22 



Alia 

70 



B27 
15 



B 118 
69 



Scale: 
Source: 
New Number: 



Scale: 
Source : 
N€w Number: 



Laziness 
A«a A78 

33 55 



Job Security 
Aa A33 

; 5 23 



A113 

66 



A58 

a5 



A 12,3 
75 



B9 
3 



B51 
35 



B91 
57 



Scale : 
Spurce : 
New Number: 



Scale : 
Source : 
New Number: 



Positive Employer Characteristics 
A 15 Ao2 A67 B67 B100 

12 a7 a8 a3 62 ^ 



Independence 
A5a A120 

ai 7a 



B1 

1 



B3a 

17 



B75 
51 



Scale : 
Source : 
New Number: 



Honey 
A 1 
a 



A37 

29 



B37 

2a 



B59 

a2 



Scale : 
Source : 
New Number: 



Aabition 

A36 A38 
28 30 



A39 
31 



Aae 

'39 



A92 
63 



:ale: Locus of Control 

^Source: A101 A115 B20 b7a B9^ 

New Number: 6a 71 8 50 • 61 



-3 
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Scdie* Confidence ^n succeeding . 

soured: A7a A^O ftlie B22 B11^ . 

New Number: 72 9 67 



Scale: Negative Enployer Charactefl^stics 



Source: 
New Number: 



A10 a13 .,A83 BU2 B68 , 
n ^ 58 26 ; 



Scale- Social Relations 

source: A8U AIIS B2 B57 B79 

New Kumber^ 59 73 2 37 52 



ScdiW- Attitudes Toward Dnemployaent 

A20 • A72 B16 B70 8113 
m 53 7 U9 » 65 



Source : 
New Numoer: 



Scale- General Attitudes Towards Earning a Livi 

source: • A18 " AU5 A^9 823 8U3 '/j/ 

New ILuii.tbr: 1 3 38 56 lO 27 
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Tat/le 6: It^n Assignaent to New Scales - Form II 



Scale : , Preparation by School 

Source: B77 A77 A98 BU8 A76 

Nev Number: SU 22 29 M-8 21 



Scale: Interest and Variability 

Source: A29 A89 B62 A3 883 

New Number: 11 25 50 1 57 




Scales 
Source : 
New Number: 



Scale : 
Source : 
N€w Number: 

/ 

cale: 
ource : 
ew Number: 



Diligence ■ 
A31 A3U 
13 15 



B31 

a3 



B92 
61 



62 



69 



Job Se^purity 
&8 A80 

a 23 



A23 
9 



33 



839 
46 



B103 
66 



Laziness 

B93 BUM A122 A106 A 86 
37 



2a 



NEW 

55" 




Scale: ' Positive Employer Characteristics 

Source: A68 A 112 BIU b3U B85 

New Number: 19 35 39 58 



Scale : Independeace 

Source: A6 1 A107 A21 B1 1i9 B76 

New Number: 18 ' -3a 7 71 53 



Scale : 
Source : 
New Numberc 



'Money 
. A6 
3 



B98 B108 B81 NE/^ 
65 68 ^'6 60 



Scale: 
Source : 
New Number: 



AmbitJ.oo> 

A5 B53 

2 a9" 



B97 



B122 
73 



B123 

7a 



Scale: Locus of control 

Source: B116 AlOa B21 A102 B90 

New Number: 70 32 '^O ' 31 59 
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Scaie : 
Source : 
Nev NuQber: 



Scalfe ; 
S o ui? c e : 
N^v Number: 



Scale; ' 

Source 

N€v Number: 



Confidence in Succeeding 

b25 B2ii NEW k2H A50 

^2 ui ^^ lo ^e 

Negative Employer Characteristics 
^^^ a30 b63' new new 

6 12 • 51 17 36 



Social Relations 

B2 B95 B121 NEW . 832 
38 63 72 ' 67 ■ U4 




Scale : 
Source: 
New Nuicber: 



At'titudes Toward Dnemploynent 

B125 A69 870 A90 MEW 
75 20 52 26 ' U7 



Scale: 
Source : 
New NuQiLer: 



t;en§ral Attitudes Towa^rds Earning a Living 
A 100 NEW NEW NEW NEW 

30 27 28-6 5 , " 



" , ' ^9 ' Table 9 

" .Attitudes Toward Wor|t -.Form I 

. iStrongly Disagr'GG: SD Disagree: D ' Undecided: U 

Agree: A Strongly Agree: SA 



1.'^ I would like a job where you can do your 
owD thing. 



SD D U A SA 



I would like a* job where I would deal with 
other people. . 



SD D U A SA 



'3. I would like a job that I can work at for 
several- years. 



I would lixe a job with high pay. 



SD D U A SA 
SD D 0 A SA 



5. I would like a job that is still mine when 
other people are being laid-off. 



SD D U A SA 



6. Employers are always trying to push their 
employees to work harder. 



St) D U A SA 



7. To be unemployed is shameful. 



SD D U A SA 



8« In getting a job, it is'more important to 
know, some bod y,.-than to know something. 



SD D U A SA 



There are jobs available for tho§e who 
want them. ' . 



SD D U A SA 



10. ' The n:irst job that I get will likely be 

interjGSt ing. 

11. Most employers think that profits are more 
ijaportant than staff benefits* 



SD D U A SA 



sa. D U. A SA.- 



1 ! I 
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.Strongly Disagree: SD DiWee: D Undecided: U 

Agree: A Strdn^ Agree: SA - 



12. '^Jost employers are flexible about the way 

an which their employees dress, provided . 
that the employees ge1> the job done- SD D u a 



13. Earning a living should be fun. 



SD D 0 A SA 



m. :A persoir^s major responsibility ^ n . ca 

support his or her family. ^ " SD D^ D A SA ^ . ^ 

■ . • 15. I would like a job where the harder you ^ „ . 

C t.,-jCv ■ work, the higher your salary becomes. SD D u a ^ 

. • ' -i * - V 

, . 

>/ 16. I would like a job which is a challenge to en n u A SA 

^ my abilities . 



17. I would like a job where the boss lets you 
decide how something should be done. 



SD D U A SA 



18. My speaking skills are good enough for en n II A SA 
to be successful in the job that T choose. SD D U A ^SA 

19. I think that I will.be able "to meet the ^ „ » era 
requirements of the ^oh that I choose.^ SD D D A bA 



SD D U A SA 



20. A person should fdel a little ashamed for 
doing a, sloppy job. 

21. The mor^ work experience' you have, the 

'higher your salary should be. SD .D U A SA 

ft • 

•52 One of' the-raost important things about a 

' job is to know that ^on are doing' the best ^ „ ^ SA ^ 

you can. . ^ 



ERIC 



\ 



1-3 



Strongly Disagree: SD Disagree: D Undt-cided: U 

^Agree: 'A Strongly Agree: SA 



23. One of the most important thing's about a 
*job' is to be able to keep it as long as 
you want it. 



2^U. Few things ia- lif e are more important than 
a big salary. 



SD D U A SA 
SD D U A SA 



25. There ^s very little that is taught in 
high, school that will be of use on a job. 



>D D U A SA 



26. Most employers don't really want to get to 
know their employees very well. 



SD D U A SA 



27. I would rather have a job with low pay 
that I liked, than a job with better pay 
that I did not like. 



SD D U A SA 



28. Opportanity for growth is more important 
than making friends on a job. 



SD D /fl< A SA 



29. To be a success you must have a job wj.th a 
high salary. 



SD D U *A SA 



3t), Sometimes a person will have to make 
sacrifices in order to get ahead in a 5°^* 



SD D 0 A SA 



31. Sometimes you have to choose^ between 
having friends, and getting ahead on the 
job. . 



SD D D A SA 



32. Schools are pretty good at teaching you 
about how to look for- a job. 



SD D U A SA 



33. Nowadays there is not enough work to go 
around for e ver yone , so I* 11 not worry too 
much about getting a job. 



SD D U A SA 
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strongly Disagre'e: SD Disagree: n Undecided: U 

Agree: A Strongly Agree: SA 

3U.. I would like to fiiid'^'a job -where you have 

to keep your mind active. ' SD D U A SA . 

r ■ 

35. I would like a job that allows you to* 

* daydream while you worK. SD D U A SA 

36. I would like a j^b that is interesting. SD D .A- «A 

\ *• • 

37. I would like a job where you work in a 

group with others. SD D U A SA 

38. I am looking forward to supporting myself 

by getting a job. SD D U A SA 

39. • I ' see that a first job' is really a 

stepping s to fie tor a career. SD 0 U A SA 

UO. If my job got boring, I would quit. SD D U A SA 

ai. I would like a job where -you can be your 

own boss. SD D D A SA 



J 



a2'* I would , like a job that allows you to make 

lots of overtime pay. ' SD,^ d U A SA 

U"3. Employers are prepared to pay good^wages 

in order to keep qualified staff happy. . SD D -0- A SA 

UU. Employers seem concerned oTily wit^i getting * 
as nruca out of their employees for as 

little as\^possible. ^ , • SD D U ^ A SA 



/ 
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•', strongly Disagree: SD Disagree: n Dndecided: U 

Agree: A r oi^l f Ag ree; SP. 



as. I would lite a jab where it is difficult 

to be fired. ' . SD D U A SA 

V 

ae. I would like a job that has some 

iexcitenent associated with it. SD p U A SA 

a7. Most employers are prepared' to give a fair 

wage for an honest day's work. SD D 0 A SA 

U8. Most eaiploy,ers are prepared to reward good 

effort. SD D U A SA >, 

i 

U9. To have a job is the duty of every 

Canadian. ^ 5D ^ SA 

*^0. Getting a good job is usually a matter of 
luck - being in the right place at the 

r ight time. ' SD D U ■ A SA 

51. I would move away frotn mj home town in 

order to get the job that suited me. SD D 0 A Sk 

52. I r^would like to work as part of & team. SD ,D A SA 

53. All people should work. SD D U A SA 

5U. When I finish my education, I'll be able ^ i. 

to get the kind of job that I want. SD D U ^ SA 

1-55. Wasting time on a job wouldn't bother me 

very much. « SD . D 0 A SA 
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strongly Disagree: SD Disagree: D Undecided: *U , 

•Agree: A strongly Agree: SA' . 



56, ' Most jobs are pretty interesting. 



SD 



A SA 



57. It's better to hold on to a boring jCb ' ' 

than to risk changing^ to a new one. SD . D U A -SA 

. • . ; ^'-^ 

58. Most employers don't want employe es who i> 

have minds ot their own, SD D 0 A SA 



59. One of the most important things about a 
job is to ha-ve the respect of the other 
people who work at the same place. 



SD Q U A SA 



60. More than ever before, there is a greater , 

variety of job opportunities. ^ SD D U A SA 



61. To be successful, it is important^ to know 

someone in the right place. SD DO A SA 

62. Most employers are prepared to give their 
employees credit for their original ideas. 



SD D 0 A 'SA 



'MS 



63. Most jobsifere competitive, so you have to 
do a better job than the next persom. 

6a\ It is unlikeLy that you can get a decent 
^ job if you don't join a,,.union or 
association. >^ 

^5. Ea-rning a living is the most important 
thing in adTult life. 



SD D U A SA 



SD D U A SA 



SD D A Sk 



66. After you have worked for several months, 
you have every right to quit your job and 
go on unemplpjj.wejnt insurance. 



SD D U A SA 



V 
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Strongly Di-sagree: SD Disagree: D ^ Undecided: U 

Agree: A Stron'gly Agree: 5A' 



•67.^ I , think tha\ I know what .the requirements 
• of most jobs^>are; 



SD D U . A- SA 



6 8. It's usijally possible to' get the training 

needed for a job^ . SD D 0 ' A SA 

69. A ^ person should try to do a good job ' 

whether or not the. boss is around. SD D U A SA 

70. I an prepared to work ha.rd for good wages. SO D Uj A ^ SA 



, 71. .When I ajn ready %p to work, I'll 

I probably have to take what is available 

; • rather .than what ■ I really want. 



SD P ' 0 - A SA 



72. I feel confident that I will be able to 

handle. the next step in my training. SD D U A. SA 



73. One thq most important things in a job 

is t^ 



have friendly co-Workers. 



SD D 0 A SA 



7U.' I would, like to-be free to move f,rom' one - 

company to another as my interests change.' SD D U A SA 

75. Frankly, when I get a job I don't really 

want to' work very' hard. ' SP D U . A ^ SA 
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I/o you have ar;^ coicnients? 



Ti dnK you for your opinions- 



iu;.- 



Table 10 

Attitudes Tonard Work - Form II 

Strori*^!^ Disagree: SD Disagree: D Undecided 

Agree: A Strongly Agree: SA 



I would liKe a job where you have to think 
a lot. 



I would like a job thaT allows for quick 
promotion . 



SD D 



SD D 



A desirab le job is one where you reach t he 

top of the income scale quickly. SD D 



I would rather have' a job that wouldn't 
involve lay-off, than have a higher paying 
job waere I could be laid-off. >SD^D 



I prooaDly will like most of the jo^s.that 

i will accept in the future. SD D 



it is easy foi an ejnployer to fire someone 

who doesn't ireasure up to the job. . SD D 



To get a gooa jah-^ you have to be prepared. 

to move away from your homa community. SD D 



Most people v like their jobs s£> rauch'they 
looK forwar-d .to gGtt'i,nq t(J work each 
morning. , ' ♦ - 



SD D 



I will liKely be satistieo witn ,thG first 

job tnat I get after I ha ve ' f in ished oy ■ ^ 

education^ ^ " . ' S"^- ^ 



My sjcills will t€ gpod enoQgh for md'to be ' ' 
s\iccessful in the job ttat f choose. ^ . * SD -D 
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.Strongly Disagree: SD Disagree: D . Undpciaed: U 

Agree: A Strongly Agree: SA 



11 I would like a job where the tasks are 

..changed every few weeks. sr D U A SA 

12. Most employers prefer to have you working 
on the sala.e thing every day than to have 

you shifting from one task to another. SD D U A SA^ 



13. People should work hard to please their 
employers. 



SD D U A SA 



1U. I am confident that I will be successful 

* ir most jobs that I attempt.' SD D 0 A SA 



15. I would like a job wher^ everybody works 
hard. 

16. The kind of job that I would like to have 
is one where 1 can ^make it on my own. 



SD D U A SA 



SD D U A SA 



17. Employers are often greedy. SD D U A SA 

18. It is better to be your own boss than to 

woric for someone else at higher pay. SD D 0 A SA 

19. Kost employers trust their employees. SD D U A SA 



20. To have a job is the ^right of every 
Canadian . 



SD D U sA SA 



21. My school has done a good job in preparing 

me for further education. SD D U A SA 

} ' 

22. My mathematical skills are good enough for 

- ire to be successful in the job that I ^ 
choose, SD D U A SA 
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^ strongly Disagree: SD Disagree: P Undecided: U 

?T ^ Agree: A Strongly Agree: SA 



23. I want a job where I am sure that the 

paycheck will ilvays be there. SD D U ; SA 



2U. . I would like a job that is easy to do. SD D U A SA 

SD 'D U A SA 



25- I will work at a job as long as I find it 
in teresting. 



26. More tha'^xever before, there is a greater 

variety oif ^b opportunities. SD D D • A SA 



27- Getting a job is so tnet hi ng pleasa nt to 
look forward to. 



SD D U A SA 



28. Earning a living can be a pleasure. SD D D A SA 

29- The attitudes learned in school are the 

attitudes that are needed in adult life- SD D U A SA 

30- I would rather , work in pleasant 
surroundings for les^- money than work in 

uncomfortable stirroundi ng?^ for more money- SD D D A SA- 



31. hhat you do m this lil^e is Qfetermined to 
a large extent by tKl^gs beyond your 
c o n t to 1 . 



SD D U A SA 



32. I doubt if 1 will have much control over 

what happens to me in my job- SD D U A SA 

11 uBiKl work. I don't like to be pushed too 
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Strongly Disagree: SD Disagree: D Undecided: U 

Agree: A strongly Agree:* SA 



3M, A good job is one where you' work by^ 

yourself- ' 'I L . ° " 

3^^ For . most emplovcrs, safety is more 

important t^an profit. SD D ^0 A SA 

36* Some employers are more concerned with ^ 
their employees' appearance than with how ^ 
^ the employees work; ' SD D A SA 



37. i would like a 9 to 5 job which I can 
forget about wher. I go home at the end of 
the day. 

38. A desirable job is one where you deal with 
many kinds o^f, people. 

39. Most employers are eager to train people 
' to fit the' job. 

• MO. It is always possible to get a good job if 
you are lu.cky.' 



SD D a" A SA 



sr D D A SA 



SD D U A ; SA 



SD D a A SA 



Ml. My personality is good enough for me to be ^ 
■ ' successful in the job that I choose. Si D U A SA 

M2. I havo already decid<^d on what I dm going 

to do for a living. 5r n U A -S^ 

rq3. It is im'portant to ^^ork hard to survive in 
this competitive world. . SD D U A SA 

" ^ ; 

uu. One of th*^ aost important thing* about a 
iob is to be given recognition when you do 

• -i^K ^ SD D U A SA 

a gooQ job. ^ u « 



1 1 
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Strongly Disagree: SD Disagree: D Dndecided: U 

Agree: A Strongly Agree: SA 
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a5. In most jobs, a good boss will let you 

'decide h^w something should be done. Sp D U A SA 

^ . • „ 

4.6. After you begin to support* a family, 

keeping a job beco^mes more essential. SD D U A SA 

' ■ ^ i'- 

a7. When^ people are old enough to vote, they ' r'' ^ 

should support themselves* ^ SD D U A SA \ • * 

/ • . ^ • . 0 / ■ 

t>8. Sc^k5o>^ train - you well for wost of the 

common ^i nds of jobs. SD D 0 A SA ..5.' 

* ' ' 'y' 

U9. *In y6oKing for a job, I , am concerned a^out ' ^ .'^ 

the\ future opportunities it will open upj;^ - '.V- 

for Ve. - SD D a A SA -• \ • 

■ I , ■ 

50. would li^e ^ job that has some variation 
' in .;th€ t^hings to be done from one day to 

- the next. / • SD D U A SA ' \ 

■ * • > ^ 

51. Emplp/(ers are mare concerned with what you ' 
^do than with how well you do it. - SEX D U A SA 

52. To^ have a . job is . the duty of every , ' 
Canadian, ^ SD D U A SA 

53. If your first job does not meet your / 
needs, you can always get another one. SD D U A SA 

5a. My high school has prepared me to enter 

tKe vorld of ' work. SD D U A SA 

55. Job security is important to me, SD D U A SA 



11" 
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Strongly Disagree: , SD Disagree; D • Unc^ecid.d: U 

Agree: A Strongly Agree:^A 



56. Your salary should be determineji' by how 
weli ^o\i perforo on the job. 

57 I would rather, be dsked to do different 
^ tasKs every few days, than to' learn one • 
tasK and sticK to it. 



SD D U A SA 



SD D 0 A SA 



56. nost enployers treat their employees with 
respect. ■ * ' ^ , 



SD D O A SA 
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5 9. Socie ty might provide roe wit h 
interest ing job. 



SD D 0 A SA 



60. For ne, money will be dne" of the most 
important considerations in choosing a 
job- 

61. Even when a job is not interesting, it is 
important to do your best. 



SD D U A SA 



Su D U A SA 



'62. I would not worK if I didn't h^ve to make 
a living. 

63. I would hate *to work alone. 

6u. Getting ahead is more important than doing 
what you really want to do. 

65. The most desirable job is one with high 
pay for little effort- 



SD D U A SA 



SD D 0 A. SA 



'SD^ D U A SA 



SD D U A SA 



66 1 want to find a job in whicn at the end 
' of the d-ay, I'll icnow that I have done a • 
• goodday'swork- 



SD D U A SA 
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^ 7 
strongly Disagree: SD Disagref?^ D Undecided: U 

Agree: A Str offgly Agree: S A* • • 

f 

SP D U "a SA 



68. I would like a >ob that allows me to get o . 

rich fast. . SD D 0 A SA 

69- You should just work enough to support , 

yourseTf. ' ^ SD D U" A SA 

7 0- Wit h so such une mpl oymen t , I ' 1 1 be lucky 

to get a job wheti 1 finisfh school. SD. D U A - S^ 

71. Each worker should be able' to decide how 

to "do a job. SD D D A SA 

72- -In a job, ooney ^i s not as important as 

human reiat ion ships. ' SD D U A S A 



73, It's very ^important for me to get to the 
top. 



SD D U A SA 



7U. ^ It would be hard for rre to see my fellow' 

workers getting ahead faster than I am. SD . D U A SA 

75. The greatest responsibility that a person 

has is to earn a livina. SD D U A' SA 
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used in each scale. The resulting Forms are shown as Tables 
9 and ^10. It should be noted that^ the purpose ,of Form>^II was 
for use. as a reliability vche'ck. ' • ^ / 
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Stade^tSt-' we-re iTx^irt^ to send 'cotrm^nts -to - T;fie 

invest igatorsr ' and * many ^'of them ^. took ,a(3v"atjtcige * fbf^he 

opportunity.^ Their comments have b^n c lassif ied and appear 

below in Table , 5 . - . 

*« ■ f 

The comme'nt^ t^ded to - be ^upportive of the effgrt^ 

■» 

although there were a few who viewed the exercise As ^ waste 
of time. The. leasr anticipated r-ejactions were .those that 
indicated that students found the questionnaire useful 
because it ccnifrcnted them with some unfamiliar notions. 
Perhaps this would make it Useful for guidance classes. ° 



3ff^. St uden'trf^mmen'ts \ • ^ 
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* Table 6 

Student CoBBects ^ 

A. Characteristics of a 6ood Job 



1. i feel a good job is one that interests you and make you 
fee*l ccmfortable rather than being tense and pressured. 

2. Jobs are challenges, not just- a means of income if one 
wantfs a good job one looks for a chaljkenge, ' 
friendliness, pleasant surrounai;igs and a good wage. 

^3. I thipk that a good job is one ^that you, yourself l^^^e, 
ana it aoesn' t Matter wnat other people say. 
a. i think " tiiat you Should work hard for something you'll 
really enjoy even if you ,havt to go throayh some rough 
tiioes. 

,5.' In the future I would like a job that is a good 
challenge for ne and my abili ties. I would qIso J. ike to 
work with other people as a team. I would like a' job 
tuat is different and excitang each day. 
fe. I would like to work with fa miliar facofe, wether I have 
to get to ^ khow thec^, or-- if I know then already. Work 
should be fun. 

7. I do hope I caii get a good job. I^iill work hard out not 
if I like It, but if it's fun. 

8. Xou should have a jo^ that you enjoy dcing. If you 
enjoy doing It lite wi-11 be a drag. 

"9. I reel 'that a good job is bne that you can eajoy a'na 
that you have'jgoals to set, I also feel that if you work 
in uncomfo'r taole surroundings you usually don't do the 
joi^ as well as it could be. » 
In order to get a good job yoji oust try your hardest aud 
use your imagination to desigD new opportunities. 

11. A good job is on^ that I aED happV with and making a good 
livxntj at doing. 

12. I think it is important for a person to feel good about 
his or her job, and do it.the'best they can. 

13. Most people think just because your finished your 
schooling that you should right away get a job, that you 
are gcing to stay with. I think if ycu are undecided 
aDout what you want *to do you should maybe get scnething 
that might interest you as a job, and see how i t comes 
out. 

1 U. My opinion of a good job^ is doing something that 
interests me so I worft be feo^ed a.nd where I can help 
people. 

15. I think a considerate^ bois is important, and a jot that 
changes from day to day. High pay is not necessary, but 
nice. 

1 6. I would like to have a job where "there is good pay^, nice 



worXoates, ^understdnding boss and not boariii^. 

17. i hope t-o hay« a job in which I will be happy, hyt 
BiniBuii wages, and liKe ny boss. 

18. I think that a„ good job is one) that you are really 
truely happy at doing. 

19.. I think that whatever job^you get you that you should 
work hard for the r ealationshipB bet^ween people and tne' 
development of the job. ^ 

20. I don't Bind worKiftg hard to get^ ahead ^but it should 
pay-off in the end. ' ' ^ 

21. Ihe eiployment field is very, coopetitive and so gettiag 
a good job depends on attitudes, skills, knowledge, ^ and 
willingness tc work hard. j^^^at you get out of a job 
depends on what yon are willing "to put into it. / 

2 2.' The kind of job I'm looking for provides pl4^asant 
surrounding^ aod corjworkets. I would like to show my 
creativity also. I'm willing to wcrk hard and be 
initiative. I would like ray boss to nice but firm 
about instructions. * 

23. My opipicn of a good joD would be one were you learn 
something and I look fyjrwai;/i to going tc work. Also has 
some degree cf danger. ^ 

2^m I ieel there is a difference between a jcb and a 
carreer. I will not mind to be pushed around at the 
start a bit for a jcb or carreer but I would^not Ip^Ke it 
later on. 

25. I would love tc make a lot of money and provide well for 
my fa ally if I ever have one but happiness is more 
importanttome. ' t 

26. I reel a job is getting a job, not to your liking, but 
to support you. self and others. All" jobs are likeable ii^ 
you make them. - . . 

27. lo ^be a ^success to yourself, you have to work at youi 
jotj. I ' plan to teceme a success to myself if I nave to 
worktcrtwentyyears. 
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*Bi Cues ta^oh■iri ire ttakes Tlrea Think AlDout the Future 



36- Tnis ^ was interesting because it really made you take a 
• ^1-ook ' at^ -what you Ijave to face when ycu get out of high- 
siThool, " • / 

^29» S9.Be of." the (jueatioDs 'that were asked, I hafl never' 
thiou^t atcut before- May be after writing this I'knoii a 
little acre ^'tcut nyseli; 
30.^ This made me thiiik aboi>t,, what it Wculd be like to be 
. emtJlo^d /and have a job.. 'V* , 
^ 3 1. Thii su?V€y covers a Ic^t of. good-points about getting a 
job in t^is' hard run society of ours.^ 
3'2. Th-is guiz * Uas^ very, good, tfec^use you have 'to think for 
r ^.yourselfv ' ' ' ; , 

33m This really oade you think aoout your'^cWn future-- 



C. Hork- Is Not tttfe -Most Inpor tant N^h^g id Life 



34. A job i» important, but, it shouldn't be' the majority of 
importance in your life. The job should ^e enjoyable 'so 
it doesn't disrupt matters in .the >ome/et^. 

35. I. tihink' th* most important thing is to- enjoy, my work 6 
w^en I have my family to sit down 0 watch theo grow. 

36. rioitiing. a jcb is very important but not as important as 
your time spent with family 0 friends. This opportunity 
should not be totally negiec ted* beca use of working. 

37. I' think people who tajce their job too serious aiid torget 
about theit family should be thrown out of the world. 

38: Providing a living, is important, but having a successful 
'life and * a happy J.ife with the oue you love is more 
important. , » 

39. A job IS very imp-ortant Va a person's life but the 
; family relationship's are morelioportant than a job.. 

40. I'm iiappy that this servay came because it gave ne a 
chance tc tealize haw much ogre important a job is than 
any thing else in life 'except family, 

41. I think that earning a living is a very important thing 
in youc life but. not the most important. 
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D3 The liportaoce of Money - - ' 

^2, I * f e6l thdt 1 wouIq catheL' work a job I enjoy lor less 
oouey than tc work a job I dislike fcr tncte money. Kouey 
is a part in this world but doesn't buy happiness. 

43. Sometimes it is really hard to decide whiK:h is more 
important to you; . buing well paid cr' beio9 happy with 
your jcb. ^ . 

ii^. 1 feel that ^ your job should be iD.portant as societhiog 
you eojoy, lock forward to 'and try to do your test at. 
If you are planning on staying^ in a career several 
years, it is important that you want to do it, ac^e 
interested in it and that money isn't your maio concern. 

*45. 'I think Canadians are ^asking too much for wages and that 
tod ffany people are taking the welfare way out. 

i46. Money isn't everything. 

q7. A good job is. one that you enjoy doing. Ihis is the most 
• important aspect, because if you enjoy your job, you 
enjoy your iiiir roundiiigs, co-wotkersr bosses, etc. A good 
joD 'is not measured by how much 'money it pays. 



E. The Employment Situation 



i4.6. I am sure that if some- people worried and worked as hard 
getting a jcJf as t'hey do getting unemployment insurance 
they would have nc trouble 'getting a decent job. 

*49. I think ptcple in Canada have gotten lazy with, the 
unemplcynent i^ystem. The unions have Bade things even 
worse. 

50. I reel that unemployment is the biggest problem these 
days. And 1 reel that my kids will have problems, khat 
is the governtrent doing- aDout it. 

51. The 30D fiystem in Canada is the pits. People have to 
live 2 lives - 'their social life and their private 
lives. I would' rather have a job that fits into your 
social livesV triends and tamily. I want no arti-sociai 
CO- w or ke ts.- 

52. Why is it tnat mostD jobs available to High School 
graduates teguire exp^ence and rc one will hire, so you 
can gain the experience? 

53. mere IS ^obs for everyone if they want to work. 

5q. ri om the €x ptr iences ^ that a person . rej:ieves in school 
ana tne-job c ppott unities that the world nas to cffer no 
one, especidlly ji:£t out of school, can say that, they 
can't tind a job. There is and always will be jobs for 
those who are willing to go cut and really looh for one. 

55. 1 think you can always find a job if you- want one but 
you SQOuld not *bave to work all the tiP?e.. If you want a 
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tev months vacation, take it you can always find a 
jot). 

56* GoverniDBDt £hould inaKe sure the student worRei has sooe 
rights on the job, such as demanding safety standards. 

57. il wish it were easier for teenagers still in school to 
get a jot for the su0Der. 

56. I hope this test will inprove jobs and help students to 
find jobus easily. P. S. I need a job. 

59. I can get a job any time I want to. 



F. Egual Opportunities 



60. 1* a my own boss. I like to wopk hard'^cn vans laiva^ tine 
doesn't bother me. Girls should* cnly b'4 wives, 
secret ar ies, nurses', maids, slaves. 

61. ifooen should^ be trea^ted equally. They soaetiaes do a 
nans job a ^ct better than us sales! 

62. Most jcbs ar,€ unequal to wonen! 

*63. Employers should n't choose between boys or girls. If 

they dc they ace very selfish. 6 childish. 
6U. I reel that in ^ome areas even if' a black has tetter 

qualifications than a white, the white gets the job. X 

an^'ashaned at the whites for doing this. 



G. Positive Coanents , . 

65. I would like to have > job so I will be able to find out 
the ccrrect answers to these questions and still live a 
happy iife. j ' 

66. If this is to see ' who wants a job your in the right 
place. I do. 

67. Boston should have won the Stanley Cup. ^ ^ 

68. I| everybody had jobs that they liked, we would have a 
better scciety. 



Hm Negative CoBsents 



69 Ibi^ is a very well presented piece of time wasting 
naterial ' used to get statistics which ^ are very 
uninteresting. ^ This form is ^ waste of the taxpayers 
Boney. tly parents do not enjoy the ide^ of stupid forms 
like this. Ihese forms may create jobs for people lixe 
you who are reading this but I can't see hew it is 
helping the education of students in Alberta. 

70. Legalize marijuana. This test is F. . 

71. Education nowadays in school is bull-..«». 

72. He a&ft, getting ripped off. ^ ■ 

.73. fcihatlfcod^wili this do. It hasn't got me a job the one's 
I've 4b D e . 

:7a. Why do you like wasting people's time? 



1. Eespousibility of the Government 



7*^. Many .• feofle who have skills to worX, do not worX but 90 
^ on to unemflcyment insurance or welfare ana get plenty 
^ or money, others who have problems and/or large families 
to support and are on welfare don't get as much pay. 
This is net fait and I think people u^ho taXe this luoney 
for nc gcod reason should be stopped. ^ 1. h 

76 I 'thinK that the government should look xnto the "many. 
* people who are on unemployment and find out the few who 

really need to be on it. 1 

77 I thiDK that job opperteniti^s should be more because 
' the ^Government is lossing tnaney for those who are 

78 ir^th'e^Gov' t coula get 'more jobs and if people went out 
' to work instead of ||ollecting unemplcycent insufance 

mayte we'd be a lot bettfer off.- 
79. The', gcvernment should 'find people on welfare a 30b 
whether they like, it or not. ^ 

ir a person is unwilling to work and doesn't try to find 
job 'th'e govt. shouldn't pay for them survivors. 
uue^cymeLt insurance is only good when people are 
laid-olf or fired due to no fault of their own. 
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J* Concern for a Lacks^f Awareness of the World of Work 



81. I could n* t answer this servay to good hec ause I don ' t 

have a really gooa or important job* . ^- 

^^^2» I'm net really aware of what employers a-nd em^^loyees 

think Of want* It would be a good idea tc give this test 

to a group cider for better results* 
83» I .didn't really know any answers because I am not 

employed but it has helped me. 
8**» For people who have never, yet held a job, they wouldn't 

know the opinicns of employers* 



K. fiole of the School 



85* I feel now that the education I am taking now has no 
benefit for le in my finding the job that I like* 

86. Us students would like to know what is involved in jobs. 
Ue are getting the training in school but we don't know 
whats involved and that's why I can't decide on what to 
b'e wifen I am old enough to work for a living. I thinK 
that schools should put more emphasis jon classes that 
will help the student when he is in the working force. 

87. I think there should be some kind of class in Junior 
High that tells all the jobs thete is and what each job 
(Joes, ^ ' - . ' 

88* Our school has prepared us well in the selection of our 

jobs in the future* Our options and labs, really give me 

the feel cf working. Especia-lly in I*A. 
8 5* Today you have to go through too much education to get 

anywhere and probably end up with a jot you don't like. 

any hew* ' 
90. School's a waste of time for th*e joh I want. 
91* Scnobls fcculd not help me get the Job I want* 
92* Schools should aid students much more in them finding a 

f4.eld to gc into. ^ 
^3* Ihe schools should provide more information about job 

hunting and. encourage students to work to their highest 
, potential so the student jnay be successful ' at his/aer 

work. ^ 
9U* for matriculation students, sct^ools do not dc a good 

95* He need more skiliJ^in schools about jobs, t ^ 

96* Ihey should ' 'jiiafke schools teach ^ ski 11 on j obs £hat 
students w^nt. . 

97* I believe that high school does not offer all it, could* 
I t hink our ^whole Educational S yst«ir should be looiced 
over and ree valua^ted* n * ' 

9£]< In a lot of cases, a university (education is useless 
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because there are no available" joUs* 
9Sm I kncv that to get a good jab one must gc to university, 
college cr tra^e * school* 



L. Perceptions of What an Employer Wants in ^n Enplpyee 



100. 

I think that what an employer wantjs. is "a person who is 
just, a good worker. The workers own personal- feelings 
and veiws are really none of his emplpyeji'S business. 

101. 

I think that this test has helped me acknowledge some 
basic pequireiaeiits that employers expect out of an 
employee and will try my best tcP^ have .the same att;Ltudes 
towards a jcb that I have written dowii,^ Perseverance is 
one of the most iiportant qualities cf a good worker, 

102- 

M^ny students get taken by employers, Thej pay taea 
little. and work then; hard, because they kr.ow they can get 
ai/ay with it* ^ 
103. ' 

I . fV>ulc rt'tie questions dealing with employers and 
emjiicyees , sU^htly difficult because, I have not been 
exposed to the "working world" that much. 
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I. Introduction 



In Part I of the report, information concerning the 
tackground, purpose, and context of this project was 
provided'. \ The purpose of the project was to 'develop and 
validate an instrument for assessing student attitudes 
towards ^ .the Korld of work. In its •charge^' to the 
investigators,, the ri^ACOSA Ste^ring Committee ' suggested five 
dimensions for initial consideration: 

- Attitudes 'towards earn'ing\,a living; 

- Employer expectations; jjf 

- Perception^ abou4: available opport upi ties; 

- Relevance of school prepa^ration for" employment; and 

- Characteristics of a good job. . ^ 

After investigating the literature (which is given in 
Part I) , the investigators built two pijlot instruments (^Form 
A' and Form B) consisting of 125 it^s each- The items were 
in the- form of statements to.be answered^ on a Likert Scale 
(Strongly Disagree, Disagree, Undecided, Agreer^ Strongly 
Agree). The scales wexe administered to over 700 students 
and, after fairly extensive analysis, a revised scale (Form 
I) was developed consisting of 75 items. These items were 
i/laced into 15 subscales of five items each. t - 

'The revised version of Attitudes Towards Work - Form 1/ 
the xitem assignments^ and the description of the subscales 

1 



are shown xd Tables 1, 2, and 3. These ^tables appear in Part 
I of the report, but are -repeated here for the reader's 
convenience. 



Table T 



Attitudes. Toward Work— Form I 

Strongly Disagree: SD Disagree: D Dndecided: U 

Agree: A Strongly Aqrpe: 



1. I would like a job where you can do your 
own thing. SD D U A 

2. I would like a job where T would deal with . 

other people. SD D 0' . A S?. 

3. I would like a job that I can work at for 

several years. SD D 0 A SA 

U. I would like a job with hiqh pay. SD D U A S?' 

5. I would like a job that is still mine when 

other people are being laid-off. SD D 0 A SP 

6. Employers are always trying to push their' 

employees to work harfler. €? SD D 0 A SA 

7. To be unemployed is shameful. SD D U A SA 

8. In getting a job, it is more important to 

know somebody , than to know something. SD D U A SA 

s 

9. There are jobs available for those who 

V want them. SD D 0 A SA 



10. The first iob thai 'get will likely be 
interesting.' ^ SD D 0 A SA 

11, I^ost employers think that profits are more 

important than staff benefits* SD D 0 A SA 



strongly Qisagree: SD Disagree: D Undecided: 

Agree: A 'Strongly Aqreo: 



•»2* Most emplo^rs are flexible about the way 
in which their employees dress, provided 
. that the employees get the-job done., . SD D 

13. Eacning a living should be fun, SD D 

m. A person's roajior responsibility is to . 

support his or her family. . , SD D 

15. I would like a job where the harder you ' 

work, the higher your salary becomes. SD D 



16. I woUld like a job which is a challenge to 
my abilities. 



SD 



17. I would like a job where the hoss lets you 

decide how something should be done. SD .D 

18 My speaking skills are qood enough for me 

to be successful in the oob that I choose. SD D 



19. "l. think* that T will be able to meet the 

req-uirements of the job that I choose. 

20. A person' should feel a^lit-tle ashamed for 
doing a sloppy job. 



22. One of the most important things about a 
job is to knpiw tHat you are doing the best 



you can. 



SD D 



sr D 



•>1. The more work experience you have, the 

higher your salary should be. SD D 



SD^ D 



I 



1-3 



Strongly Disagree: SD 
Agree: A 



Disagree: D ' Undecided: U' 
Strongly Agree: SA 



» 23. One of the. most important things about a 
job'~ is* to be able to jcepp it as lonq as 
' ..you want it. 



SD D a A SA 



y2U. Jew, things in life are aiore important than 
a, bi.g salary. • SD D U A SA 

25l There is very* little that is taught in 

hiqh school that will' be of use on a job. ^ SD D U A SA 

26. Most employers don't really want to get to 

know their employees very'well. ^D D U A SA 



27. I would ,rather have a job wdth low pa^ 
that I' liked, than a job with better pay 
' that I did not like.^ 



SD D a A SA 



28. Opportunity for growth is morp impoi^tant 

than making friends on a job. \ SD D 0 A , SA 



29. To Be a. success you must )iave a job with a 
high salary. 



SD D U A SA 



30, Sometimes a person will have to make 

sacrifices in" order to get ahead in a job. SD D U A SA 



Sometimes you have to choose between 
having ^ friends, and getting ahead on the 
job. 



SD D 0 A SA 



32. 



School^ are pretty good at teaching you :* 
about how to look for a job. ^ ., » SD D U A SA 



33. Nowadays there is not enough work to go 
around for everyone, so I'll not worry too 
V much about getting 'a job. 



'SD D tl , A iSA 



? - 



r 




Strongly Disagree:' SD Disagree: Ufide^ided: ■ 

• ilgree: A str ongly Ag jree: SA ^ ] ^ . . 

3a; T would like to find a. job ^hetp ^yB^hpaye 

to keep your Bind active, - J& . ''•'V*- SD D U A SA . 

35, I • would like, a^ job that atw^w^^you to"^ / ' ' , ^ ^ 
daydream while you work. ^' J * - ' SD D U A ^'.SA 

36, I would like a job thdt is intexfest/ing,»^.^v' SEN^.'D, ^A SA * 

' , ' - . ^i. " , ^ • 

37, ' I would like a job where^ ^ou *Jork^(^ a 

qrdup with otKers, - \>:* SD l3 'u A SA • 



3 8, -T' am look in g forward to su pport ing my se If 

by getting a job, / ^ ^ <pp y D U A SAi . 

39,.' I see that a first ."^job is neally ^jf , * ' ^ » 

* stepping stone for a career, * * * I' 5D D U A SA 

„ ^ ' • ' f ' 

'iiO.' If my ^ob got boring, I would qui\, ^. SD D 0 A SA 

Ml. I would- lilc\^ a job where y^u can be your / <i 

• own boss, .,X > , Sj? D 0 A SV 

■ ■ ^' ■ ■ ^ ^' . ' 

a2, I would like a job .that allows you to make ^ 
lots of overtime pay. SD D U A SrA 

U3. Employers are prepared to ^y good \eiges ^ • j 

iri order to keep qualified staff HappT^ " SD D U A SA 

* 

uu, Employ€fxs seem concerned drAy with aS^^i"9 
^ as . much^ out of their * eih ploy ees^OT* as 

' little as possible, SD D. 0 A /SA 



I3c 



strongly Disagree: SD Disagree: n Undecided: IJ 

Agree: A strongly Agree: SA 



US. I would like a job where it is difficult 
to be fire4- 

U6. I would like a job that has some 
excitement a,ssociated with it. 



SD D U ' A SA 



SD D O A SA 



G 



ERIC 



U7. Most employers are prepared to qive a fair 
wage for an honest day's work. 

ue. Most employes are, prepared to reward good 
effort. ^ ' . 



SD D 0 A SA 



SD D U A SA 



U9. To have a job is the duty' of every 
Canadian. 



50. -Getting a good job is usually a matter .of 
luck - being in the right place at the> 
right tine. V ' ^ 



51. I would move away fr.om my hp me t^wn in 
order to get the job that »uit*^c5 njej^';, 

52. I would likp to wofk as part of a team. 

53. All people should work. 

5U.' When I finish my education, I'll be'abl^^ 
to get the kind of job that t want. 

55. Wasting time on a job wouldn't bot-her me 
very much. 



sp D U A SA 

SD d" U a SA 

SD D U A SA 

SD D 0 A SA 

SD D 0 A SA 

SD T> 0 A SA 

SD D 0 A SA 



strongly Disagree: SD Disagree: D * Undecided: 

Agrpe: A Strongly Agree: SA 



Kost jobs are pretty interesting. 

It's better to hold on to a boring job 
than' to risk changing to a new one. 



SD D 



SD D 



ttost employers don't want employees who 
have ninds of their own. 



one of the most important things about a 
job is to' l^ave the respect of the other 
people who work at the same place. 

ttore ' th^n ever before, there is a greater 
variety of job opportunities. 

TO be successful, it is iT?portant to know 
someone in the right place. 

Most employers are prepared to give their 
employees credit for their original^ ideas. 




ttost jobs are competitive, so you have to 
do a better job than the next person. 



SD D 



It is unlikely, that' you can get a decent 
job if^ yc5u don't join a union^*or 
association. 

% 

Earniny a living is the most important 
thing in" adult life- ■ " ^ 



SD D 



SD n 



After you have worked for several months, 
you have every right to quit 'your job and 
go on unemployment insurance. ^ 



SD D 



I 
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Strongly Disagree: SD Di^sagrer: [> Undecided: U 

Agree: A Strongly Agree: 5h 
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f7. I think tha»t I know what the requirements 
of nost jobs are. * 



SD D U A SA 



68, It's usually possible' to get the training 
' needed for a job. 



SD D D A SA 



€9. A , person should try to do a good job 
whether or not tjhe boss is around. 



SD D U A SA 



70. I am prepared to work hard for good wages'". SD D D A ' SA 



7 1. hen l^-M ready to go to work, I'll 
^^^f*^i**rly have to take what \s available 
^^^'^"^ rather than what I really want. 



72. I feel confident that I will be able to. 
handle the next step in my training. 



D 0 - A- SA 




SD D U A S& 



73. One of the most important things in a job 
is to have friendly co-workers. 



SD D 0 A SA 



7a. I would like to be free to move from one 
company- to a not her as nry intdriests change. 



SD D D A SA 



75,.: Frankly, when T get a job I don't really 
want to work very hard. 



SD D U A SA> 



f 



1-8 



Do yDU have any comments?. 



Ttwank you for your opinions. 



:2-i 



Table 2: Ilea Assignment to New Scales - Poem I 



Scale': Preparation by School 

Source: A2U A 25 AU1 B38 B 1 17 

New Number: 18 19 ' 32 25 68 



Scale: Interest C fariabilitf 

Source: AU8 A60 B33 850 .856 

New Number: UO U6 16 34 36 



Scale: 
Source : 
New Number: 



Diligence 
A27 A32 

20 . 22 



Aim 

70 



827 
15 



'8118 
69 



Scal^: 
Source : 
New Number: 



Lazi&^s 
Af4U A7B 
33 55 



A113 A123 
66 75 



.851 
35 



Scale: 
Source : 
New Number: 



Job Security 
AU A33 
5 23 



.A58 
45 



89 
3 



891 
.57 



Scale: Positive Employer Characteristics 

Source: A15- A62 A67 867 8100 

New Number: 12 47 48 43 62 



Scale: Independence 

Source: A5U A120 81 834 ■ 875 

New Number: 41 74 1 17 51 



Scale : 
Source : 
New Number: 



Money 
A1 

4 ' 



A 26 
21 



A37 
29 



837 
24 



8 59 
42 



Scale: 
Source : 
New Number: 



Ambition 

A36' A38 
28 30 



A39 
31 



A46 
^9 



A92 

63 



^cale: Locus of Control j 

Source: A 101 A115 820 874 

New Number: 64 71 8 50 



1 
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Scale: 
Source: 
M^w Number: 



Confidence in Succeeding 

A7r/A90 A116 B22 B115 
5U 60 72 9 67 



Scale: 
Source : 
New Number: 



Negative Enployer Characteristics 
&10 &13 - A83 BU2 B68 
6 11 58 26 UU 



Scale: 
Source: 
New Nuober: 



Scale : 
Source : 
New Number 



Scale: 
Source-: 
New Number 





social Relation 
ABU A119 B 

59 73 2 



ttitudes Toward'^ OijeBployment 
A20 A72 B16 B70 B113 
lU 53 65 



General Attitudes Towards Earning a Living 
A18 AU5 A79 B23 BU3 
13 38 56 10 27 



/ 

Table 3: Subscale Descriptions 



73-1 



1. PreparatioD by School: Students scoring high on this scale 
perceive their preparation for entrance into the world of 
work as being adequate* School preparation is seen 'as 
.appropriately job related. 

2*. Interest and Variability in Jobs: Students scoring high seek 
jobs that are interesting, challenging and varied. 
I 

3m' Diligence: Students scoring high have attitudes favorable to 
hard vorkr regardless of supervision. 

U* Laziness: 'students who have high scores on this scale 
indi/c:ate attitudes of getting as ouch as possible for as 
little effort as po;5sible. ^ 



i 

5. Job sKurit^,: ThiS' scale descri bes st udents who value job 
securit)^, often over other 'characteristics of jobs. 

6« Positive Employer Characteristics: Stud^ts scoring high on 
this scale view employers as honest, fair arfd generally 
upstanding huoians. 

■» 

?• Independence: . Students scoring high on this scale rate the 
preservation of their own independence above that of other 
job characteristics. 



6* Honey: Students scoring high on this scale view salary as 
being one of the most important deter ninents of a good job. 

^ - i 

c 

9 • A libit ion : St uden ts scoring high on this scale view ^tti ving 
for success as more important than other considerations lixe 
friends. 

10. Locus of Control: Students scoring high on this scale view 
. getting and holding a job as being largely a matter outside 
of their control - luck, knowing the right person etc. 



\ 
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11. Confidence in Succeeding: High scorers on this 5cal€ are 
■ confident of- their ability of getting a job and oeing 

successful. 

12. Negative' Eiployer Characteristics: Students scoring high on 
this scale see employers as- greedy and unfair - mostly 
concerned with locking out for their own interests.* 



13. Social Relations: Students scoring^ high on this scale see 
social relations as being the important determiners of job 
satisfaction. They prefer working with people apd a part ot a 
team. 

m. Attitudes Towards OneiployBent: Students^coring high 6n this 
v^/ scale view unemployment as undesirable, ^ven shameful. 

15 General Attitudes Towards Earning a Living: Students, scoring 
high on -this .^cale have a positive attitude tovard earning a 
living, typified by a statenent "I am looking forward to 
earning my own way". 



II* Scale Administration' 

- * 

Form I was admiriis'tered to students in grades nine and 
twelve. Six of the schools (tvp each in Lacombe, Lethbridge 
and Medicine Hat) had cooperated in Part I of the study. It 
was anticipated that the result^ from these schools could be 
used to estimate the stability of school results over a 
three--month period, because Part I us^d students in grades 8 
^nd 11 ifi June, and Part II used students in grades 9 and 12 
in September, mucn of the Lacombe, Lethbridge and Medicine 
Hat sample was the same for both administrations. Ihe 
responses were made anonymously, sc no attempt wafe made to 
correlate results on an individual basis. 

In ,th^^. .,<:ase of Wetaskiwin, the study was restHicte4 to 
'3tude~Li:s " f torn ^ Wetaskiwin Composite High School. Two 

cHa^ses w|?i:e. selec^^^ja'^i^ of particular characteristics 

that would i)e q'i^efu^L^-fin^'^fte validity investigation. However, ^ 
iieoa^se all^ofe^^^^ were high school students, they 

W'^re included the analyses without regard .to -any 

special charact.^iastics. 

In all, '1035 students participated in Part II of the 
study. 1^^^ students were drawn from several areas of the 
province (Andrew, Edmonton, Jasper, Lacombe, Lethbridge, 
Medicine' Hat, Red Deer*^ and Wetaskiwin). Because of the 



Edmonton sample was tak'en entirely irom the Edmonton 
Separate School System,^ This, factor might present a 
confounding influence on the results, so generalizations 
should be made cautiously. Nevertheless, it is felt that tfife 
results are not atypical of students in central and southern 
Alberta. 

The breakdown"^ of student numbers by level and city is 
provided in Table 4. 

Ihe scales were administered by the classroom teachers 
in Idte September. All students responded to certain items 
o:^vMckground information ' (sex, program, career, choice, 
previous work experience) and these items were used a 
part of the validation process. Cofliments were elicited from 
the students and many responses^ were obtained. Thes^ 
comments are discussed in the validity section. 

School administrators, teachers and students were 
extremely cooperative, and conversations with members of the 
first two groups, together with comments " made by the 
students indicated a strong interest in the project and in 
the information being , collected. 



Table U: Number of Students in Sample 



Location iZiiSiSE High Senior Hi^h 

Andrew .39 ^3 

Edmonton 1UU * 153 

Jasper . 58 56 

Lacombe 52 U9 

Lethbridge " / 69 

Medicine Hat 56 as 

Red Deer 69 103 

Wetaskiwin 0 57 



Totals 4 67 5 68 



ill* Results 



A. Item Data 

i 

Zhe proportions of students responding to' each 

alternative on each item are shown in Appendix !• More 

interesting is the summary data shewn in Table 5. For eacii 

item^ the modal response is given as well as the proportion 

of •^fUii^ecided" responses and the kind of junior high 

■ ' ^ ^ 

"school-senior high .school difference that occurred- For 

comparison, .the modal response on the , previous 

administration : is given.. Some items were revised a|ter the 

previous administration and, since the comparisons for these 

Items would be misleadijig, they are "not made. 

The strong impression that one gets from the item 

/Response data is that the "work ethic" that seems to have 

characterized many Albertans through much of their History 

is alive and well amongst students. For example,- ^they see^m 

to feel that: "There are jobs available for tho^e who wajit 

.them", "A person ^should feel a little ashamed for doing a 

sloppy job", and "One of ther mast * importan t things about a 

job is to knoK that you are doing the best you can".,. This is 

evidenced by ^ the modal ^response and, whiles there are some 

who disagree with the sentiments e;apressed, the majority are 



Table 5 

Modal Responses - Attitudes Towards Work 



MODL 



PREVIOUS 
MODE 



UNDECIDED 



1. I would like a job where you can do your 
own thing. 

2. I would like a jdb where I would deal 
with other people. 

3. I would like a job that I can work at 
for several yeai^s. q 

4. V I would like a job with high pay. 

5. .1 would like a job that is still mine 
when other people are being laid^off. 

6. Employers are always trying to push their 
employees to work harder. 

7. To be unemployed is shameful. 

8. In getting a job, it is "more important 

to know somebody, than to know something. 

9. There are jobs available for those who 
want them. 

10. The first job that I get will likely be 
interesting. 

11. Most employers think that profits are 
more important than staff. benefits . 

12. Most employers are flexible abfeut the 
way in which their employees dress, 
provided that the employees get the job 
done. 

13. Earning a living should be fun. 



21 



^ A 



SA* 



SA 

A 
' D 

SD.D 

A* 




*More than 50Z in- this category. 

SR/^R DIFFERENCE: 1 More disagreement in Junior High than in Senior High, 

2 More agreement in Junior High than in Senior High. 

3^Mi>rQ unHeclded in Junior Hi^ than in Senior Hlgh. 

- '* ' ' A' More disagreement _in Senior High t;han in Junior High. 

• . " — ^' 5 Mor6^ agreement ^.n Scu^ior High than in Junior High. 

6 More- undtpided' i« Senior. High than in Junior Hl^h, 



^ . V 



12 

28 
18 

lU 

13 

32 

^9 

16 
22 



i 
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PREVIOUS 

MODE ' MODE UNDECIDED ' Dl:?ERi:NCE 



lU. person's major responsibility is to,^ 

Qjupporc his or her family, . A 

« 

15. I would like a job where the harder - 
you w6Vk, the higher y^uc salary becomes; A 

16. 1 would like a job which i? a challenge- 
Co my abil'ities. ^ ^ ^ 

17. 1 would like a job where the boss lets 
you decide how something should be done. A 

18. l-My speaking skills are good enough for 

me to' be sticcessful in the Job that I 
choose . . 

19. I think that 1 will be able to meet the 
re.quitenjfents of the job that I choose. 

20. A pfei'son Should feel a little ashamed 
for doing a sloppy job. 

21. The more work experience you have, the 
higher your salary should be. 

22. One of the most important things about 
a job is to know that you are doing the 
begt you can. 

23. One of the most important things about a 
job is to be able to keep it^as long as 
you want it^. 

24. Few things in life are more important 
than a big salary. 

25. There is very little Chat is taught in 
high school that will be of use on the 
job. 

26. Most employers don't really want to get 
to know their emplpyees very well. 

27. I would rather have 'a job with low pay ^ 
that I liked, than a Job with better pay 
that I did not'^like. 



11 

V 

. 8 

A A ' 20 

A* .A* 22 

A* A* 10 

A* ' A* 8 ^ 

A A • ' 19 

SA* SA* ■ '3 

A* A '16 

D V 11 

* D 21 
D ' D 29 

A A 22 
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MODh 



previous 
modi: 



UNDECIDED DlFrLRENCt 



♦ 28. Opportunity for growth is more impoAaht 

than making friends on a Job.,. U,A 

29. To bt a success you must have a Job with 

a hi(h salary. D* 

30. Sometimes a person will have to make 
sacrifices in order to get ahead in a Job . A* 



D* 



A* 



3V 



31. Sometimes you have to choose between 
^ having friends, and getting ahead on the 



A* 



A* 



19 



32. Schools ai^ 
. how to look' 



etty good at teaching you 
D r a j ob . 



33. Nowadays there is^iot^^^ugh work to go 
around for everyone^Nws^I ' 11 not worry 
too much about getting^ job. 



SD.D 



D.A 



'SD 



25 



10 



34,. 



I would like .to' find a job where you 
have to keep -your mind active. 



35. I would like a job that allows you to 
daydream while ycu ^ork. 

36. \oI ,vould like a job that i^ interest ing . 

37. I would likp a job where you work In a 
group with others. 

38. I*" a* looking forward to supporting 
myself by getting a job. 

39. I see that a first job is really a 
stepping stone for a career. 

^0. If my job got boring, I would quit. 

^1. I would like a job where you can be your 
• own boss. ^, ■ 



/.2. 



I would like a job that allows you to 
make lots of overtime pay- 



^3. Employers are prepared to pay good wages 
in order to keep qualified staff happy. 



A* 



D* 

SA* 



A* 

T 

J 

A* 

U 

l,A 

U,A 



A* 



A* 

A* 

D,U 



U,A 



11 • 

10 

1 \ 

21 

^3, 

16 



32 



34 



MOUE 



modi: 



1 

UNUECIUCI) 



..U/JK 

Di; .- i:ui:ncl 



AA. Employers sfem concerned only with geLtini- 
as much out of their employees for as 
little as possible. 

A5. I would like a job where it is difficult 
to be fired. ^- . 

A6. I would like a job that has some excite- 
ment associated with it. 

47. Most employers are .prepared " to give a f ai r ^ 
^ff- wage for an honest day's work. ^ 

Most employers are* prepared to reward good 
effort^^ 



A9. 
50. 



To have a job is the duty of every Canadian. 

fi'etting a good job is usually a matteK o\ 
luch - beirfg in the ri^ht ^lace at tl»el 
right time. 



56. 



Most jobs are pretty in t e rtrs t in^; • 



57. It's better to liold on to a boring job 
than to risk changing to a new one. 

58. Most employers don't v,ant eriployees who 
have minds of ttieir owrr. 



U,A 

A* 

A* 

A* 
U,A 

U 



51. 1 would move away {»rom my home town in order 
^ to get- the job tbat suited me. ^ 

-p J- 

52. 1 would like to work as part of a team. 
33." All^people should work. 

S^py yJhen 1 finish. my education, I'll be able 
to get tlie kind of job Ltiac I, want. 

55. Wasting^ time on a job^wouldn't bother 

me very mucti . . • 



A* 

A* 
A 



A* 

A 
A 



U,U ,A 



37 



33 



10 ' 

20. 
29 

16 

22 
31 
26 

30 

18 
Ik 

26 

29 



59. One of the most iniportant things about 

a job is -to have the re*;pecL of^ the other 
people who work at the sar^ place. 



A* 
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•# 



I* ■ : •» » flODi; modi; uNDLciotn 

* ■ ■ > ■ ' (W- 

6^. Mdr^y than ever before, th^re is a g^enter 

variety of 'ijob opportMfilt les , - A ^ 2A 

^ 61. '^0 be j^Mccesafaji, it* is impor'tant to'kno*> " 
•j^ someone in the right place. * » 

^ •> ^ ^. 

^2. Most emji^oyers ar^^repared to give their ^ 
employees credit for their <?figiiinl id^s. ^ 

' A 4^ . ■ ^ ' I * ^ 

Mosf jabs j|re competitive, you have to w .j. 

, ^ " do a better tob than the next person. ^ A « JfiJ A Z% 



D ^ • D.U 26 



25 



!r^ Jpb J^han th^ next person. 

6A, yinlikely 'that you ^g^^d a decent 

n^n 



job if you don't join a uiffon or asso->V 

ciation. ' ' . m .)♦. \l V4),U , ' 31 

' • ' " " #' ^' ■ ■' 

65. * Earnihg a living is^oral^iTiost important y v* 

r thing in adult l^fe?^)V" ,j^A D,A ^17 

66. After you have worked fur several _ months , 'mr 
you liave every ^^Iglit to quit your job and 

>go on un^mpldvmunt iitfju^ra/ice { SD SD,D v 12 

67. 1 think that I know wliat the requ i remtMi t s ' ? 

of most jobs are- IJ.A P 26. 

68. It's usually possible lo yet tho training j- 

needed for a job. , A* A* 7 

6 

6^^v A person should try Lo do .1 good job ^ 

whether or not the boss is around. A A.,SA 2 

& * 
7Ci. I am prepared to work hard tdr good wages. A,SA A* 3 



71. When 1 am ready to' go to work, I'll, probably 
have to take wha t i s av.i i 1 ab 1 f cathe r tlian 
what I really want. 



72. 1 feel confident that I will bv able to 

handle the next step in^my training. . ' A* A*' 16 

73. One of the most Impo-rtant th^gs in a job 

^ is to tiave friendly co-rwotkt.*rs . ' A* ,A* 11 

7A. 1 would, ilke to be free' to movc^ from one " ■ 

conpany to another' as my iaterests change. A U ^3 

75.^ Frankly, when I get a 'job I don * t really 

want to work very liard. , ^ ' 



Ihat students appear to be confident in their ability 
to succeed is evident in the responses to such itera-s as "I 
feel confident that I vill be able to handle the next step 
dn my training" and "W-hen I finish my education, I'll be 
able to get the kind of job that I want," 

An'other striking, result was the, close agreement betweeu 
the modal *i:esponses of the group in Part I and the modal 
responses of this group. Only I4:em 28 showed a difference in 
direction betveen the two questionnaire administrations. 

The items which snowed proportions of undecided 
responses ^ceedrng .33 appeared to be items on which the 
students were genuinely undecided, rather than items which 
contain ambiguities. In all, seven items produced one third 
of the responses in the undecided category. 



B. Subscale Data 

The item scores were combined into subscale scores by 

assigning, the following numerical values: 

1 = Strongly Disagree . 

2 = "Disagree 

3 = Undecided 

4 = Agree > ' 

5 = Strongly j^gree 

^n • the case of* item 25 on subscale 1 (Preparation) , the 
« 

•'A. 

scoring was reversed so that the item "pointed" in the 6ame 
direction %s , the rest of the items*^, This reversal was 



retained throughout all subsequent analyses, 

Lach scale has a maximum possible score -of 25 and ,a 
'minimum possible score of 5. Means^ standard deviations and' 
other statii^ics were calculated for the entire sample for 
each scale^ and the results arjB shown in Table 6. 

It wouW have been convenient to have all of the scales 
centered on a median about 15^ allowing for maximum 

variability in - each direction^ This would have been m6st 
easily, done having the item scotes centered'"dround 3 

(uncertain) . Such a strategy would have defeated one of the 

purposes of the scale, i.e./ to use items that would be of 

■ r 

interest in and of themselves. Consequently ^ centered 
subscales'/were. sacrificed for item interpret abilit y. 

In spite ©f the problems of maintaining item validity 
at the cost of maximum discrimination^ the'subscale scores 
generally exhibit reasonably good discriminatidn. Eleven of 
th-6 fifteen scales have means in the .range of 12 to 18. 
iDterest/ Diligence ^ and Sbcial Eelations have means which 
are above 19, and Laziness has a mean of 9.63. It is 

J" . ■ . p. ♦ 

difficult to devise items that would have' centralized the 
means of items on Diligence, Laziness and Interest, since 
such revised items would almost assuredly have* iChanged the 
nature 'of th.a attitudes being measured. Some item 
adjustments could have changed the mean^of 'Social 'Eelations 
without violating the nature of the concept. . 

* 

In all cases the means, ^ medians and modes are 
approximately tne same^ indicating relative *, unsk^ewed 



8 

distributions. Three measures of variability are provided. 
Ihe standard^ de viatior 1 ndicate.s" t hat the subscales with the 
greatest variability are "Attitudes towards Unemployment and 
locus of Control. BctK of these subscales may contain ideas 
that are relatively unfamiliar to some of the students. The 
least variable subscale is Interest. Part of the reason for 
thi's is that ' there m^^^ have been a ceiling . effect^ 
preventing the variability that might otherwise have 
occurred. ' / 

The first and third guartiles are also shown (i.e., the 
25th and 75 percentiles) to provide an appro|imate idea of 
the dispersion of responses around the median. Eight of the 
15 subscales have interguartile ranges of about three points 
(inclusive) . Only integer values have been given, since the 
subscales are essentially discrete, and the J^nteger values 
are core useful for interpreting scores in practice. 
Perhaps, one could tentatively define "extreme" scores as 
being those above tKe 75th percentile, and those b^ow the 
25tL percentile. ^ v \ 

Another, useful indicant of the range is the 90% high 
density region. This region contains 90/t of the scores, and 
It does so in such a way tha^ every s-core inside the region 
is more probable than every score outside the region. Thi^s 
indicant is useful because it takes ca^re of any skewing that 
aight affect the interpretation of the mean, plus or minus 
some standard error. Thus, the 90^5 high density region need 
not x}e ceirtered on the rcean or median, but it does indicate 



Er|c . ibc 



T6-1 



Table 6: Scale Statistics 



«EA» SID.DZV MEDIAN P^^ «ODE 90T^ ^^^^ 



1 . 

Preparation ^ 
2. 

Intetest 

3. * 

.Diligence' . 

a." 

Laziness 
5. 

Job Security 
6. 

Pos. Emp. Char. 



I m 

Independence 
8. 

Money 
9. 

Ambition . 
10. 

'Locus Control 
11. 

Confidence 
12. 

Neg. Emp. Ch&r . 
13. 

Social 

1 a. 

Unemplcyment 
15. 

General 



13. 02 

20. 05 

21. 46 
9. 63 

17. 82 
17. 91 
17. 95 



2.43 ' 18.1 16 19 



17. 09 
1 3. 22 
17. 62 



19. 75 



17. 99 



.2.00 



2"0. 08 1 8 21 



2,21' 21.47 19 2 3 

2.84 ' , P 

2; 40 ^■' ITv.gO • 16 • 19 

2.4 9 * 1 8.05 16 *ig- 

2.81 ' 18.10 16 19 



16.40 2.85 16.30 14 18 



2. 41 



3. 29 



2. 50 
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the mostprobable scores in a way that other indicres da nQ\t> 
Using the 909c high density region, one. 'can .'^ee' .t5^^^ 
altl^ough Laziness has the lowest mean of ^^all; \ of^^ 
subscales (9.63)^ it requires 8 points to include ^g^^Q^^^^ 
students. This suggests that while the typibar s'tu 
opposed to the notion of "something for nothin'gVV 't 
some students who might be viewed as almpsl^VsUijiscribing to 
the notion, ^ ^ 1 / 

interest and Diligence .are the, only ±.K0 ^^g'b:s9ales/ where 
the SOa high -density region does npt tbuc^h}' 
values of or 16, For these two sub£ip.a:les.; t}i^^^^^ 

generally fall in the region of 18 to 2^»r '''/'-^ ':■ 



EelatjLons.hili's ' Between Item':^ and Subsc^leis; V . 

■ ' • ^ * " ' ' i ' 

The rela-tionships "be,tween items and * ; ;subsc^^ were 
in vest legated in two. ' ways, First; . coxrej-at ions were 
caldulated between eaph "^item and each' subscale scor e^ The 
results are shown i-n ' Table 7 . . All . . iteiins .had higher 
correlations on 'the ' silbscale to ^'hi^jCh they belonged" than on 
any other subscale*. All correlations between subscales and 
their it^ms exceeded > .40^ and 60 / Of ''the 75 cases had 
correlations abovfe . 50. . Preparation }iad three item subscale 
correlations' belqw .50^ and' tiie. General Attitudes subscale 
did ^ .not have any correlations greater than *58. These were 
the two subscales wjhik the poorest shoving, and even with 
these there is little cause forcgncern. 



Scale 



T'A B L E 7 
ITQI FACTOR LOADINGS* AND ITEM-SCALE CORRELATIONS* 

Factor ' Itein-Scnle . 

3*4 5 6 7 8 9 IQ 11 12 13 li* 15 Correlation 



Preparation 
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19 26 
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' 40 
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46 34 



Diligence 



'^^ 15 30 * . 

jj : \ ^ ^ i 

-'7 . 
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-22 41 • ' • [ 

^ V\ ■ • . ' . — -C 1 ■ '-^ ~ 



\^ *vrt^clm.ilR li«ivp boon omitted, 
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Factor ' Item-Scale 
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• • ihe. second procedurG f or establishing the. iten. subscale 
.relatioiiShips was a principal components analysis of Item 
intercorrelations.. Fifteen -coiuFonents were extracted and 
rotatfed .to the varimax --criterion. lime constraints precluded 
the use of procrii§tea^ solutions for fitting items to 
scales, and so in interpreting the varitcak loadings, it must 
be boETie 'in mind that the solution may not be the optimal 
solution for fitting items* to subscaies, " 

The results o£ the anal^^sis are shown in Table -7, To 
' 'fflake,.^ th€ /^interpret:at:ion easier for the-, readery only those 
. loadings -which are greater' than ,25 in absolute value are 
•shown, more complete table is available- on ■ request fron. 

the authors, : . \ 

The g.oodness of fit i*as rated on a five point scale (0 
^to for- each of the subscales,; If all, of the items"" on a 

'subscale had loadings on the same component exceeding .25, 
then that subscale was given a rating of 4,^ Four subscales 
received the rating of 4. They ■ were : Diligence , Laziness, 
Negative Employer Characteristics, and Une mploy^nent, 

A rating of 3 was^ given to subscales on which 4 of • ;th'e 



five items had loadings- , greater than ,25 cfe.v the siame 
component. Pour subscales achieved this ratings Positive^ 
Employer Characteristics, Independence, Money, and 3t6c,as of' 

-Control,. . • : 

t 

To re<!:eive a rating of 7, the items were split between 

two .components (three cn one and two on the other). 

Preparation, Job Security , Confidence , and S^eill. Relations 

J. 
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received this ra,,ting. ^ ' 

Interest and Ambition had three items on a single 
compoLentv and received ratings of ^. Not unexpectedly, the 
GeLeral scale exhibited poor factorial "purity", having its 
items spread over four different components. This subscale 
received a rating' of 0, , 

It was felt that this rating scale was fairly rigorous, 
and any subscale that had a fatiilg of two better was veil 
withiii the acceptable limits of consistency, especially in 
viev of the strong evidence gained from the i tem-subscale 
correlations. 

All of , th^ items on jLhe Interest subscale were rated 
highly. (The suiDScale mear. was high, aiid the standard 
deviation was the lowest of all the subscales.) The General 
subscale, because of its nature, is unlikely to be 
unidimensional, and so there is very little that can be done 
about it. Ihe behavior of the Ambition subscale is a matter 

of seme * concern. Peraaps ' the concepts 'of single-minded 

»-.. 

ambition clo not develop until later in a person' s lif e, and 
CO the items may lack c6be^ion at this level. 

Many i^ems loaded on more than one component. This^was 
not d matter of concern; sinc^ the subscales are tfot' 
intended to be completely indepecd^ent. The charge of the 
Steering Committee was such that certain related facets' of 
attitudes towards work were .of interest. As much as 
possible, these facets have been included in one form or 
another. • 



£• SubscaLe Factor Analysis 



Intercorrelaticns were , calculated amoiSgst the 15 
subscales, :ahd the re^sults were factoj^^ed according to aij* 
iterated, factor Solution. l-Welve varimax factors see^ned to 
account f or„ the d3,ta. . ^ ^ . - 

The largest correlation (in absolute value) occurred 

^ / a 

between Laziness an*d Diligence. The value, -.458, indicates 

that while there is a signif icant^correla ti on between thes% 

two subscales, they are not to be considered as opposite 
■ • * ^ >ii^ 

€i.ds of the same continuum.. The second highest correlation 

was -^.353 between Diligence and Interest, All other pairs 0f 

''subscales had lower correlations, and this i^s reflected in 

the factor solution. - ? " ^ 

If one uses a criterionvalue of .30 as indicaTr^e 'of 

the salient v,ariables for each factor, tnen 6. of the 12 

ll^^ctors are single subscale factors. These are: 



Factor 1 
Factor 6 
Factor * 7 
Factor 9 
Factor 10 
Factor 1 1 



Money ( .567) 
Ambition • (. 537 ) . 
Preparation (. 547) 
(Unemployment (.'3 22) 



ft' 



Positive Employer Characteristics (.465) 

^ '1 ^ 



Locus of Control (.488) 



^1 

five factors have pairs of subscales loading on them, and 



one factor is a sort o,f 'gen.er'ar Jactor with fgut siilySclasses 
oa^^ig on it: - ' r^ 



FactQ^r 2: IndepG*de^ce (^b92) * . 

intere^st (.534^ , * 

Jactor 3;, Diligence:, (. 526) ' 

" ' Laziness . » / ' 

•Factor ^: Negative Employee Ch^^r acterist ics (.634) 
' ' Positive ^Employer Charib tetistics - 356) 

Pactor Job Seciirity f. &67) 

4;- Unemployme^iit- f^lafrS) ^> ' 

lactor 12: Con£iden($e (.569^^ , >, * - ^ 

>^ General (.3U'6) " 

Factor 5': ^ SociaJL (S589) , . ^ 

^; \Gengra:]|rt-^37) 

-In^terest: (.39^) ' 

Di],l'g-'enc§ 30.8) \ 



\ 



' ^'^ ^ ^ ^ ■ ^ ^ ' 

Factor 2^' ^^ppears to* be t:Q^bining ^ eleiD^rv^s fro^« th^ two 

subscal^s' that might 'indicate ^ctollena^ of ^independence . 

Fax:tors t^e^ and four have ^§an obvioirs bipolarity^ although 

the loadings'^ are - not suf f ici^iitl'y string* to indicate that ^ 

the respective subscaifes should be '^'^ombinjpd . ^ligence^ and 

^Positive Employer ^Characteristics ^sse^t some independence"^' 

ty loading elsewhere as'^well. 'As noted ea*iier^ ^actbr 5^ is 

a gen^Yal ^factor.' Factor 8 has a com^^o|i<% element 

employment , runnir^g through it^ and Factor 12 is^ m 

actuality^ the Confiden'^ee factor. Th« loading 'of the Geperal^ 

Eubscdle on this factor^'is caused i)y the items on that scale 

*" 

which refer to general outlooks on employment. ^ * 

.*> . . ^ 
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iv. surr.ary^ the factor solution gives strong evidence 

for the structural validity of the subscales. The complete 

correlation natrix and varimax solution -ivS shovn i^i Appendix 
2. 



£• Valiaity Studies 



Vithin the' constraints of tLvi^ allocated vto the study, 
several attecpt's ©ere made to investigate i:he validity of 
the subscale, scpre^. The first of these attempts made use of 
the background inf orffiation to see if difflerent groups 
responded to the subscales in a different fashi/on. The means 
are- shown in tables 8-13. ^ *^ 



Differences Betw een Junio r an -d 'Sen ior High School Responses 

Th^ high school anid ^junior high school 'groups were 
compared usirg a one way analysis of variance. The number of 



junior high school st^de'rits w'ls approximately 460, and the 
i}uiLlD,er , of h^yh ^ school studejits was approximately 560. 
(Variations in the numbers caused by -^students omitting 
responses • a%d thus not having complete subscale scores) • 



Be^Hise of the* large numbers^ tte tes'^ts had the power to 

\ 4 ■ " ■ ^ 

'detect small dif f e'r^nces • ' In spite^ of this^' only seven of 
the fift^n subscales showed significant dif f €.rences, (Table 



T A B L i; 8 
Means For Significant Junior/Senior Differences 



Subscale Junior Hi^^h Senior Higli 



Preparation i8.5 

c < 



Interest 19.8 ' - lp\2 
• * <■ 



Diligence ^^5^, 



Laziness tjsD 



■ ' jp^ 'S^icurity , > NSfr'' -' 



* 



■ ^ Positive Emp - ' 

' Qtiaracteristics 



Independence 17.^ 18. 



Money w .16.66 16.18 



Ambition 



Locus of , g/^. 



Control 



^.9 ■ 13.^9 



Confidence / 17,37 17.83 



Negative Emp. 
Characteristics 



NSD 



Social 



, — y * Unemployment \\<^i) 

_r 

General NSD 



Ay 



^5 

Junior High (JH) students rated their Preparation 
higher' thar did the Senior High students (SH) . The means 
were 1.8-5 and 17.5 respectively^ suggesting that as the 
students *ap]uroached entry to the world of work, they 
^^rceived tneir training as being slightly less adequate 
than students who were farther away. 

SH students- rated the importance of Interest- anS 
Variability J.n a 'job' , higher than JH students (JH = 19.8^ 
£H = 20.2). CoiTiSistent with this finding was the differenc^ 
between the means on " Independence, where the JH mean was 

and the SH ioean was 18.3. 

Tnere were no significant differences on Diligence, Job 
Security, Laziness, Ambition, or Negative Employer 
Characteristics, but the JH group vie wed^^mployers more 
positively (aean=18.1) than the Sij. group (mGan=17.7) on 
Positive Employer Characteristics. 

The JH students rated the Money factor slightly more 
important than did the SH group {mean=16.66 as compared with 
16.16)r^ a finding that se'eins consistent with the findiivqj^ on 
Interest and Independence. ' Perhaps the SH group has begun, to 
develop "a realistic assessment of their earning potential. 

A somewhat puzzling finding .w^s the di ff^reii ce bet ween 
the two groups on Confidence . The SH wv.group^had a higher 
C^nfid^nce mean (17.83 as compared with 17.37), bu^ they 
also had a higher- Locus of, Control mean indica€^ing^ that they 
tended to see obtaining and holding a job as being less in 
their. control than the JH students. (The means were 

J- r I 
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Sh=13.4y, JH=12.9). Perhaps the SH group is showing a growth 
ti'vard a realistic assessment , j and the JH group ' 'is 

idealistic. - , .. . < 

In general, the differences between the. two groups made 
some sense in terms of the Kinds of experiences that two 
groups would ha've encountered up t^.'this point. T«he' greater 
likelihood of having had work experience in the SH group 
would perhaps tend to temper their judgmejii. , - 



Sex Dif f er e nces 



Two way analyses ' qf variance (level by, sex) were , 
conducted on all subscale scores. Since about talf of the' 
subscales had exhibited differences on grade level,,^ it was 
thought that inxeractions might occur between • ^rade level 
and some of' the other background va^riables. To. .qkeck-^ this 
cut, all subsequent analyses used^a two way analysis.* 

m the case of the sex variable (see T^'ble 9) //there ! 
were no interactions with level, indicating that whatever ij^^ 
sex difference's exist, exist at bofi;>;.aeVeis^^|t.d^i^ 
occurred on all tut three AibkcalesT^- rn fitieifal., the girls- 
rated Job Seciiri-ty, . In^ende.pce,, Ambition, and. Money _ as 
teXnq less important tha% bp^^ - df^i'. "ihf |i^^|?'^r^ JntetW,- 
and Variability, in v a ' 4ighePtha^^^^s^^ 
more negative on laziness. fi»an . 
Employer characteristics l^few^r tha^ ^ys.„,1p* .^cial aspe-cts., 
c£ work • seemed mere 4lp|ii;tait.t :tt'.4ir3^»-. '^ci - '^^Y h'ad more.' 
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JH 
SH 
















indepiendence. 




JH 
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JH- 
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Ambition 



JH 
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'ii?, 1 - 



1 7^. 3 
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17.2 Ai> 
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T c'j^ ■ JH -J 



Confidence, 



' ■ • t' ' ' ^<7;ov , 18'. r 
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— 
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Social 



su 



*0.Q 
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;;iH 



15;^ 
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lV.'3. 



17;. 1 

17:3 



General . 



\.SH- • 



■i8.:^'■^ \ 17.7 
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moderate views on unemployment. The girls ten^Jed to rate ttii 
external factors on holding jobs as being less important 
than boys^ and^ on General Attitudtjes, had a more positive 
attitude toward earning a living. 

It seecs clear f roin^ the results of this study that the 
girls seem to. possess many of the attitudes towards work 
that reflect a male-dominated work environment. Although-the 
differences are not great (less than one point in all cases 
except for Honey and Unemploymen tj , th^y all' seem to be in 
the . direction of what could be described as the stereotype. 
Given the great inertia that seem^T toNhave confronted social 
lEOvement in the past five years or so, thjese data are taken 
as supporting the validity of the scale. In other wof'ds, it 
seems likely that if ''"opinions that appear in the popular 
press and on radio ta.lk shows are true, the subscales seem 
to t)e reflecting at^^tud|& accurately. (An article in the 
Sdmonton J ournal , Oct. 26, 1978, supports this contention. 
It Kd's reported by Canadian Press that two researchers /from 
tihe Ontario Institute for Studies in Education,' Avis Glaze 
and Lyz Sayer, f ouhd that Ontario' high school girls iif their 
sample "look to future careers in traditional female jobs 
and-^are not prepared for long years cf working."). 
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Program Di fferences 

Students ^we.re asked to(^indicate which programs they 
were tak'ing, or iritended. to- take when they reached high 
school. They were given the choice of Technical, Academic, 
■Eusinefes, General, Undecided, and No Main Emphasis. Program 
differences appeared on all subscales except Job Security 
AEbition, and Social. Interactions appeared on -Preparation 
and Independence. {Table 10). 

if * 

Generally speakiiig, the Technical, Academic and 
Eusiness groups felt better prepared than the other groups, 
a finding which would tend to support the validity of the 
scale. however, the . Business group showed a two point 
drop-off from grade 9 to grade 12, suggesting that as they 
approached the iEpending job market, this- group had the most 
aisgivings of the "decided" groups. The Acadfemic and 
Technical groups, .while experiencing some drop-off, showed 
.less change than^ the Business group.. This- .would be 
consistent with the notion . that the. Business group was 
closer to entering the world of work than the other two 

groups. - ■ . V 

The Academic group haid * the highest Interest rating, 
while the Undecided and -Geftj'feral groups had the lowest 

f r 

ratings'.- Aga-i-n-, this would appear to be consistent tfith the 

validity assertion, ' Similarly,, the. Undecided and No Main 

/interest groups had the lowest scores on Diligence (abo^'t a 
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> 
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17.6 


. 17.6 . 
' 18.3 
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16.3 
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13.6 : 

16.7 


l5.6 

15.8 


13.: 
16f: 


Social 

-.. ■ >• 
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Unemployment 


•p 


16.6 
17.5 


15.6 . 
15.9 


18.1 
16.6 ' 


15.6 

16k^6 


16.6 
16.7 


16.3 
15." 


General 


p 


JH 

' SH 


18.1 
17.8 ' 


17.7'- 
18M 


i9.0 ^ 
18.6 * 


17.6 
17.8 


17.6 . 
18.2 


19.: 
16. : 



point" .b€lpV the others)^ a-nd tfee highest rating on Laziness 
Kagain, about a point dif f erenc'e) • 1 

The Technical^ Academic and . Business groups had high 
scores on Positive Employer Characte'tistics bu't^ on Negative 
imployer Characteristics, ^^■^ X 9^°^P^ ^^^^ about t^he same 
scores except for the No Main Emphasis group. The Technical, 
group had the highest Independence scores, perhaps because 
of the broad job market that awaits them. The Academic group 
had the lowest scores on Money^ an, opinion consistent with 
some people's view vOf reality, and the Business group had 
the lowest i^core on » Locus of Control, indicating, that 
getting and nold.ing a joxj was seen as iDein^- more under their 



ptfjCL^con trol than in the other groups. 

TEj? least confident" groups were the ^j^cided and No 
Main Empiiasis g^rtDups, possibly * ' indicVting a causal 
relationship. The most ^ confident , group '-was the Bugines^ 
group and, in addition, they had the highest score on the 
General Attitudes, siib^cale. . 

«i.The Academic y afid No Main J^p.hasis ..groups had the most 
moderate scores on Unemployment., th« la1:ter perKaps " because 
they • .may see themselves as being .unemployed. The. Undecided 
group score'd h ighest on Negative Employer perceptions. 
Although the ^ proportion of studeMjs in the .Undecided group 



Kho had wqrk experi^erice was;,\a.bout the 'same as the 
proportions in 'any oth^ group, ^^^^s the Un&ecided group 
contained more people who had some^ork experience of an 
unpleasant sort. (T*he breakdown of tie | program gr.oups 



Accordin;g to -Irior job experience is shown in Appendix 3.) 

ir. '-geniral, the re'latidnships cetue^n iprograni and 
suLscale ^means seem to support the contention that the 
subscales are producing information that is consilstent with 
tne common lore and, in that sense, there is some validity 



to this attitude opinionnaire vheh the items Are ■ compiled 
into subscales. " f- 



Job A spiratio'n D iff e renc es 

The. students were asked 'to indicate the kinds of jobs 
that, they would- like to have when they were ready tq enter 
the world, of work. A very crude- rafting scale was placed on 
the results. Ar attempt was made to rate the responses 
according to the amount of training that would be Required 
for the tPsition. Five levels were defined: No Training (or 
on-the-^ol^. training) e.g., salesclerk; ^me> Training (up to 
about ^ &yeQr)' ■ e.g., secretary, machine driver, pilot; 
Iechnica!l" * SfStool \(m6re ,than a year) e.g., electrician, 

registY'e'"'^'*" nurse, '■>|aj:mer, owner of a business; Bachelor's 

Cegree; and Postgraduate education. . - 

Differerices , ocfeU,Ef ed on - Preparation, Inl^erest, 

iazine'ssi Independence, Money, and Unemployment. (Table 11). 

In gerieraa, /the Postgfa|duate group had highest scores -^bn 
- ,.Er€pa^4:ion, Interest and inrdependence. The Technical group 

had »the ■ highest- scores ' on :Money,,. and . t^ey were the most- 

critical of Unemployment.' The ^No ' Training , group had the 
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highest scores Laziness, but the differences from the 

other^ groups were less than a point. 



■Pa r t - Ti me Jo b Differ enc es . 

Students w^ce asXed v'h'ether they^held a par4:-time* job. 
About / a third of the JH c^roup and ahou't three-fifths of the 
Sh ' group said- that they were holding part-time jobs. 
^Confidence was the only subscale which indicated a 
aiff erence between the two groups . (Table 1 2) • Students who 
were holding . pa rt-time jobs had higher means than those who 
,,diG not hold such jobs. This is certainly consistent- vi-th 
the validity assertions, but stronger evidence would have 
teen.-, claimed if differences had occurred^ on such scales as 
Employer Characteristics, Money, and Diligence^ s,cales. 

erhaps the experience gained through part-time jobs is^'i^^t 
viewed by the students as being genec^alizable to the world 
of work . - ^ " ;^ ' 



^F yll -lip.e 'Job Differ ences 



One^ quarter of th^e: JH group and three-iif tihs of the SH 

, / ■ ., ■ - . ■ ' 

group , claiipe,d some previous f ull-jtime Job experi^-nce. 

Between group differences occurred on seven ^ subsqales J 

^ . . . : ' ' . • . * } 

(Table 13) • ' ' " , , • , " . 

Stmdents' with full-time v work expedience r^ted th.eip 
Preparation, lower, and -they seemed to 'rate interest lower 
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than she other group. They *were less severe in their ratings 
cf employers in terms of Negative ^Characteristics, but they 
were more severe in their assessment of Unemployment, The 
people vith full-time experience rated t he im'portalace of 
Money more highly (jithan the other group; they hadVjnore 
Confidence, and they rated employers more positively, . All 

:V - 

these findings seem consistent with the flypothesis that 
full-time work experience. '|»y_,rgive students a more realistic 
perspective on the- worl^V; of work. In no case were the 

■ y 

differences great . and. generally speaking one would have to 
say. thaNtoth groups appeared to -possess reasonably healthy 
attitudes towards the world of work, both in tern^s^bsE their 
owr likelihood o,f success and in terms of the "overall iocial 
good • • <■ - 



Wetaskiwin Study . ' 

As a result of discussions with various^.students at the 

' • . . 'V - ' 

University of AlDerta ' s 1 9'78-Su.mmer Session, it was le^arned 
that a teacher at the WetaskiWin Composite High School had 
.identified a pair of contrasting groups whose attitudes aed, 
values were identified ^ being ve\^ dissimilar. The 
teacher, Mr. - Arden Schn^ was contacted aiid agreed^ to 
ladminister the instrument^ tQ both groups. iChe first group, 
enrolled in Chemistry' 30., consisted of an achieving. 



college-bound group. Genji^ra they were students who rook 

their studies seriously and vh^ were« likely to b^^successf ul. 



in thfeir chosen" endeavors. The second group, enrolled in . 
Mathematics 15, was made up * of ^ a group of students wl^o 
didn't do" well in school and, possibly as a consequence; or 
perhaps' as a causal factor, were not positively disposedlf:o 
education and it£ potential benefits. The average scbres jj'<;^j' 
the two groups are shown in Table 14. ^ 
The two groups' showed significant dif f ferences , on all 
but" five* subscales. (Preparation, Job Security, Ambil;ion, 
Onemploym^t,- . and General) . On all other scales-,^th^ 
dif.ferences were in ' the ^ypothesized , directiorC. T^ie ^ 
Chemistry 30 group sai Intjres-t and Variabi*lity , as bfei-ng . 
more importai»t in a job; they seemed to value "Diligence mote ^ 

(and Laziness less); they saw employes i«i a more ^ositiv^^ 

' ■* . ■ f 

light; they sought more Independence; Money w#s l»ss of a. ^ 

concern; * they saw Control being more likely to be veited^^in,, 

themselves; t,hey were far mor^ Confidfnt; and se%med^o 

value more social jobs. Ih short, tie ^ubscales "feeem^^*) t o 

discriminate,, bet/een the two groups in abo^t t^e same way 

that 'tt>e teacher's professionals judgment had.' 
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G. Student Cpaments 

/ ' ' • . ■ 

On the ' last pag^ of the instrument (Form I) the 
studefcts^ yere. ihvi^tedr to writ^ comments. Many took the 
^bpportuivi-tj • .'to/ d'o; fsb'.;' The nu tn.be r of comments received from 
:^^.-9/^; ./school is shown? /in Table T5, About one-third of the 
totil'-'gr-oup . cam minted '9 . • 

: ' ■ . ■ ' / 'Z"' ■ ' ^' • ■ ^ ^' ' ■ , ' ' ' '•■ -■- 

"The ;com^ehts^ ^s^own ; iji Table- 16* They* hav-e been 



4^ 



clasi?iried - ''Into groups ^rou^l^ly; along* - the lines of the 
suJbscales. r On'^ of ^^the str ihiirg/thing?. tha t; can be seen "with 

,reieienc^/tc. Pref)a.rati<^ /is Ith.e ieeliiig' expressed by m^ny 

■, ' ^''Z ' /-t ' : • . /■ • • . ' • ' . o 

0^^^^'^^ ^^^^t is .-a / lack of guidance in career 

•^^-ducatil^n, I -.^ ■" ■/;."••/'■"■/ ■■. 

y /.> The^ gerii^.aj. 'feeling. 4bout :lriterest". ^ and Vajrlabllity 

indicates thd|t/ .it ^'is an important ct^mponent' ^f jobjj 

satisfaction^ . ^uppotting the generally hig,h subscale 

avera^ge. TK^'\' Diligence ' and Lazinedsvcorn'men-ts suppprt the 

potion that^ fet^^eiits seem willing to wp.rk hard for Kl?^t they 

want in life*^ '"^ga^jlp^^ support earlier • findings. 

' , Some Qf the comlrfURts that were received with respect to 

einplbyej; characteristics. noted that^ without much 

experience^ it is difficul-t .to^ make the kinds of judgments 

that: are called fob. This^s'd difficult criticism to answer 
^ /' --^ ' : ' ''^// ^ ^ ■ " ' ' ' . 

sin||fc':it is expected that the students would not necessarily 

■• • A- ■ ^ 

ttave the exp^iAience^ yet it see^ms, important to tap their 
feeliii.gs in this r€i,gard': . " - ; 

There seems to be a realistic approach to tlie questions 



of ■ mcncy. :$t\iAent^^X:^u^t^ th^nStion that, money ' 

.isn't everything^ 'a 1 1^^^^^ ^ . 

'■• In d*^cldpin^ '•tiiE^;!iial^/^^ was felt. ^at ttere might / 
be' . some difficulty KithV^he ndtiion of - Locus of Control. Ihe 

• ■ ■ ■ - ^ y' -7 ' ' ■ ■ ' ■ ■ ■ 

comme^^^ seem t(^^^inai^^.v*^at students have a good 

cKerational u^dVrsieii^lfifig . v 0^ concept, and, as in m»ny ' 

dthV Diitters, vt^^f^Vat^^ t internally contrpliea- people ^ 
'■'at d e*t'ec /^-S. -M^i tifllA, - people. The question raised in the 
txperiekce ^''B^ition'''i a complex one. Experience is 
..hecessary^'i bu^Y ho>i^, do" you get it?'Perha.ps this is an area 
iwher-e .wo^Ji.-feJtud^ 'p^rogrtams might be usef ul. 

'x^-; -■ • '-t^-'-'-ium^Mi ' the comments seem to support the subsgale 
-••findings' ^ of " a^^^,ge)fe rally optimistic adolescent group. .The 
''Sii$4i^^'c;h '''"fvJtidence ' ±11 Success exemplify^ this by 
jiliusti&ing a - ^G^^^ outlook toward the job market that 

iV -Consistent with the general subscale findings. 

" ,.' ■ , << ' ' 



. ■«! 



Table' 15: Respondents Conjaenting on Form I< 



T 0-1 



Sc 



N umber and Name 



hc^ol N umb e 



Number of 
E^SHonaent s 



Number of 
' Cotn mentator s 



Proportion 
Commenting 



01 • 

St.- Hilda J. H. 



15 



.3U 



02 

,St. Brendan J.H. 



55 



17 



.•31 



03 

Sir John Thompson J.H. 
OU 

St. .Mary 's S. H. 



53 



21 



17 



.ua 



.32- 



05 
A rc 



cjjte^hop 



Macd onald S. H. 



06 

Archbishop O'Leary S. H. 
07 

W etas kiwin S. H. 



56 



UU 



27 



20 



15 



1 1 



.UU 



.3a 



.ai 



08 

Wetaskiwin S.H. 

0 9 ' 
Laccmbe J.H. 



30 
52 



12 



•.uo 



.21 



10 

Lacombe S.H. 



U9 



12 



.2a 



11 

St. 'i ho mas Aquinas- J.H ^ 
12 

CamillG Lerouge S.H. 
Andrew J.H. ^ 



1 u 

Andrew S.H. 



15 

Crescent Hts. S^H. 



69 



103 



39 



33 



56 



39 



10 



12 



1 1 



.38 
.38 
.25 
»36 
.23 





16 . 








'Alexandra J* H» 

1 


56 


13 




,« / 






■ e 


' Jasper S.H. 


56 


12 - 


fa 


•.18. 










58 


10 


• f » 










iV , * 








Winston Churchill S*. H. 






.J 










Hilson J.^. ^' 


' ^'^9 * 


22 



^?23 
.21 
.17 
. 26" 
.U5 



SuBBary: Average Proportions 

lio^r High Schools = . 3"1 



JAMiio^r High Schools = . 31 
^jAior ^igh Schools = .3*3 



.17 (Jasper J.H.) to .U8 (Sir Johr. Thcmpson J.H.) 
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TaJ>le^16: Student CoomeDt^ 



A* Preparation 

Caree£ Education 



l.^j^e school system doesn't provide enourgh i cf orma,tion on what 
ejects you have tc take to get into a job. ' 



.2. Students should be *dware of how to go about looking for a 
job^. ,^hat typ€ or guidance is not offered at school. 

3. Wnat we take in school will not really help us greatly out of 
school. ' • , 

U. I think sch,cols snould h^e a better outline to sifow students 
the job opportunities. ✓ 

5. . I think J.he school system should 'teach more or wnat the 

business world is like to prepare us for it. 

>?> 

6. I * teel that it is-^importaTfit f^' high school students to know 
where they warft to gcv once tlj^y leave school. I am presently* 



r 



undecJ-Qed and I wish taat 1 wasn't. 



7. I feel that there should" be more emphasis on helping the 
student prepare fcr further education *of future careers. 

8. ^ lot of what we are taught today is irrelevent when you 
finally get a job. We should be taught more about h6w, where 
and when tc look for a job in school and not have' to play 
"guessing games" atter graduation. 

9. Ihere . should ue more emphasis on teaching students how to 
choose the job suited to them. ^ 

10- Jr. High sc'nools should explain more"' about joDS and job 
opportunities. 

11. More schools , shou Id have moie job hunting training-, *^ 

12. ' high school i% useless tpr my job. 

, 1 I thmit hign schools should work more ' towards helpi^ng 
stuaents decide what they want to become and help them become 
what they want. ' 



14. The school does net prepare a persori for a job. 



15. A lot oi people ccne oirt of high school with no ideas for a 
job. We . should try to nelp these people to chQOse /the rigat 
not for then. 

i ) ^ 



YefialiSa^l skill irainina \^ ^ 

-1. It's unfortunate" that our educational system? eophasizes . 
turning aot techn ical ly skilled robots for the job narket. , 

2. I believe school* should fotJus on the more practical, aspects 
o^ life. Learning to use a hammer is as important as learning . 
to use a iog book. 

'' . 

3. The sciitol doesn't give courses that train you for jobs that 
you mignt De interested, in ' even though they have the teachet . 
that can teach you. 

' . * 

.14. - Should^ have more job training courses in .Junior High. In our 
school' i^'s mostly academic. ^ 

5. It is.- very tru6 that they don't have e nough*" courses taugnt', 
that will be of good use on the job.^ . ^ ' 

6. ' schools do not teach much besides academic and thus, do not 

help. % 

7. Our school needs better working programs. Also need a better 
wood ana mechanic shop. ■ • , 

8. Our school ' do^s not have any classes to *teach decorating 
except art and bissness, but njot good enough. . ' h, 

9. I think that the school- teoa'rd should put, in classes that suit 
the needs of a student £or his cateer. ^ 

10. In High Schools I don't think they teach enough different 
types Qtt skills useful in business. But>they do teach a lot 
ot stufi' that ie. totally useless. 



PostSecpnaarx Trailing 

1. .The future is very dm:portant and it ^is a good 'idea to know 

what you want and train for it. ^• 

2. Many people to'day are qualified for top jdbs. I think today 
if your ■ going • to get a decent job and work yourself up to it, 
an University Education is nessasary for a full benef itioned 

^. life^ ' .- 



3« It is hard to . get a better education ""after high ^,'school. I 
•think it's tediculous and unfair that only about to*15S 
of studeBts will be accepted, , »\ 

4. SOBe . of tfhese guestion^ . don'^t a-pply to st uderi ts jt'^hat ha*ve 
plans for a good education an4 job (U ni versity) .J '^'^ * 



General Comngfits i ^ ^ '/ 

• ' >• ' ?i , ' * 

^m 1 think that all stlidents ♦ whq work should hold school as 
their top ptio^pity.^ O^therwise they face. a lif^ of manual 
labour. Every ^ear ofl schooling is worth" far'more than the , 
wages of,, a par^ time job. . 

•2. VI feel school' gives you the basic outline cf , survi val in a 
so<?iety. ^ . ' » \ - 

^ • A* 

3. the best way to learn is to l^arn as yoii work at the job 
because the school doesnjt acualy 'teach what I want to do. 

* "> - ' 

U*. I think high school is totally useless whether a person plans 
to go" to University ot tight out to a job. It is a waste" of 
the best years of learning of a.'person's life. 

■• • . ^ ^ " ' • ' • ' 

5. be wotk hard fcr twelve years and we get nothing in return. 



Bm Interest and Variability ^ 

'1, I thijjk it IS difficult to find a < j- ob one really wanjits to. 
Hork at and is interested ^n. Usually oire*6tarts out At odd 
jobs and, in the meantime, ^i^ies £6 f i nd sot^et hing more to 
his liking. ' . x. * 

2. " Personally, if' my job is interesting and enjoyable, th&t is 

Biuch more important to me than higher wages. * 

^ J ' *« ' ' ' 

3. »If you are i^illing tfo strive at th§ requirements to, make it 
. ' interesting, tne jot will be just that. 

U. I am willi-ng tc work hard, but at a job J'H interested in. J| 
5. When I get a jcb I want it to be interesting. j ^ 



Vih^tevfci: I do, I want- 'to: be happy so I'll alwayi^ do my best 
because I»tt a pexsou wno if. bored may be tfempted to slack and 
•uat do my best/ ^ ^ ^ '■ 

X, like to be itept busy at work because the boredom sets in 
when .you-aien»t busy- Keeping the mind functional on the jot) ^ 
•is^dsic to your interest in i-t. ^ v 



C. piXigepce 

h Necessity in Kee^in^ a ^ob . . ■ ■ *' ' 

^/ The job opportunities Nowaday s ' ar en • t very good £o, I feel^ 
, , that one must prave to an employ er, .that 'he, .is woirthy of a' job 
and wij-l dp^tfis best; if he doesri^ft, then he should expec^t to 
■ be fired, o . . O 

2. i tnink th-at finding a good job is not top "hard i.f you are 

wiIliXi9«to W0L4;. ' 

- * . . ■ _ , ■ ' tf 

3. I *don»t think 'tnat it's h'ata for a ny one wH^ reall y wan^s^a 
j-ob to. find one- But they mu^t keep trying and don't give up- 

■ ' o'nce i\^y have* the job, they musy work hard' to' keep it.' : 



De£ttndent on tuc X^£e of Job • ' , ^ ^ • ! 

1. . It a"i,l depends on the type ^of job I have if i ab going to 

work hard. 

* " " " • ' ■ • ' i ■ ' ' 

2. " TO do d good job I have to wan't to do what I picked and try 

■ my haraest at it. , , ' ||t " 
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The Wo£k Ethic 

1 When I do get a i ulit ine ' job I would like to try my best and 
be appreciated ror it and then try harder after tnat. 

2.- I think e^^one should work to their potential and do the 
' best possibJ 



e!f|^on< 



3. I think that when a person has a job they should work hard at 
it until they have a gcod reason to quit. 

^. I feel you should set your mind to work wether you like it or 
not- 

5. I hope to have a good job, work hard and get along with my 
co-workers. 

6. I hope I get good training and I intend ^o work hard in the 
f uture. 

7. I feel I would enjoy a jdb where there is v^k to be done. I 
am not afraid of hard work. 

8. A job that isn't done properly i^s not yotth dbing at all. 

9. A job, no master -hat kind, is gobd for you^if accept the 
responsibilities to your boss and\fellbjf ---t--^^-- 



Laziness 



1. I think that people (18 or over) are too l^^Y to look for a 
job and don't take any job that cones up if they like it or 
not. 

2. If a person is prepared to worK for what he wants, usually he 
will get it. There is no room tor. laziness or slacking off in 
our society. ' 

3 Part tim6 jobs aten't really scarce if you know "here to 
' look. However, I would rather not have to support myself, but 
be supported. 

u I think it is very unfortunate that so many people are 
' uneiDFloyed simply because th^y are not willing to do any work 
where effort is required. 
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E. Security 



1. People should not just try for one occupation; leave as aiany 
doors open as you can. 

2. One should try to train for better Jobs for a better sense of 
security^ 



F. Positive Employer Characteristics 

1. Your employer isn't out to get you. He's there to help you. 

2. Sonetimes it help to know someone on the top. But aost. 
emflcyers are pretty fair about things know a days. And give 
everyone an equal chance. 

3. A person, can't rate all employers under the same categorie. 
Employers of small tusinesses ate more personal. 

a. Questions about adults and unions are very hard to answer 
oecause of inexperience. 

5. These (questio^4) were hard to answer because you don't know 
what the- ecfloyer will feel. 

6. It is really stupid because we don't know very much about 
employers dna what they do or think about 'eiD|)loyees. 



G. Independence 



1. I hope that I get a job that my employer will let me 
make soae decisio ns rx?r whatever the problem might be. 

2. The most important thing to me is freedom. 

3. -I woulQ like to woiK with perhaps one other more experienced 

and wiiier persoL on a farm, and also deal with many others, 
Dut not work in a group. 

U. I thiDK 1 would like to 'get a part time job acfd be a little 
indepenaant cut net toe independant - I'm not ready. 



1^. 
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H. Honey 



^m Specification oetween job, that we do f crA a 

occupied and jobs" that we-want to do (in figure) would be 
he lp£ul», 

2. I would like a job with good pay , but ^ I w ould lik e a jot that 
I like. 

3. I want some money to go skiing but I don*t waot to^ge^ behind 
■• in school so I doo*t know what to do. 

U. I waot a j^JE^, because I need some money. 

5. I can't wait to get a rull time job and make^money because if 
I have a good job then I feel a responsibilit y to my job'. 

6. Last yeac I wocked vecy hacd at a paint stoce, loading aod 
unloading tcuckS/ stocking shelves, being a cle ck and doing 
acends foe only thcee' dollars ^n houc. 

7. People should nice more Junior High students. They need money 
too. 

8. If I enjoy j*hat I'm doing the pay is no object. 

9. I feel that when you get a job high or low pay you should do 
it to the best of your ability. , 

10. I feel if you have a well paying job you should be willing to 
work hard for the pay. But money isn't everything , es pecially 
if ycu have a job you like. 

11. Wages aren't all important, rather liking your job. If you do 
lijce what you're doing you are more likely to put the eoctra 
effort into your job. 



I. Anbition 



1 . I think that people can do their best if their minds are set 
to it. You can tte whoever you want to be if you're willing. 

2. Uork should be stimulating and challengicg, but never an 
obsessi on. Ap vancing is more impor tant than a hig h salary. 



Tl6-d 

3 Our tates .of uneBployinent are' high but anyone can get a job 
and with it, vcrx up ir they really want to. 

4. Attitude and ambition should come hand in hand. The 'boss 
should notice if these two points are there. 

5. Living in work is all around you. I was "^^'^i^g 

I was twelve. I have made soaewfiere in the range of 14,000 
dollars in lour years. 



J. Locus of Control 




General Comments 

It is rather hard to get a job when you are an Indian. 

If everything was the way I^put it, it would be perfect but I 
know it all dcesn't happen thi^^ay. 

I know what I want uut I wonder if I can get it. 

i don't think this is going to do any^ good because you can't 
change anything; the jobs are there, the pay is there. You 
can't really change that except to invent new ones. 

I think that there are too aany immigrants in this country 
who make it hard for Canadian citizens to find a job. 



iiaited choice of Jobs ' 

1 It is difficult to sometimes find the job that you really 
wanf.and you have to settle for what comes along. 

2. Most people seem to get whatever job they can, rather than 
something they'd really like. to do. 



liis Who You Know That Counts 

1. ^Most companies will not hire young people unless their fa 

or some part is in high places or standings. 

2. hhich companies hire people because they are a)ialiii£d, 
not because they know someone there? 




3. "It's not what ypu Know but who you Know". I ttiinK 
the first job this holds true. ' 

U. Lots of people get jobs because they know sooeon 
business. ' 



£xperig^)ce founts 

1: If you want a job, most people need experience. lf%vou have 
no experience, how do you get your first job? 

2 . How many students do you have at the office where you worK? 

3. Some jobs 'want experienced people, but how could you be 
experienced when no^one will hire you? . ' 

U* It is nard to get a job with no experience behind you. 

Smployers want someone who knows what they are doing so they 

don't have* to train somebody who doesn't, 
t " ' . ' T 

5. Most people ask for experience^ but where do you get 

experience wnen that*s what they want? 



K. Coofidence^lrn Success 



1. I feel that jco opportunity exists withih the individual and 
he cannot find a job that is agreeable to hin until ne 
realizes this and prepares himself accordingly. 

21 *If you really want a joi>^"l'' s their waiting. It only takes a 
li tt le bit of decficati ob4 

3. ^There ar«i lots' of oppe rt unit ies if you are^ willing to look 
•^'or ^^them. Nowdays we have a very large choice of fields we 
^nter'i!* . - • 

U . I th-ink tiiere are a lot o^ myths about j'obs and job hunting'. 
The^ fact is there is a job for anyone who is willing to go 
out and work hard'' *or the noneyT* 

5. ^I shorly believe their' aue ^dbs for those who want them. 

' . „ ( 

6- I think, a job is open to anybody who is really looking 

forward for *a job. 
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Segitife Eaployfii Characteristics / 

I. would i'iKe' to see some employers ready and willing to train 
young people rather than keep old people who are experienced 
but can't irork at top efficiency. 

Kids our age don't have enough information about what toao 
if your employer is cheating^on you. 

Often at work there is too much emphasis on the Bost yon can 
get out of an employee ^jbtith the least pay. 

some employers pay as lit^-le as they can for the best 
experience^ • . 

Many bosses take kids our age for granted and show less 
concern as if he/she is not as important af an adult in the 
same situation. , ' 



Social Relations 



A good wage is nice but most important is a job that you can 
get along with employers and fellow workers, and you' en joy. 

you should be able to enjoy your job but I-feel the most 
important thing is doing it right and trying to help people, 
for "People do need People". 

1 ieel having a job' is important. I feel friendliness is an 
. important aspect. ' * * ^ 

I think if you do a good job at a career aftd make good wages 
you should still nake .time for your friends. 

I've never really been good in speaking out in front, of a 
group, but ferscn-to-person rel^ions is probably what- I'm 
locking f or. , 




Ti6-n 

N* Attitudes toward UDeDployaent ^ 

.. : . > ■ . . - . . 

1, There are two kinds of people in the ^orld» People that have 

jobs and. don*^ care aoout then, and people like me who want * . ^ • ' 

j^obs and can't get then. ' , 

2- Nowadays kids aren't trying .hard enough tc look for jobs, - 

they just sit around and say, "boy, do I ever need a job", . . • ' 

but they never want to do anything about it. ' 

3^ Why is unenploym^nt so high here in Alberta, a growing 
province? 

^. Hill this help me a job? - - - 

5. Why i5 it still so hard to find a job?* . 

6. There are not many jobs nowadays. There is so much 
unenploy laent. ^ 

7. I agree that to be unemployed is shameful if the person is 

not looKing for work, but sometimes there is no work around, - 7 

8- I have been looking for a job for month^; no luck yet but you 
still must try. 

9. Not. everyone should have to work, but they shouldn't make a 

sp©c34^ effort to avoid it. • # x 

10. I think that more jobs for high school 'grads should be made 
available because they need them the most • • - 

11» I think thefG should be more job oppu rtunities for people 
under sixteen and t^at they have a system cf pay for these 
people. ' ; 



0. Getteral Attitudes Toward Earning a Living 

1. You 'either get a good' job or you'll be a looser in lif«. 

2. You must also be respo^isible for the job you have' to make it 
work the way ycu want it to. * 

3. People should have pride in their work and ne happy at the 
jot they've taken. 

U . Respect is a very important gart of a ny j ob. 



All people should work, but it doesn't have to be in a 
profession. Wcmen who stay at home and raise families have 
full tine jobs right there. 

I feel all jobs are important, no matter yhat field of work ^ 
you choose. 

Work should be a learning experiance but also an enjoyable 
experiance. 

One should enjoy his work in order to have a good attitiTde 
aDout life* 

job is going to be what I think is a good, helpful and 
fullfilling job - something that can benefit ae and my 
coats-unity . 



General Comojents oti the Questionnaire 



This was an interesting survey - d,o you make statistics out 
of this? 

' This has been a yuit^e good aplication. 

1 tliinn. this questionaire is a very good idea. I hope you 
continue it - We ail need a li^ttie guidence. ^ 

Kake the questions more pacific. 

Your »iuestions and statements are redundant to the 'p\3int of 
frustration. ^ 

The grafflliar in this questionaire is. very poor. A bad 
reflection on the standard of education in our province, and 
a disgrace tp the Ministry. 

The differentiation between joj? and career should De "made. A 
job is work on a sh9rt time basis i.e^- sutsmer jobs^ - part 
time. Career work is for a life-time. 

There should have been questions about guaranteed annual 
income and whether or not we think we are novi ng towards. a 
less work-oriented society. 

It was a good questionaire. yon should give it to some of tae^ 
managers and bu^aj^essmen in Edmonton. Good Luck, Tom and 
Eugene. 
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H. NAIT Group 

The instrument was administered to 77 students at the 
Northern Alberta Institute of Technology. The students are 
'enrolled in a technical upgrading program; approximately 75^ 
.iiave been out pf school for at .least one year' and ha\e had 
work" experience. 

The subscale means for tne NAIT .group^re shown in 
Table 17 together with the standard etipors of these means, 
for comparison, the means- of the school grou^ are alsp 
shown. Significant -results occurred on six of the fifteen 
scales. The NAIT people rated Interest , Independence, and 
Confidence higher than the school group. They wer^more 

likely to attribute job success to factors' beyond th'eir 

.J 

control; they were "harder" on Ungmploy ment; and they 
appeared to be more ambitious than their 'schoc(l 
^counterparts. ' ^ 

The results on Locus of Control, UnemTToyment , 
Confidence, a*nd Ambition were not expected. Although the 
results of the Interest and Independence scale's were not 
predicted, both results Seem reasonable in retrospect*. 'It 
was thought that there would be a bi^^f difference between 
the two groups on the importance of Job Security because th^ 
NAIT group is older and perhaps more conscious of the 
problems of se^curity. 'N^ attempt was made to collect 
infflrma tion . on' age, / 
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Table ^17: Coaparison of the N)MT and School Samples 



S^ubscale 

Preparat ion 

Interest 

Diligence 

Laziness 

Security 

Positive Emp. Char. 

Independence 

ff onsy 

Ambition 

Locus of Control 

Confidence 

Negative Ecip. Char. 

Socia 1 

0 neipl oy ment 

Gen^r al^ 



V 

School fS^an 

17.96 
20.01 
21V^ 
9.61 
17. 78 
17. Pf 
17. S8 

16. 38 
ITvOU 
1 3. IS 

17. 53 

m. 58 

19.69^ 

16. 31 

17. 9U 



17. U6 
20. 9'» 
21. 9U 

9. U9 

18. 26 
17. 8^ 
1Q. 66 

16. 93" , 
1R. 39 

19. 32 
1^. 17 
19. U 1 

17. 08 

18. 2Q 



. 278 
. 2>^* 
. 2U3 
. 309 
. 239 
. 398 ^ 
. 316 * 
. 359 
.319 * 
. 017 * 
. 250 * 
. 390 * 
. 209 
. U10 * 
, .278 



r 



/ 
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so perhaps the NAIT .gro^p had not reached a^ge where 
security becomes a matter of greater concern. 



I. The AVC Group 



The Attitudes lovar^ Worx questionnaire 
aamiristered to 48* students enrolled in^ the academic 
upfgrading courses at /the Alberta /Vocational Centre in 
EdmoritoL. The male group was. composed mostly of people 
preparing ^r apprenticeship training , and the female group 
was^ made up of people preparing for business education. 
According to AVC officials, the entire sample was considered 
to^^fc^ a "Righ academic group . ^ • ' " . 

The Bubscale means are shown ;in Table 18, together wxtli 
the school sample means. Ie many respects, the AVC sample is 
similar to the NAIT sample. They are iDoth "harder" on 
unemployment, have high ambition, are more "external" and 
are more conf ident'" ' than the -school group. With ' respect . ta 
independence,' hcwever, ? the .AVC group is slower than the 
school grou.p whereas the NAIT group 'is highef. 

Another difference that occurred with the AVC groujp was 
the higher mean on the General Attitudes subscale. Assuming 
the validity of .the 'subscale, thi[s suggests that -these 
people are even more .positive -about entering the world of 
work than the'-high school students. ^ r 
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Table 18: CoBparison of the AVC and School Saaples 



S obscale 



School Mean 



AVC Mean 



Standard Erra£ 



Prepa'r at ion 
Interest *^ 
Diligence 
Laziness 
SecuPity 

Positive Emp. Chai:. 
1 ndependence 
Money 

Ambition ' ^ 
Locus of CODtlOl 
Conf i dence 
Negative Smp. Chac 
Social ^ 
Unemployment 
General 



17.96 
20.01 
21. 

9. 61 
17.78 
17-86 
17. 38 

16. -38 

17. oa 

13.15 

17. 53 
1U.58. 
19.69 

16. 31 

17. 9U 



17.91 
20.07 
21.15 

8.7*8 ^ 
18. 22 
.18.16 
16.69 
16.71 

18. 1U 
lii. 17 
18.33 
15.07 

19. 8U 
18.72 
IB. 91 



. U23 
.263 
-323 
-U23 
. U09 
.397 
.U68 * 
.U20 
. 359 * 
. 505 * 
. 370 ♦ 
. U83 
.352 
.52U ♦ 
. 370 » 
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J, Eeliab^ility Studies 

Threie . different approaches* were taken to assess the 
reliability of the subscale scores. In the first, Cronbach's 
alpha values were caigulated for each of t'he subscale scores 
and itene- based op the entire school sample. The results are 
shown in Table 19- The lowest intercal consistencies occur 
for Aiibitioii, General,^ Preparation, Job Security and 
Corfidence. The alphas in ^hese cases were ^all less than .U. 
Table ♦ 19 also shows the Factor Validity Rating discussed 
earlier -and, as can be seen, the higher ' alpha, values 
correspond fo the higher validity values. 

The .309 value for Ambitior was disappointing. It may 
arise from a two^directional formation of items. Some of the 
items represent healthy ambition such as "I see that a first 
job is really a stepping stone for a career", whereas otirerv 
items deal 'with less desirable aspects, of ambitior.: 
"Sometimes you have to choose between having friends, and 
getting ahead on the job". ^ 

The alpha for th^ General subscale was not unexpected 
(*330), since by its very nature it taps several areas. The 
values for Job Security <.3a3) and Preparation (.342) are 
indicative of the problems that some students had, in making 
assessments about' matters on which they had little 
experience.' . . ^ 

Ihe second ^approach ,to rel iabi li ty . w as to a^dminister 
the instrument, to six. of the school;? that participated in 
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Table 19: Reliability Studies 



Cro nbdch' s 
Alpha 



SuoscaXe 



Prepara^tion . .342 

Interest .U83 

Dilig-ence' . 544 

Lazihess .620 

Job Security . 343 

Pos.Emp.Char . .502 

Independence .496 

Money, .425 

Amoitioi^ ' .309 

Loc. of Control ,571 

Confidence ,399 

Neg.Emp.Cbar . . 532 

Social * . 584 

Unenploynent .611 

General .330 



F act or 

Vd^iditY 

Rating 



2 
1 

a 

4 

2 
3 
3 
3 
1 
3 
2 

a 

2 

a 
Q 



Number of Number of 

Schools with IteDi 

Si gnifica nt Chanaes 
Shifts 



0 
1 
1 
1 
4 
0 

3 ' 

5 

0 

1 

1 

0 

1 

0 

1 



0 
2 
1 

-1 
3 
0 
2 

a-- 

0 
0 

0 

0 

1 ' 

0 

1 



Test" 

Ret est 

Corrtidtion 



. 572 

.460 

.647 

.608 

.578 

. 646 

-618 

.515 ■ 

.642 

.510 

.671 

.652 

.703 

.57S 



the first study. In the first. §tudy, grades 8 and/ 11 were 
used. In the present study^ .grades 9 and 12 were used so 
that^r-maiiy of the students who /participated in June also 
participated in September. 

r 

The rationale for using group data as an estimate o^j 
reliability was stated in Part 1 of the study. One of tne 
proposed uses for^this instrumd"nt is to assess or descrioe 
the attitudes of groups of sludents. Reliability, ^tnen,. is a 
requirement that must be established on the group no'ij^. 

Because of the way that the administration of tKe test 
vas conducted in June, group oQeans had to be estimated from 
'the item responses in Forms A and B. As was noted in Part 1 
of the study, seme of the items were changed in the Revised 
Fprm to remedy certain inadeguacj.es. In Table 19, the number 
of classes out of six, which showed significant mean 
differences from June to September, is shown together with 
the number of items that ' were changed for the September 
administration. Five suDscales showed no significant shifts 
from one administration to the next. On sey en^ subscales 
tnere . was only one scho9l that shifted, one subscale had a 
shift for three schools, one had a shift for four, and one 
had a'shift for five schools. All of the subscales on which 
two or more schools had a significant shift also had two^ or 
more item changes. There seems to be reasonable support, for 
the reliability of the subscales as descriptors of groups of 
students. 

The. final assessment of reliability was accomplished by 

: . 
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a test-retest administration of the instrument ana 
calculating subscale test-retest reliability coefficients. 

Three school§ participated in this reliability study: 
two schools were from Red . Deer and one from Valleyview. The 
students were drawn from grades nine and twelve. At Central 
Junior High ' .School in Red Deer, 66 gra'de' nine students 
responded to tKe^instru ment in the second week of Decem-ber,- 
1978, and 64 students responded in the third week of 
January, 1979. In all, 55 students responded both times. 
•Ninety-eight grade twelve students from- Lindsay Thurber 
Comprehensive High Scnool in Red Deer responded in December,- - 
1978, and 78 responded in January, 1979. There were 73 grade 
twelve students who responded both times. 

'The Hillside Ju nioV;_SenJ^.„ High School in' Valleyview 
supplied a sample of students from grades nii^e and twelve. 
There were 80 .grade nine students at time 1 and 64 grade 
nine stunts at time 2. This produced a test-retest sample 
Of 64 grade nine students. In grade .twelve^ 38 .students 
responded at time 1- No students responded at time 2. 

The ti>tal test^-retqst reliability sample was 192., 
Althougn the intervening time wa^ different for each school^ 
in no case was it less than one month. 

Tne subscale reliabilities are shown in Table f9. All 
values are greater t>an .5 except for Diligence, which is 
;460 . In the total saraple, it can be seen the Diligence 
su-bscale has a ceiling that may be preventing a full range 
^ of responses. Twenty-five percent of the respondents have 
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scores of 23, 24 or 25. Thus a modest c)iange of one point on 
a single item can have a substantial effect on tae 
perceiitile value of an individual's subscale scoi;e'. * 

With only five items in e^ch subscale^ the values of 
the test-retest relilbilities seem"" sat i^act"bry for use with 
groups ©f students. The sizes of the standard errors of 
measurement txiat. would arise from the use of these values 
are such that it^. would be better to use the 90?- high density ^ 
area as an aid to inter pre t in g indiv idua 1 scores , rather 
than conventional confidence intervals based on the standard 
error o5-j;^,>iaeasure ment. 



IV • BecoB send alio DS 



The A.ttitudes' Toward the World of Work Instrutoent has a 
numDet' of poten tial uses . Perhaps tne iQOst immediate use is 
as ^ ve^>i<^le fcr collecting stud^ent opinions. In this way^ 
the re^pons^ to the items provide ' diirilct information- With 
further validity and reliability ched^s, the subscale scores 

themsel^ves might be\^ useful 'for ]fbotii guidance and career. 

"... - '^^ • .4^ 

selection. . * 

. •* • . . . 

1. ' Either as a collection of itqms oj: as a, set of 15 
scalesV^ this instrument appears to be a good measure of 
students' attitudes toward the world of work-/ It is 
recommended ^ that the instrument be used in Alberta schools 
to maintain a gauge of students' attitudes towa rd various 
components of work^ ii^ the following fashion: , 

a. Students' attitudes toward work should be charted 
over an extended period Cf time^ e.g. ten years^ and changes 
or shifts in student attitudes noted in relation to shifts 
in economic conditions^ and in relation to .curriculum 
changes. - n ^ 

students in grades 7 through 12 should be sampled 
and a ^profile drawn to descrii)e the change in student 
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attitudes as a' result of maturat^n^ experience ,arid 
increased 'education as students progress from g-rade 7 to 12,. 



c. Tjiere should be a continuing examination of the s^ex 
diff ere.nqe% in attitudes toward the world of work. An 
interesting ' question to ask^ is: Will the recent shift from 
5:ex~ referenced job labels prompt any change in the attitudes, 
of female a'nd male students toward the world of work7 * 



d.* The seo^ents of the student-age woirk force who have 
left school .^^ould be examined to see if there are 
differences in atti-tude between those who have obtained 
employment and those who have not. 

The public at large has a general interest in student 
attitudes toward work. Regular monitoring of ^this area^ in a 
manner similar to (or the same as) the one employed in the 
present study would be of great interest. The results should 
te reported as item results since they are directly 
interpretable. 

At some point/ it would be worthwhile to undertake a 
study of employer perceptions about the world of work^ and 
to compare the results with those obtained in the present 
study.^ Perhaps e aploy er-emplbyee relations will be at their 
test when both share the same attitudes. 



2. One revelation of' the study was tKe students'' 

A • • •••^:'/ ■ ■ ' 

leclirig tnat t/he vocatio na.1 cou nselling being supplied by 

the schools ^>Wa£ often inadequate. A second insight deri-v<^d' 

from studeiits* coniments was' that in responding to the itefiis^ 

many students began. to think . about ' aspects of work that they 

' . ^ ' 

had Tiever .thougnt about before, Combiqing these two. ideas, 

it . seems to the investigators that one potential use of the 

Attitudes Toward Kork^ scale cfght be .as a stiniulus^ for 

difecussion in vp^ational counselling classes^. it^ is 

* 

reGommended that thLs be tried on .a pilot basis, 

3. Work-study programs are beginning to be used to 
counteract school drop-cut problems (e,g, the Lac la Biche 
Educational Opportunities FuLd Project), Evaluation 
instruments for assessing changies in attitude are difficult 
to find. It is recommended that Attitudes Toward Work be 
used as such an instrument. " 



V. Further", studies - 



bev€£^l " studies ^-that seemed of interest and would have 
added to t^e validity investigation - were precluded because 

of limited time. Some of "the^e are^ lis ted .below : 

/ 

. 1. A comparison . of the work attitudes of children of 
people ^who ' have a historV of generations ' of social 
assistance, with the attitudes of thos^' who do not have such 
a history* 

2. A comparison of the. attitudes of Alberta student^, 
with thos^ ^ of students in Newfoundland, where the 

■ 3. A"* comparison of the attitudes of recent immigrants 

with those ,of their children in Alberta public schools* i 

> * ^ ■ 

A comparison of the. attit^t^des of wor^rs and 
naDagement in fields characterized by labor stride withv the 
a^titikles of the sa-me groups in fields with little labor 

strife, e.g. inside pdstil worke'ra and their managers 
• - ^ ■ ' -J r ■ . ' 

"^p^my^a^red with outside postal workers ai>d their ma-nagers. 
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5. "A comparison of the attitudes t.f wag^" earners with 
thcfee who are self-employed. . • • , -*% 



There are n..any other ftudies which could be carried out 
to investigate the validity of the Instrument furtherT 
hpW^ver, the* investigators^ are satisfied tha^t t-he instrument 
as- it stands will be usef^ul to. researchers, evaluat^ors, and 
those whS wish to monitor changes in student attitudes over 
several, years., . ■ • \ 
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Attitudes To«ard Work - F,ori t 



Stiongly .Disagree: 5D Di sciq iroe : • D " Uniefcided: U 

A.giec: A iitrom^ly Agree: SA No Response: NP 

» . SD" D U . A 5h NR 
I would liKe a \oh wlM^r<' yoa c:in do your 

own thine;. ' 2 16 21 U^. 16 0 

I would liKG a job where I would doa 1 with 

other people. 1 > 15 32 0^ 

I rfould liKc a :)ob tnjt I can work at for 

several year-^.. f ^ 1 U 1U UO UO 0 

1 would liKo a :)od with high pay. , ' ' ^ ^ 8^ 39 51 0 

I woula,li/;o a -jcu tnat is still minp when 

other peopl'-* arc being lald-off . - 13 ^1 2 39 US 0 

• ' ■■ 

Eirployorf are always trying to push the'ir. 

eirployeos to worK aardt^r. . ^ '^•22 200*5 7 0 

To be uneDijiloyed is srtajnet ul . ^ 19 431^^13 7 0 

1 1, gcttir.Q a jut, ^i t is more in'portant to 

Knew soncDod y, tnan to know something. ^ 32 3u 1U 1U 5 0 
ihere are iobs -ivailaulr? foL thos'? who • 

want thon. 2 17 T3 50 17 0 



lUP. li.rst ]Cb that T g^t will likely be 
inter coiinj. 



3 5U 32 3.3 7 0 



Mc3t coployor^ thin/: that protito are Tore"' 

important than sttift oenctits. 2 17 UO 33 3 iS 



All, aCliOuLij * ^ J.-, 



12. 



Stronjiy Di:iu»jie<j: iJI* Disagrpo; n Undecid-d: U 

Agre^?: A Strcnjly ArQioe: liA Uo response*: 

5D D U A SA NK 

y»o:it emi:lcy*!rs art? flexible dbout tho way 
in which their "employees drej?s, provided 

that the* prplpyecs 9et the job dono. 6 25 16 U7 f, o 



13. Earning a li VI n;} should be fun. 2 12 22 U3 21 0 

1U. A person's niajcr re-.ponsi bi li t y -is " 

support his or-her family. ^ 1 0 11 Uci 31 D 

15. {> would liKo a job w'here the harder you / 

worK, the hiyher you.i: salary becomes. ' - 1 U2 36 0 

1^, 1 woulci ltX« a ' joD which is a challenrj^ to 

ir.y abilities. 0 2 8 UO U2 0 

17, 1 would liK^ a jot wher^ the boss l^ts you 

decide how scirethinj should be done. 1 9 21 U9 20 0 

ie. fly sp^akiny s/:ill^ nro good enough for ice 

to >e succciisful in th^ job that I choose. 1 10 22 G1 15 (j 



"19. 1 thinK that I will bo rtblo to :ne*>t the 

re^/uirtinienta ct the job that I choose. 0 f 10 68 21 0 

^. . ^ ' ■ , 

20. A person snoul 1 feel a little ashaned for 

doiny d-slcppy job, a, . 2 5 a 55 30 D 

21. The jiore wcrn '?xp2rionf:o yo u h a v e , V 

hiyher yoUr sal.iry should be. i 3 19 2u 0 

2 2. One of the* most important thing-s about a 

joL is to nnow that you are doing t-ht best ^ 
you can. . 0 1 3 U1 55 0 



1-3 



StLonjly Jisagrot^: Si) Disaqre-: ti Mndecidoa: U ■ 

Ayrfec: A Stconily. Aqrec: Sh No nesponse:'' N .-^ 

ST) D U A SA 

. Ont oi thc^ moJt imtJortant things about a^ 

jou i:; tc be abl^ to ko«p i*t as lon^ as ^ ^ 9 15 51 2a 0 
you want it, " , 

. Few things in life ar^ n.ott imtJortant than 
a l)ig sa la ry . 

5. Tiiere is very little that is taught in 01 n t 1 

hiqfi^ school that will of us- on a ;job; -cl 35 .1 1/ / ^ 

f;. Most enployers don't really want to get to " 

Know t heir eniployees very well. IJ a / ^ ^ 

7, I would rather havo ^ job with low pay. 
that 1' liKed, tiidn a job with better pay 

tnat I did net liKe. 3 5 22 U3 26 

f^. Opportunity for growth is mor" iirportant 

than BidKinj fiiends on a job, T3^3j Jt3 it J 



9. To be d success you must have a job with a 
h iq h sa lar y- ; 

10. Soiretipps. a person Kill have to rpaKe 
sacrifices in order |||^ get ahVdl in a job, 

n." Sdniatincs you liav^^ to choose betw«?en 
having friendJ, and getting ahead on the 
O o b . - 



19 53 1U 1 1 3 
1 3 10 70 16 



a 16 19 53 7 



s ar- pretty qooo at teaching you 
LOut jncyw t o , looK, -f or .1 job. 29 ^tJ 

33. Nodadnyi. there ' 'is not enough work to, go 
aiound tor everyone, so I'll not worry too 
wucn auout g,"tting a job. ' ^ . i*-^ 1U J 



ALL stnoOLIi l-« 

Siton.jly Disagroe: • SD Disa jt*eo: D Undecided: U 

Ayceo: A Strongly Agree: 5A No PRsponse: NR 

SD D" U A SA UK 

3U. 1 would liKe to find a joL where you have 

to Keep your niind active. 1 2 1 1 63 2J 0 

3S. T would* like a job' tnat allows you to 

daydream whale ycu work. 32 51 1 1 6 1 0 

v3G, I would liKc a job that is interesting, 0 0 2 3U 63 0 

37. I would liKe a job where you vorkin a 

group with ethers. 1 8 21, U8 21 0 

f 

38. 1 am looking forward to supporting myself* 

- by getting a job. 0 3 1U 54 29 0 

39. 1 sec thjt 1 licst job is really a 

stepping .store fcr d career. 2 12 16 50 20 0 

*40. If my job, got boring, T would quit. ^ 7 28 16 U 0 

U1. "1 would like a jCL where you can be your 

owTt boss. ' ^ ' 2- 1ii 32 37 1U 1 

^ . 

^2^ I would like d job that alloWsyou to make 

lots of overt imp pay. 2 13 3U 37 13 0 

.U3. Eirployers are prepared to 'pay good wages 

in orller to keep qualified staff happy. ^ 19 29 *41 6 0 

UU. Employers :it^e.Ti concerned only with qetting 
as much out of their em ployees for as 

little d£ possible. 6* 31 37 19 1' 0 



► ■ ■■■ . ' 

Stiohyly Dii;agioe: SI) rji..sdgreo: D Urrt^cUed: U 

Agi^'o: A .Strongly Aqreov-SA Ko .R^iipon^c: Nn,^ 



as. I would like a jot) inhere it is difficult 
to be lirert. . . 



'■ S:) D U k] SA NR 
3 23 33 jl' 0 



ur., 1 woulu like a jot; that has sonio ..o -i^ n"^ 

excitement a£soci«-ited with it. . . ' 0 _ - V 

" ' ' ^' '\ 

r.ost enployeis ate prepared to givp a fair _ _ 

ud.je tor an honest day's work. V. ^ 3 10 7(7 10 a 



ue. Most employers are prepar^o to r ewa^.|3 ;g^>od 
effort. 



as. To hav,e u joh is the duty of every 
Canadi^r.. 

50. Gcttin:; ^j. ^Qcd job i^ utiuaUy a niatter of 
luck - beiiiij in thf>.riqht place at the 
right tiri"^. 



1 7 20 .59 12 , 0 



5 23 29 33 10 0 



20 ao 16 .19 5 0. 



SI. 1 would i:iove away froi» nyhom^ town 'in q ,q n 

order 'to got the job that suiterl r.«. 3 8 22 U 22 u 



52. 1 would lixe to work p^t of a team. 1 B 31 U7 13 0 

' U 23 26 33 13 0 



• v.' 

S^. "All peoi)lc ^hcula wor<. \ 

Su, Whe:. I riiiiGh r:y ' ed <jcat ion , I'll he able . , . - 

to .j^:t the ^i/id jot that 1 w^nt. 1 10 30 U 2^ 1.^^ 

55. Wastih-r tinr^ on d job wouldn't bother roe. 2H Hi ^^ ^ 2 Q 



9 



ALL SCHOOLS - X-f: 

Strongly UiLiji^re: SD risuijro-: D nnOftciiled: ;J 

Agree: A Strcnyly Agree: .SA No pftsponse: NP 

, ^ , ' , r>D D ^ 0 A SA NH 

'56. . Most jobs an pretty interfesting. 6 21 2u a5 5 J 

57. It^s uettci to hold on to a boring job 

. th^n to riGK <;iMnqinj to a npw one. ^ 17 UU 26 12 1 0 

56. Host employ<'i3 ion^t want enploy'?eS who 

have ii.ind3 ol their own. 9 36 29 23 U 0 

One of the most important things about a 
» job ^iz to have the respect of the other 

. -people whb wodKj at the -sam^ place. ' 0 2 ^ 5 5fi 3<M^ 0 

' * ■ . 

60. Kore than ever fcefote, there is a greater 

variety of jcb opportunities', - ^ 3 20 ?^ 39 1U 0 

, ■ ' • i 

■61- To be successtul, it ic i m porta n t t c know 

s/sooipone in the riyLt placf^. ' 10 37 26 22 1 

62. flost ensj^lbyeEc are prepared to give their 

. ...... „.....„...„..p..„. , 

63- Kost j<%i^s ate competitive, so you have to r ' . 

do d better job tnan the next person- _ , 2 2? 2U UU 8 0 

6U. ^t is unliXely that you can yet a decent . 

job if yo^i cion^t'^join a union dr , 
association. ^^ ui Ji ii 3 1 

60^. Earning a livin^^ is th» roost important 

tliiiiy in rtdult life. > 5 19 17 39 19 i) 

66. Att£i you h&ve wcr^'^ecl for several months, , 
you ha ve every r ifjn t to qu i t yo ur job a nd 

go on u nempl cyrocnt insur-ance, U3 38 12 5 1 0 



1 



ALi- JCIiOoLS ^ "'^ 

Stroirjly Uibdyrtfc: r»D Disagree: D Uni-^ciiie.l: o 
A«:iroe: A r>tron.jly Aqji^t: SA No :<"spoi.oc: 

^f;D 0 U A r>A NF^, 

67. 1 think that I Know''dhat the requirpmpnts . 

ot i.o:;t joDS arp. u 31 2f, 3U U 0 

' J; > ■ ' ' " . 

6P. . It's* .uiiually possible to get the training • 

n€fc(Jed tot a Dcn. • - 1 B 71 15 1 

6y. • A ' 'rj^erson ohcul'd ' ti;y to do a good j cb 

■ whetnct ci not Llic bo^s is aground. 0 1 3 U7 U9 0 

" .■ " . 

^ 70/ I^aL^pctpared to work hard tor good wages. 0 1 3 U8 a7 1 

71. Vihen 1 an ready to go to wo rk , I • 11 
probaiily have to tdke vhat is available 

ratber than what I reilly want. 5 Id 23 U5 8 1 

72. f icel cciifident tuat I vill b<- able to 

handle the next stop m my training. 0 116 6G 1J 1 

■7'^. Or;*^ of thti nost iapoitict things in a job » e 

is to have rrienuly cc-workcrs. 'J 3 ^ 1 61 23 1 

7a. I would like to ue free to move from one 

6o/.pdr.y tc another as my interests charvgc. 1 1U 33 UO :^ 1 

75.' trani^ly, when 1 get a :joh I don't really 

want to work v^ty harJ. 3U U3 14 6 2 1 
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Interscale Correlations* 
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APPENDIX 3 'o . • ■ 

Proportion of ^Students Who Have a Part-Tim^ J6b and/or 
Had a Full-tine Job This Past Summer 







Grade 


9 






vjraae 


IZ 






Part- 


'Time 


Full- 




Par t" 


Time 


Full- 


Time 


rROGRAM 


Male 


Feniaie 


Male 


Fercale 


Male 


I^ema le - 


Male - 


■Female 


Technical 


. 18/A3 


0/2 


18/A3 


3/A . 


2A/A9* 


* 


36/A8 


2 /A 


Academic 


25/62 


21/18 


16/61 


10/78* 


80/119 


85/156 


^1/117 


76/15A 


Business 


A/IA 


11/22 


3/13 


5/22 


8/10 


22/33 


7/10 


2A/3A 


General 


2/7 , 


i ,4/8 


1/7 


2/8 


29/57 


32/63 


A3/57 


32/6A 


Undecided 


13/51 


25/71 


15/50 


25/71 . 


11/20 


20/28 


lA/20 


18/29 


Ko Main. 


2/2 • 


0/4 


1/2 


0/A 


1/6 


8/9 


A/6 


5/9 



TOTAL 64/179 61/188 54/176 42/185 153/261 170/293 170/293 157/294 

(36%) (32%) (3U) (231) (V59Z) (58%) ' (58%) (53^) 



* Neither of the two, grade nine fetoale students who wish to enter the high school 

\ 

technical program have a part-time job. Likewise, neither of these two female 
grade nine students who wish to enter the high school technical program had a 
full-time job this last summer. ^ • 

** Of the 49 grade twelve males enrolled In the technical program, 24 have part- 
time jobs. Of these 49 toales, 36 had full-time jobs this past summer (one 
student did ftot Indicate whether 'he did or did not have a full-time job, there- 
fore the total for the full-time job category for technical-males was 48). 



